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STAFF REPORT: ACADEMIC AFFAIRS AND PLANNING

Institution: ~ Post University

Item: Licensure of a program in Business Administration with tracks in
Entrepreneurship and Corporate Innovation, leading to the Master of
Business Administration (MBA) degree

Executive Summary

Post University has applied to the Board of Governors for Higher Education for licensure
of a Master of Business Administration program with tracks in Entrepreneurship and
Corporate Innovation. The University would like to offer the program in both on-ground
and on-line formats.

The University states that the program is designed to meet the educational needs of
individuals who are employed and seeking advancement or those seeking to start up and
operate their own businesses.

The Advisory Committee on Accreditation, at its meeting on September 20, 2007,
reviewed the program and found it to be in compliance with Board Governors’ approval
standards. The vote to recommend approval was all in favor.

Commissioner’s Recommendation

It is recommended that the Board of Governors for Higher education license a program in
Business Administration, with tracks in Entrepreneurship and Corporate Innovation,
leading to the Master of Business Administration (MBA) degree, to be offered by Post
University, for a period of three years, until October 31, 2010.



Description

Purpose and Objectives

The University indicates that the program will focus on a multi-disciplinary
understanding of the theoretical foundations of creativity, innovation, and discovery and
their application to corporate innovation and entrepreneurship. The concepts are infused
throughout the curriculum’s core courses and specializations covering areas such as
managing creativity, the economics of innovation, creative marketing, financial tools for
implementing innovation, and using predictive tools that foster creativity and innovation
in organizations across private, public or non-profit sectors. After completing a common
core courses, students will focus their interests on one of two areas of specialization:
Entrepreneurship or Corporate Innovation. The program culminates with a capstone
project requiring students to apply the knowledge and skills acquired during the program.

The specific objectives of the program are to:

Provide a high quality educational experience focused on an understanding of
how creativity and innovation may be used as tools for economic growth and
development.

Learn how to improve the innovative performance of organizations, both large
and small, or startups through leading and managing creative growth strategies.
Provide the knowledge, tools, and techniques to enable business professionals to
lead and manage innovation within and across existing organization or in a
business start-up.

Understand how organizational systems and technology contribute to innovative
and creative processes.

Learn how to develop and use metrics and predictive tools to implement
innovative and creative strategies.

Provide a practical hands-on learning experience where students are required to
apply the knowledge and skills acquired in the program.

Understand how local, regional, national, and global trends may affect and shape
creativity and innovation in organizations.

Form strategic alliances and partnerships with business and other organizations to
provide a variety of venues for students to apply innovation strategies in a
practical setting as part of the capstone seminar and consulting project.

Specific objectives of the Entrepreneurship concentration are to:

Understand the entrepreneurial process and how to recognize and evaluate
business opportunities for economic potential.
Design and conduct an information inquiry and analyze and interpret data.



= Prepare students with the knowledge and skills required to document a business
plan.

= Understand the personal commitments and the importance of relationships in the
business development process.

= Understand the legal, administrative, technological, marketing, financial
management, planning, and project management issues that impact new venture
creation.

Specific objectives of the Corporate Innovation concentration are to:

= Understand the conceptual frameworks underlying innovation and creativity and
the skills needed to initiate and manage innovation in organizations.

= Design and conduct an information inquiry and analyze and interpret data.

= Understand and manage the diffusion of innovation.

= Understand the complexity of the process of innovation and how organizations
leverage this process.

= Understand the legal, administrative, technological, marketing, financial
management, planning, and project management issues that impact new venture
creation.

Administration

The program will be housed in the University’s School of Business and Professional
Studies under the direction of a Professor of Finance, who will report directly to the Vice
President for Academic Affairs who has academic and administrative responsibility for
all academic programs.

Curriculum

The 34-54 credit hour program consists of: prerequisites (18 credits), six core courses (18
credits), two specializations with four courses in each track (12 credits), and a four-credit
capstone course. The program also includes a “cornerstone” course focusing on the
foundations and theory of creativity and innovation. Since the program will rely heavily
on information technology as a fundamental tool of creativity and innovation, the
University states that technology will be integrated throughout the program under the
direction of a faculty advisor. The program is designed primarily as a part-time program
and will be offered evenings and weekends on-campus and online through the
University’s Online and Sites Division. A sample curriculum is attached.

According to the University, when students select the Corporate Innovation
specialization, they will be required to complete a consulting project in an existing
organization as part of the capstone course requirement. Those that select the
entrepreneurship specialization will be required to present their business plan to venture
capitalists as part of the capstone course requirement.



Admissions and Enrollment

The University will welcome applications from students with a broad range of abilities,
interests, and backgrounds who are interested in pursuing advanced graduate study in the
field of management and entrepreneurship. The following standards must be satisfied to
be considered for admission for graduate study:

e A baccalaureate degree from a regionally accredited or nationally recognized
institution of higher education.

e An overall grade point average of 3.0 on a 4.0 point scale in undergraduate
studies.

e At least two letters of reference.

e A personal interview.

e Demonstrated work experience relevant to graduate study.

e Demonstrated potential for advanced graduate study.

Students accepted into the master’s program must maintain at least an overall cumulative
grade point average of 3.0 on a 4.0 point scale. Students whose cumulative average falls
below the University standard will be subject to dismissal from the University.

All course work must be completed during the six-year period immediately preceding
degree conferral.

The University projects an enrollment of 30 students in first year of the program and 55
students by year three of the program.

Assessment of Need

The University believes that employment opportunities for business graduates at the
undergraduate and graduate levels remain strong both regionally and nationally.
According to the Connecticut State Department of Labor, January 2005 report,
Connecticut’s Industries and Occupations, 2002-2012, employment opportunities for
managers and top officials “will increase at an above average rate through 2012”
representing an overall 11.5 percent growth over the decade. “Management and business
financial” occupations will remain the third largest growth occupations throughout this
period after “professional and technical” workers and the “service” sector. Connecticut’s
economic growth is moving increasingly in the direction of a “knowledge economy” and
a growing number of occupations require higher levels of postsecondary education.

New business startups and small business employment remain strong in the State and
region. In March 2004, privately owned small establishments (those with fewer than 50
workers in one location) “accounted for 95.6 percent of the State’s total number of
private establishments and in the period between March 1996 and March 2004, and small
business establishments accounted for 96.7 percent of the growth in the number of total



private establishments.” During this same period, small businesses showed an
“employment growth of 8.9 percent, while establishments with 50 or more employees
showed an employment decline of 1.3 percent.” (Connecticut Economic Digest, May
2005).

Similar Programs

AMAGS 52020 Business Administration - New Dimensions MBA 0 12 53 39
AMAGS 52020 Business Administration - New MBA 0 0 45
FRFLD 52020 Business Administration MBA 77 104 73 56
QPIAC 52020 Business Administration MBA 66 55 66 121
RENSL 52020 Business Administration & Management MBA 152 128 115 e
SAHRT 52020 Business Administration MBA 148 113 149 106
SCONN 52020 Business Administration MBA 57 27 47 74
UBRIG 52020 Business Administration MBA 80 86 100 96
UBRIG 52020 Executive MBA MBA O 5 9 10
UCONN 52010 Business Administration MBA 267 263 239 283
UHTFD 52020 Business Management & Administration MBA 112 85 121 109
UNEWH 52020 Executive MBA MBA 70 72 51 38
UNEWH 52020 Business Administration MBA 150 130 154 154
WCONN 52010 Business Administration MBA 20 7 24 17
YALE 52020  Public & Private Management (MBA) MBA 197 226 227 238
Total Number of Degrees Conferred: 1396 1313 1473 1418

Resource Support

Faculty

In addition to the current full-time and part-time faculty members, the University will
hire three full-time faculty members to provide teaching and administrative support to the
graduate program, including an Assistant to Associate Professor of Business
Administration, an Assistant Professor of Finance and Business Administration, and a
Professor of Management and Entrepreneurship.

The University recently hired a Director of Instructional Development to serve as a
resource to the full-time faculty members who will be developing courses in the graduate
curriculum. It has also recently hired a Director of Marketing who is responsible for
program promotion and a Vice President for Enrollment Management responsible for
student recruitment and enrollment. The University plans to hire a graduate dean when
student enrollments reach a critical mass of approximately 75 students. A half-time
position in the University’s Enrollment Management Office will be dedicated to graduate
recruitment and enrollment.

Resource Centers and Libraries

The University has identified approximately 30,000 volumes, 115 videos and about 150
periodicals that will serve the educational and research needs of the graduate program. In
addition, students, faculty, and staff, have onsite or remote access to various subject
databases through the library website, such as ICONN Digital Library, which
encompasses Proquests’ ABI-Inform for Business; Lexis-Nexis Academic Universe;
Psychlinfo for Psychology and Sociology; Cinahl, nursing database; Pre-Cinahl; and,
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general databases such as Gale Infotrac. The library subscribes to the following
Ebscohost collection of databases: Academic Search Elite; Business Source Elite;
Regional Business News; and, BasicBiosis. The library also is licensed for Reference
USA, a company database, and Encyclopedia Britannica Fulltext Online, procured
through NELINET consortia.

During the first three years of the program, $6,000 annually will be dedicated to
upgrading the library’s collections, journals, and online databases in the areas of
creativity and innovation management. The library will upgrade its Academic Search
Elite to the Premier package, which contains over 4,600 full text journals and will
upgrade Business Source Elite to the Premier package, which contains full text for nearly
1,100 publications. These materials will be available initially at program start-up and
then budgeted annually.

Facilities and Equipment

Post University licenses from Blackboard, Inc. its learning management system for the
delivery of online educational experiences as well as capabilities to enable an interactive
online learning environment. Post uses the Blackboard technical infrastructure, support,
and software to deliver all of its online degree and certificate programs.

Post University will provide 24/7/365 help desk technical support through Presidium
Learning, Inc. to complement Blackboard and to provide technical assistance to students
enrolled in online courses. Presidium Learning provides managed services to support
academic technology and learning-based enterprises by providing industry leading
processes, technology, and human resource expertise. Presidium offers Post a fully
managed, multi-channel contact center environment for instructional and technical
support.

Post University provides instructional design support to faculty through the Faculty
Development Center located in North Hall. The Center has three laptop computers and
two powerful workstations equipped with advanced technology for the creation and
diffusion of multimedia online lectures, presentations, demonstrations, and simulations.
Post University has partnered with PointeCast Inc. for the software used to develop
online Flash lectures. The software is being distributed to over 50 full-time and adjunct
faculty members for use on their own computers. The Center also carries Camtasia
Studio and mathematics course development tools. The University has a full-time
instructional designer to assist faculty in creating highly interactive online courses.

Post University has adopted WebSurvey or to conduct online and email surveys and
evaluations. All materials, including a sample class, may be reviewed upon request.

The University has thirty classrooms in four academic buildings. Approximately 40
percent are “smart” classrooms equipped with PC workstations, LCD projectors for
multi-media instruction, and DVD/VCR combination video units. The University plans



to convert an existing auditorium-style classroom into a tiered state-of-the-art case study
type classroom that will be dedicated to the graduate program.

The University has a student computer laboratory with 36 workstations dedicated
exclusively for student use and is open more than 100 hours per week. In addition, the
computers in the University library and the University Learning Center will be available
to students enrolled in the MBA program. Collectively, the University’s equipment and
physical facilities are sufficient to initiate and maintain the MBA program. Obviously, as
the program grows, facilities and technological needs will be reassessed.

Quality Assessment

The Department of Higher Education conducted a focused evaluation visit to determine
whether the proposed program met the Board of Governors’ approval standards. The
Team included Professor Jeremiah Nelson, Associate Director, MBA Programs at the
University of North Carolina, Charlotte, Dr. Christine Thatcher, and Dr. John Walters of
the Department of Higher Education.

The visit resulted in a finding of compliance with the relevant Board standards. Below is
a summary of the evaluation visit.

Section 10a-34-10. Purposes and Objectives.

(b) The purposes and objectives of an institution or program shall be clear and realistic
with reference to both educational outcomes and the clienteles to be served (students,
employers, professional groups, etc.). Program purposes and objectives also shall be
consistent with and clearly related to the purposes and objectives of the institution.

Team Finding: It is clear from both the materials provided and the stated intent of the
faculty and administration that purposes and objectives of this program will meet the
needs of a well-articulated segment of the population for graduate study. The feedback
of the business advisory committee is especially important as they have helped shape the
program to meet the needs of their peers in the corporate world. An MBA is a practical
degree, so the ability of students to apply their learning to the “real world” is critical to
the long-term success of the program.

The addition of the MBA seems like a logical extension of Post University’s existing
strengths in facilitating the growth and development of students in professional fields of
study. The stated purposes and objectives of the MBA degree and the University are
congruent and consistent.

In response to the team’s question regarding how the purposes and objectives will be
assessed, faculty and administrators indicated that they have in place an academic
assessment model that requires that programs be evaluated both at the course level,
evaluating student-learning outcomes and at the program level, evaluating the
achievement of program core competencies. Each new graduate course is governed by a



Learning Activities Proposal that maps the content of each course to the program’s core
competencies and defines particular learning outcomes associated with a given course
along with recommendations for evaluation methods. The primary goal of program
review is to improve student learning outcomes and continuous quality improvement of
the program.

The Board standard is met.

Section 10a-34-11. Administration.

Program administration. Responsibility for all aspects of a program, including but not
limited to administration, instruction, advising and clinical supervision, shall be clearly
defined and assigned to qualified members of the institution’s faculty and staff. There
shall be at least one qualified full-time administrator or faculty member directly
responsible for the day-to-day operation of the program. There shall be provision for
periodic internal evaluation and development of the program.

Team Finding: The addition of a Graduate Dean will be critical to the administrative
success of this program. The competition in the MBA market, even for programs
addressing a well-articulated niche, is extremely high. As such, having someone focused
on improving the quality and long-term vision of the program will be critical.

The full-time faculty member identified is clearly qualified and capable of serving as
director of the program in its beginning stages with the support of senior university
administration and his faculty colleagues in business administration. It was clear from
the visit that this program has the commitment of faculty and senior university
administration.

The Board standard is met
Section 10a-34-13. Faculty.

(a) General requirement. Institutions shall employ a sufficient number of qualified
faculty to support all areas of instruction required for completion of all programs. Each
academic program shall employ at least one full-time faculty member with credentials
suited to the field and level of the program. There shall be a reasonable ratio of full-time
and part-time and adjunct faculty for each program.

(b) Qualifications. Faculty members shall have appropriate degrees from regionally
accredited institutions or in accordance with constituent unit or institutional policy they
shall demonstrate an equivalent level of competence in the specific subject areas they are
assigned to teach. The master’s degree shall be the minimum qualification for teaching
undergraduate courses. In the case of graduate programs, each faculty member shall have
a terminal degree in an appropriate field of study and at least one full-time faculty
member assigned to the program shall have a minimum of three years’ experience as a
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faculty member in a similar program. The application also shall include a statement of the
minimum qualifications for faculty who may be assigned to teach in the program.

(c) Assignments. Faculty members’ responsibilities shall include: broadening
professional knowledge, preparing course materials, advising students, and carrying out
other academic responsibilities appropriate to their position, in addition to performing
assigned teaching, research, and administrative duties. Provision should be made for
part-time and adjunct faculty to participate in departmental and general faculty meetings
and other activities.

Team Finding: There was some initial concern regarding how the faculty was qualified to
deliver a program themed around entrepreneurship and corporate innovation. While their
academic qualifications are not in this area, the faculty have extensive work experience as
entrepreneurs and leaders in corporate innovation. This background should compliment
their academic credentials to ensure a relevant and well-rounded program is delivered.

The model of full-time faculty developing courses to be delivered in the long-run by
adjuncts is somewhat unusual for a graduate program, although less so for online
programs. The full-time faculty would be responsible for creating the framework in
which adjuncts would operate and the full-time faculty would monitor the quality for
those delivering their courses. This requires an extraordinary level of administrative
responsibility in addition to their teaching and applied research expectations.

The hire of faculty to fill the three vacancies and the addition of three new faculty lines to
support the program is important given how few full-time faculty are currently dedicated
to the program. Two searches are currently in progress to fill the aforementioned
vacancies.

Careful attention should be given to determining an institutional standard for what they
will consider a “reasonable ratio of full-time, part-time and adjunct faculty” for this and
other graduate programs. Faculty with appropriate terminal degrees delivering MBA
courses should be the norm, not the exception.

Institutional Response: MBA Faculty will have several areas of primary responsibility;
teaching, course development, management of adjunct faculty, and scholarly activity.
These tasks are outlined in the attached job descriptions for MBA faculty members.
Although it may seem comprehensive, it would be similar to what would be expected of a
faculty head. In addition, we believe the work load is well balanced for the needs of the
program and faculty. The Post faculty model, of mentoring and managing adjunct faculty,
is used in both online and face to face environments. This type of faculty deployment is
used at DeVry University, American International University, and Nova University. In
more traditional environments the model is being implemented at such as University of
California at Davis in the College of Biological Sciences, Rio Salado Community
College, and Camp College. We are fairly confident the model will work for the
environment at Post University.
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We also believe that three full time will be adequate for at least the first two or three
years of the program. Our student projections are 20 for the first and 45 for the second
year. The class schedule is 12 classes for the first year, and 18 classes the second year.
This is a small number of students and classes to teach for three full time faculty
members. Our long term goal is to maintain a ration of 2:3; two full time faculty taught
classes to every class three taught by adjunct faculty. In addition, Post over the years has
built a fairly extensive catalog of talented adjuncts for teaching business. Most of the
adjunct faculty members will have a terminal degree. Currently, 34% of Post’s faculty
pool is comprised of faculty holding a terminal degree, in addition to extensive work
backgrounds. These instructors would be moved gradually over to MBA classes.

The Board standard is met.

Section 10a-34-15. Curriculum and Instruction.

(a) General requirement. The curriculum for each program shall consist of a carefully
planned and published sequence of related courses and other appropriate instructional
activities that effectively address the stated objectives of the program. The curriculum
shall provide evidence of (1) well-defined instructional outcomes; (2) systematic
planning by faculty; (3) selection and use of varied types of learning materials and
experiences; and (4) use of viable evaluation instruments and procedures.

(c) Field work and research. Adequate provision shall be made for all required and
optional laboratory and field work and student research arrangements. In determining the
adequacy of such provisions, reference shall be made to the availability of appropriate
facilities, equipment and materials, and qualified faculty or staff to supervise and evaluate
student performance.

Team Finding: The curriculum for this program appropriately addresses the requirements
to earn an MBA degree. Use of the AACSB International core competencies was an
appropriate approach to articulating where in the curriculum each of the content standards
would be addressed. While it seems a bit optimistic, the overall planned coverage seems
more than adequate.

The major curriculum issues are related to the courses identified as “prerequisites” for the
program. These courses represent the common body of business knowledge which will
serve as a foundation for the rest of the MBA program. To ensure that the material is
current, a set of standards should be clearly established regarding eligibility for waiver of
these courses. It would be advisable that both a time limitation and grade requirement be
set in advance of accepting applications.

An inconsistency that may present challenges to both students and faculty is the delivery
of a managerial accounting course as a prerequisite (ACC 500) without the expectation of
a financial accounting in advance. Most iterations of a managerial accounting require a
foundation of financial accounting to be successful. Often the content in financial
accounting is equally critical in finance-related courses as well.
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The absence of a dedicated curriculum addressing microeconomics, which is a common
fixture in most well-rounded business programs, may also create challenges when
students reach the interdisciplinary core courses.

The application for licensure indicated a focus on enhancing participants “soft” and
“hard” management skills including communication and interpersonal skills and
quantitative and technical skills. Careful consideration should be given to how each of
these will be delivered and measured, particularly given the online delivery of the
program. There was a level of uncertainty articulated during the site visit by key faculty
with relation to the soft skills development. Consensus should be reached regarding what
the specific expectations are for outcomes in this area and where in the curriculum it will
be addressed.

Institutional Response: We will make the following recommendations to the Graduate
Committee to incorporate the following points into the graduate handbook for MBA
prospective students; students will be granted up to 18 transfer credits for prerequisites
taken provided; (1) they receive a grade of B in the course, (2) the credits have been
taken within the last ten years, and (3) credits are from a regionally accredited institution.
A student seeking to transfer credit must submit an official transcript, indicating the
academic course(s) taken and the credit granted, and a catalog description of the
course(s). The student may also be asked to submit a copy of the course syllabus in those
instances where the catalog description lacks sufficient definition. No other forms of
credit, such as life experience, portfolios, or credit by proficiency examination, will be
accepted.

After reviewing the comments concerning the accounting course (ACC 500) and the
discussion concerning the pre-requisites, there appears to be some confusion. The DHE
team’s comments suggest that ACC 500 is a managerial accounting course when, in fact,
it is a financial accounting course. The Financial Modeling course BUS 510, in addition,
covers many of the managerial aspects of accounting - pro forma budgeting, capital asset
planning, sensitivity analysis, and then some of the financial models, such as valuation
and CAPM. Post will clarify that ACC 500 is an introductory Financial Accounting
course and would not require a prerequisite.

To address the concern of a Macro Economics course may not be adequate for an MBA
program. Post will modify the existing course to a Managerial Economics. This new class
will integrate both Micro and Macro Economic principles into the same course.

The faculty is currently working through the process of identifying program and course
outcomes for the MBA program. These course outcomes identify the content and skills
that are required of the student to master. This process will help the faculty develop a
consensus and appreciation for the deliverables of the MBA program. In addition, Post
has purchased curriculum and assessment tools to measure the following skills:

e Communications — Business Writing, Listening, Reading for Information, Writing
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e Problem Solving — Applied Technology, Applied Math, Locating Information,
Observation, Creativity
e Interpersonal — Teamwork, Cooperation, Influence, Social ability, Goodwill
The Board standard is met.

Section 10a-34-18. Library and Learning Resources.

(a) Adequate resources. The institution shall be required to demonstrate that its library
includes or will include sufficient printed materials and other learning resources to
support the needs of each program. The adequacy of library materials and other learning
resources shall be determined by reference to the number, variety, currency and
suitability of books, periodicals, newspapers, microforms, audiovisual aids and other
materials in the collection; library hours, location and accessibility of these materials; the
annual budget for purchase of new books and other materials; and the method of selection
of new materials. Sufficient budget support shall be available to ensure continuous
development of the library collection and the adaptation of library resources to student
needs.

Team Finding: The library collection, including books, periodical, and electronic data-
bases are appropriate for the proposed program. The planned allocations over the next
few years should further strengthen the library support for the program.

The Board standard is met.

Advisory Committee on Accreditation

The Advisory Committee on Accreditation, at its September meeting, found the program
to be in compliance with the Board of Governors’ approval standards.
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Requirement Category

Course

Number Course Title Credits
ACC Financial Accounting for 3
500 Managers
ECO Macroeconomics 3
500
MAT Business Statistics 3
. 500
Prerequisite Courses MGT Organizational Behavior 3
500
FIN 500 | Principles of Finance 3
MKT Principles of Marketing 3
500
Subtotal 18
BUS 505 | Organizational Creativity, 3
Discovery, and Innovation
BUS 510 | Financial Modeling 3
BUS 515 | Organizational Dynamics and 3
Core MBA Courses Effectiveness
BUS 520 | Competitive Intelligence 3
BUS 525 | Business Strategy and Planning 3
BUS 530 | Project Management 3
Subtotal 18
BUS New Venture Creation 3
610
BUS New Product Development and 3
615 Management
Entrepreneurship | BUS Financing the New Venture 3
620
BUS Acquisition in New Business 3
625 Formation
Subtotal 12
Specialization BUS Leadership and Change 3
(Choose One) 660 Management
BUS Unleashing and Sustaining 3
665 Innovation in Organization
BUS Complexity of the Innovative 3
ICorpot[z_:lte 670 Process:
nnovation - .
Multidimensional Aspects of
Innovation
BUS Financial Tools for Managing 3
675 Innovation
Subtotal 12
o BUS 699 | Graduate Seminar and Capstone 4
Capstone and Culminating Project
Experience
Subtotal 4
Total 54
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STAFF REPORT: ACADEMIC AFFAIRS AND PLANNING

Institution:  Three Rivers Community College

Item: Licensure and Accreditation of a program in Construction Management
Technology, leading to the Associate in Science (A.S.) degree

Executive Summary

Three Rivers Community College has applied to the Board of Governors for Higher
Education for licensure and accreditation of a program in Construction Management
Technology, leading to the Associate in Science (A.S.) degree.

Construction Management Technology balances applied construction methods and
administration functions with organizational and managerial principles. The program
will provide traditional and non-traditional students associate degree level education
specific to construction management, while giving skilled workers in the industry an
opportunity to upgrade themselves in their professional skills and abilities. Graduates of
the program may seek entry level positions in the industry, or transfer to bachelor degree
programs.

Three Rivers Community College is seeking simultaneous licensure and accreditation of
this program because it is an extension of the College’s existing Certificate in
Construction Management. Additionally, the courses and faculty are already in place.
The curriculum consists largely of courses currently offered in related programs in the
college’s technology cluster (Architectural Design Technology, Civil Engineering
Technology, and Environmental Engineering Technology), and will share resources with
those programs. In fact, the needs of this program, including space, equipment and
resources, have been a factor in the planning of Three Rivers’ collocated campus that is
currently under construction.

The Advisory Committee in Accreditation, at its meeting on September 20, 2007,
reviewed the program and found it to be in compliance with Board of Governors approval
standards. The vote to recommend approval was all in favor.

Commissioner’s Recommendation

It is recommended that the Board of Governors for Higher Education license and accredit
a program in Construction Management, leading to the Associate in Science (A.S.)
degree, offered by Three Rivers Community College, for a period of time concurrent with
institutional accreditation.
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Description

Purpose and Objectives

The objective of the Construction Management Technology Associate degree program is
to provide students desiring a career in the construction industry with entry- level skills.
This program introduces to students a broad range of courses required for basic
performance in offices which support the construction industry, including construction
companies, architecture, and engineering firms. Combining basic construction support
abilities with exposure to management principles will give students the opportunity to
advance into supervisory positions. A need has been identified by individuals in the field
for technician entry level work. The primary driver for this program has been the
workforce. Advice for this program has come from industry.
The College reports the following learning outcomes for graduates of the Construction
Management Technology program:
e Demonstrate mastery of the basic skill sets, as defined by curricular course
outcomes, required for entry level employment in construction management
e Apply the pencil and computer drafting skills required in today’s construction
industry
Demonstrate and apply skills necessary for task management and scheduling
Be productive with industry standard software applications
Explain and apply construction means, methods, and assemblies.
Understand that life-long learning and intellectual growth is an integral part of a
career in construction technology due to ever-evolving components and systems
e Demonstrate workplace skills related to the occupation, including but not limited
to: maintaining a safe and healthy workplace environment, demonstrating
workplace ethics and teamwork
e Apply knowledge of theory and safety to accomplish tasks related to the
occupation
e |dentify and use appropriate tools, testing and measurement equipment to
accomplish tasks related to the occupation
e Use current reference and training materials from accepted industry publications
and standards to accomplish tasks related to the occupation
e Work on teams
e |dentify, analyze, and solve technical problems related to construction
management
e Communicate in speech and writing
e Recognize the need for and role of ethical, professional and social responsibility
e Value diversity and understand the global context in which the construction
industry operates
e Describe and apply the principles of continuous improvement
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Administration

The program will be co-coordinated by two full-time professors. There will also be

oversight by the Director of Engineering Technology.

Curriculum

The College will seek TAC-ABET accreditation of this program and anticipates initial

review in 2009.

The establishment of an advisory group has aided in the development of the program.

Internships with professional organizations will be encouraged but not required for
occupational specialty training. Three Rivers’ technology programs include the
opportunity to use on the job learning for college credit through technology co-op

programs.

General Education Courses

Course No. Title Credits
Elective Fine Arts 3
ECN* K102 Principles of Microeconomics 3
ENG* K101 Composition 3
ENG* K202 Technical Writing 3
ENV* K101 Environmental Studies 3
MAT* K137 Intermediate Algebra 3
MAT* K186 Pre-Calculus 4
PHY* K114 Mechanics 4
Technical and Management Courses

ACC* K111 Principles of Accounting 4
ARC* K108 Building Materials 3
ARC* K135 Construction Graphics 1
ARC* K135L Construction Graphics Lab 2
ARC* K221 Contracts & Specifications 3
ARC* K227 Codes & Ordinances 3
ARC* K241 Site Analysis 1.5
ARC* K241L Site Analysis Lab 2
BMG* K202 Principles of Management 3
CAD* K214 Construction CAD 1
CAD* K215 Construction CAD Lab 2
CIV* K150 Surveying | 3
CIv* K151 Surveying | Lab 15
CTC* K120 Construction Management 3
CTC* K229 Construction Estimating 3
XXX Technical Electives 6
Total Credits for Associates Degree 68
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Admissions and Enrollment

The College projects 26 full-time and 30 part-time (including internal transfers) students
in the first year. The projection is for 36 full-time and 40 part-time students by year
three.

Three Rivers has run two courses over the last couple of years that are closely related to
the proposed program in Construction Management Technology. A first year course,
Introduction to Construction Management, was run in Fall 2005 and Fall 2006.
Enrollment was 21 students and 17 students. A second year course, Construction
Estimating, was run in the Spring of 2005, 2006, and 2007. Total enrollment was 33
students. The students in these courses are considered likely internal transfers into the
Construction Management associate degree program.

The College has an open admissions policy, and all students will be eligible for
admission to this program. Completion of the program will require success in the pre-
requisite courses. Mastery of elementary and basic applied science and mathematical
concepts are encouraged to promote academic success in the technologies courses.
Experience in illustration, design graphics, and engineering graphics is helpful but not
required.

Similar Programs

The proposed degree program is similar to the Construction Technology Program at
Norwalk Community College and the construction option to technology studies at
Quinebaug Valley Community College, but with more technical credits to better align
with requirements at the four-year degree programs. The College reports that their
program is distinct from others in the state with a greater emphasis on management.

Comments from Other Institutions in Connecticut

There have been no comments or questions about the program from other institutions of
higher education in Connecticut.

Assessment of Need

Connecticut’s Industries and Occupations Forecast 2014 (Connecticut Department of
Labor) indicates that there will be close to 140 annual openings for construction
managers in the State despite the downturn in the residential housing market. These
figures represent management with a Bachelor’s degree. In general, job creation in
highway, street and bridge construction is likely to grow due to government funded
initiatives. According to the Connecticut Department of Labor, Construction and
extraction occupations are forecasted to grow by over 7% over the next ten years.
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Resource Support
Faculty

The College has listed three full-time professors and four adjuncts who would teach in
this program. The full-time faculty have the necessary credentials. The College has
stated that no additional resources will be necessary to run this program.

Library and Learning Resources

There currently exists over 250 volumes that support major field subjects including many
related to the allied programs within the cluster including architecture, civil, and
environmental engineering. Additional volumes are contained within the reference area
and include standard industry manuals, reference guides, design standards, and master
contract documents and specifications.

Over twenty five periodicals and other media in the major field and cognate subject area
are provided in resource centers and libraries. Internet database make up the largest
percentage of media provision for this program.

Facilities and Equipment

Lateral utilization of facilities and equipment are supported by the three programs in the
technology cluster at Three Rivers Community College and this new proposed program
in Construction Management Technology. Some examples of shared facilities and
equipment include computer labs with individual PC stations and AutoCAD software,
graphic laboratories, materials testing and analysis laboratories, and use of survey
equipment.
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STAFF REPORT: ACADEMIC AFFAIRS AND PLANNING

Institution:  University of Connecticut

Item: Licensure and accreditation of post master’s programs in Nursing:
Community Health, Neonatal, Patient Care Service, Psychiatric Health,
Acute Adult Care, and Primary Adult Care

Executive Summary

The University has designed post-master’s certificate programs in nursing to meet patient
and professional demands for advanced practice nursing skills. Advanced practice nurses
will be able to apply their current expertise while learning a new area. Through the
proposed post-master’s certificate programs, the nursing workforce, currently experiencing
a significant shortage, will be enhanced.

The Advisory Committee on Accreditation, at its meeting on September 20, 2007,
reviewed the program and found it to be in compliance with Board of Governors’ approval
standards. The vote to recommend approval was all in favor, with Dean McCarthy of the
University of Connecticut, abstaining.

Commissioner’s Recommendation

It is recommended that the Board of Governors for Higher Education license and accredit
post-Master’s programs in Nursing: Community Health, Neonatal, Patient Care Service,
Psychiatric Health, Acute Adult Care, and Primary Adult Care, to be offered by the
University of Connecticut, for a period of time concurrent with institutional accreditation.
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Description

Purpose and Objectives

The purpose of the post master's certificate programs in nursing is to prepare students for
advanced practice in one of six specialty areas different from their original area of
preparation. The areas of emphasis include:

Community Health

Graduates are prepared to practice as Clinical Nurse Specialists in a variety of community
settings conducting needs assessments, developing intervention models for wellness, risk
reduction, and health maintenance. Holders of this graduate certificate are eligible for
board certification in Community Health Nursing through the American Nurses
Credentialing Center.

Neonatal

Graduates are prepared to assume roles as Clinical Nurse Specialist or Neonatal Nurse
Practitioner. Holders of the Neonatal Nurse Practitioner certificate are eligible to take the
Neonatal Nurse Practitioner Exam given by the National Certification Corporation for the
Obstetric, Gynecologic, and Neonatal Specialties.

Patient Care Services and Administrative

Graduates are prepared to lead, manage, and coordinate systems of care delivery. Acquired
skills include fiscal, team building and maintenance, organizational function and design,
care delivery, research utilization, outcomes management, and human resource
management. Holders of this graduate certificate are eligible for board certification in
Nursing Administration or Nursing Administration Advanced by the American Nurses
Credentialing Center after a required work experience.

Psychiatric Mental Health Nurse Practitioner

Upon completion of the Psychiatric Mental Health Nurse Practitioner course of the 26-
credit plan of study, including a minimum of 560 hours of clinical experience, the graduates
are able to assess, plan, implement and evaluate mental health care from individuals,
families and groups; incorporate relevant nursing and related discipline theories and
specialized knowledge into clinical practice; analyze research findings for improving health
outcomes; lead, case manage and educate individuals and groups in the area of psychiatric
mental health nursing; and demonstrate a plan for continued professional growth and
development.



Adult Acute Care

Graduates are prepared to assess, diagnose, monitor, treat, and coordinate care of
individuals across the continuum of adult acute care services to acutely and critically ill
patients. The program prepares graduate certificate holders to be eligible to take the
Med/Surg CNS or Acute Care Nurse Practitioner certification through the American
Nurses Credentialing Center.

Adult Primary Care

Graduates are prepared to assess, diagnose, monitor, treat, and coordinate care of
individuals with common acute and chronic conditions. Adult Primary Care Nurse
Practitioners focus on health promotion and disease prevention activities to support healthy
lives. Holders of this graduate certificate are eligible for board certification upon passing
the Adult Nurse Practitioner exam given by the American Nurses Credentialing Center,
and they may also take the national certification exam given by the American Academy of
Nurse Practitioners.

Administration

Program administration will be overseen by: the Associate Dean for Academic Affairs and
Advanced Practice; the track coordinators for each specific specialty area; the Dean of the
School of Nursing, who is ultimately responsible for program administration at the School
level; and the Graduate School.

The program will be part of the Graduate School of the University, and in this capacity, it
will also receive oversight and administrative support. All graduate programs at UCONN
(both master's and doctoral, except Law, Medicine, and Dental Medicine) formally report
to the Dean of the Graduate School. The academic policies and procedures that govern the
Graduate School will apply to the Post Masters Certificate Programs in nursing, including
admission requirements, general academic requirements, graduation requirements, and
program review policies.

The Graduate School is governed legislatively by the Graduate Faculty Council, a group
composed of 55 faculty and graduate student representatives elected by constituencies at
both the Storrs and the Health Center campuses. The Dean of the Graduate School, who
also holds the title of Vice Provost for Research and Graduate Education, oversees the day-
to-day operation of the Graduate School. The Executive Committee of the Graduate
School is the steering committee of the Graduate Faculty Council.

Curriculum

Please see attachments for sample curriculum.
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Assessment of Need

The University notes that the certificate programs will enable master's-prepared nurses to
either alter their practice specialization or add to their specialty preparation to better meet
the health care needs of the people of Connecticut. Earning a post-master's certificate may
increase the supply of master's-prepared nurses by encouraging novel practice
opportunities for them.

Approximately 10% of about 2.7 million nurses practicing in the United States are
prepared at the master's level. This number is too few to meet patient and professional
demand for advanced practice nursing skills. Advanced practice nurses are able to apply
their current expertise while learning a new area. Through the post-master's certificate
mechanism, the nursing workforce, currently experiencing a significant shortage, will be
enhanced.

Alumni surveys, employer surveys, and surveys completed by professional nursing
associations and organizations demonstrate that there is an ever growing need for advanced
practice nurses; post master's certificate programs will help to address the shortage.

Similar Programs

There are no other post-master’s certificate programs offered.

Enrollment Projections

The university projects an enrollment of 4 full-time and 8 part-time students in the first
year and 8 full-time and 12 part-time by year three of the program.

Admissions

The standards for admission to the post-master's certificate programs are:

An earned masters degree in nursing

Completion of all previous master's course work with a GPA of 3.0 (B) or better

References deemed adequate by the Tract Coordinator

Graduate School regulations and policies at the Storrs campus will govern

admission to the program. These regulations require:

e A personal statement from the applicant addressing his or her reasons for applying
and his or her plans for the future.

e Three letters of reference from faculty or others who can address the candidate’s
potential for success in the certificate program.

Master's specialty track coordinators make the admission decisions for post-master's
certificate students. Once the students are admitted to the certificate program, advisors will
be assigned who will guide them through the program.
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Resource Support

Faculty
A program coordinator has been identified each specialty area. The University lists nine

faculty members that will teach in the certificate programs; two are part time and all hold
doctoral degrees.

Library

Students have access to the vast library resources of the University. The University lists
more than 50 major journals that directly support the nursing programs.

Facilities and Equipment

No additional space or equipment is needed at this time.

Advisory Committee on Accreditation

The Advisory Committee on Accreditation, at its September meeting, found the programs
to be in compliance with the Board of Governors’ approval standards.
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COMMUNITY HEALTH TRACK
SAMPLE PLAN OF STUDY

Semester |

NURS 334* Community Health Nursing Theory: Enhancing Wellness

NURS 308 Principles of Epidemiology (or PUBH 401)

NURS 371* Nursing Administration |

Semester 11

NURS 335** Community Health Nursing Theory and Practice: Risk Reduction
NURS 370** Health Care Finance

PUBH 455 Health Education

or
PUBH 404 Environmental Health

Semester 111
NURS 336: Community Health Nursing Theory and Practice: Health Maintenance
*only offered in fall semester of odd years

***only offered in spring semester of even years
~only offered in fall semester of even years

NEONATAL TRACK
SAMPLE PLAN OF STUDY

Semester |

NURS 313 Theory and Practice in Neonatal/Nursing |
NURS 322 Basis of Human Reproduction

NURS 384 Advanced Health Assessment

Semester 11

NURS 314 Theory and Practice in Neonatal/Nursing Il
NURS 311 Pharmacotherapeutics and Implications for Nursing Action

Semester 111

NURS 315 Advanced Neonatal Nursing

credits

w

22

credits

4
3
3

w b

21
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PATIENT CARE SERVICES & ADMINISTRATIVE TRACK
SAMPLE PLAN OF STUDY

Semester | credits

NURS 371** Nursing Administration | 3

Semester 11

NURS 372*** Nursing Administration |1 4

NURS 370** Health Care Finance 3

PUBH 403 Health Administration 3

Semester 111

NURS 379  Nursing Administration 111 5

NURS 340  Health Care Outcomes Management 2
23

**only offered in fall semester of odd years
***only offered in spring semester of even years only
offered in Fall semester of even years

PSYCHIATRIC MENTAL HEALTH NURSE PRACTITIONER
SAMPLE PLAN OF STUDY

Semester | credits
NURS 341 Psychopharmacology for Advanced Practice Nurses 3
NURS 342 Advanced Psychiatric Nursing | 3
Semester 11

NURS 343 Advanced Psychiatric Nursing Il 3
NURS 344 Psychiatric Treatment Modalities 4
Elective  Three credit elective 3
Semester 111

NURS 345 Advanced Psychiatric Nursing Practicum | 5
NURS 346 Advanced Psychiatric Nursing Practicum 11 5
Note: Some courses may be offered online. 26
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ADULT ACUTE CARE TRACK
SAMPLE PLAN OF STUDY

Semester |

NURS 329 Advanced Pathophysiologic Nursing Practice
NURS 384 Advanced Health Assessment

Semester 11
NURS 311 Pharmacotherapeutics and Implications for Nursing Practice
NURS 323 Advanced Physical Diagnosis

Semester 111

NURS 360 Advanced Practice: Acute Care Nursing |
NURS 365 Acute Care Nurse Practitioner Practicum |

Semester 1V
NURS 361 Advanced Practice: Acute Care Nursing Il
NURS 366 Acute Care Nurse Practitioner Practicum Il
ADULT PRIMARY CARE
SAMPLE PLAN OF STUDY

Semester |

NURS 329 Advanced Pathophysiologic Nursing Practice
NURS 384 Advanced Health Assessment

Semester 11

NURS 311 Pharmacotherapeutics and Implications for Nursing Action
NURS 383 Primary Care |

NURS 389 Primary Care Practicum |

Semester 111

NURS 385 Primary Care Il
NURS 386 Primary Care Practicum Il

Semester 1V

NURS 387 Primary Care 11
NURS 388 Primary Care Practicum Il1

credits

w w w D

N

credits

w

w

w
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STAFF REPORT: ACADEMIC AFFAIRS AND PLANNING

Institution:  University of Connecticut, Waterbury and Stamford

Item: Licensure and accreditation of the Master’s Entry Into Nursing Program at
the University’s Stamford and Waterbury campuses

Executive Summary

The University of Connecticut has applied to the Board of Governors for approval to
offer its Master’s Entry Into Nursing Program (MbEIN) at its regional campuses in
Waterbury and Stamford. The University’s program is part of a broader effort to address
the critical need for nurses in Connecticut.

The Advisory Committee on Accreditation, at its meeting on September 20, 2007,
reviewed the program and found it to be in compliance with Board of Governors approval
standards. The vote to recommend approval was all in favor, with Dean McCarthy of the
University of Connecticut abstaining.

Commissioner’s Recommendation

It is recommended that the Board of Governors for Higher Education license and accredit
a Master’s Entry into Nursing program, offered by the University of Connecticut at its
Stamford and Waterbury campuses, for a period of time concurrent with institutional
accreditation.
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Description

Purpose and Objectives

The MbEIN program responds to the current and predicted nursing shortage in the state
by preparing non-nurse college graduates for basic nursing practice within eleven
months. The University seeks to expand its MbEIN program to the Stamford and
Waterbury regional campuses by recruiting and admitting students with baccalaureate
degrees in other fields who live or work in the Stamford and Waterbury areas, offering an
entry level nursing curriculum (one calendar year in length) to prepare graduates for RN
licensure, incorporating nine credits from graduate courses in the entry level curriculum
to allow students to meet specific graduate school requirements, and graduating
individuals prepared for basic practice and accelerated graduate study. The University
notes, too, that graduates will have the prerequisite knowledge and degrees to pursue a
Ph.D., which the University expects will assist with the shortage of qualified nursing
faculty prepared at the doctoral level.

The program is currently accredited by the Board of Governors for Higher Education and
is offered at the University’s campus in Storrs. The program at the University’s regional
campuses in Waterbury and Stamford will be the same in purpose as the program in
Storrs, that is, to prepare students for nursing practice.

Administration

Dr. Anne Bavier, Dean of the School of Nursing provides administrative leadership to
the School. Anne Bavier is an experienced administrator who earned her bachelor’s
degree from Duke University, her master’s from Emory University, and her Ph.D. from
Duquesne University, all in nursing. She was appointed dean, effective August 17, 2007.
Dean

Bavier received the first Edith Moore Copeland Award for Creativity from Sigma Theta
Tau International. The award is the highest honor bestowed by this international nursing
leadership society. Colleagues also elected her as a Fellow of the American Academy of
Nursing and the Institute of Medicine of Chicago. She received the highest honors from
both federal agencies where she worked: the National Institutes of Health Director’s
Award and the Administrator’s Award from the Agency for Health Care Policy and
Research.

E. Carol Polifroni, EDD, CNAA BC, RN, the former Interim Dean, who is an Associate
Professor at the UCONN School of Nursing, will serve as the program administrator for
this MBEIN expansion as she does for the program at Storrs. She has more than thirty
years experience in higher education and ten years in higher education administration.

The program will be part of the School of Nursing and the Center for Continuing Studies
which reports to the Provost’s office.
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The State Board of Nurse Examiners (SBNE) approved the MbEIN program in 2001 and
additional approvals for program expansion are not required. The MbEIN program was
accredited by the American Association of Colleges of Nursing (AACN), along with all
UConn School of Nursing programs, in Fall 2005 for a ten year period through 2015.

Admissions/Enrollment

Post baccalaureate students admitted to the MbEIN program must have completed an
earned baccalaureate degree with a GPA of 3.0 or greater, a series of six science
prerequisites with grades of B or better in each (biology, chemistry, microbiology,
anatomy & physiology, and human genetics) and successful completion of undergraduate
courses in research and statistics. Additionally, a personal statement is required for
admission to the MbEIN program.

Graduate school regulations and policies will govern admission to the graduate program
for those interested in pursuing the master’s degree upon completion of the post
baccalaureate basic nursing certificate. These regulations (specific modifications above
the Graduate School minimal requirements are noted in italics) are:

-an earned baccalaureate degree (and a certificate of nursing entry)

-a minimum grade point average of 3.0 for all courses of record

-a personal statement from the applicant addressing his/her reasons for applying

to the program and future plans for nursing practice

-three letters of reference

-a passing score on NCLEX within six months of completing the certificate of

nursing entry

The program is ready for implementation as soon as it is approved. The faculty will work
with the clinical agencies in each of the two areas (Stamford and Waterbury) to determine
what time of year they desire an increase of 32 nurses into the workforce (June, August
or December). The program will then begin twelve months prior to that time. The MbEIN
program is fulltime study. The Master’s program, if desired, may be completed on either
a full-time or part-time basis. Those students studying full-time will complete their
Masters’ degrees as early as December 2009 and as late as May 2010, depending on their
chosen specialty.

Curriculum

Each student must prepare a plan of study that ensures mastery of the body of knowledge
of the nursing field, including the required or core courses (N 352,354,353). The plan of
study for the program will include the 45 credits and a minimum of 24 additional credits
at the master’s level for those students who choose to complete the master’s specialty
degree. The student’s advisory committee and the Executive Committee of the Graduate
School must approve the plan of study for each student. The student may not take the
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general examination before the Plan of Study has been approved fully. The program can
start in August, January or May.

As noted above in the admissions section, the required science sequence prerequisite to
this program is:

Anatomy and physiology (PND 264 and 264 or their equivalent)
Chemistry (Chem 122 or equivalent)

Biology (Bio 107 or equivalent)

Genetics (MCB 200 or equivalent)

Microbiology (N 204 or equivalent)

P00 o

The program is as follows:

Spring Summer Fall

Nursing Theories & Statistics (3 cr) (N Research (3 cr) (N
Patterns of Knowing (3 358.91) 351.91)

cr) (N 356.91)

Health assessment & Across the lifespan | (12 | Across the lifespan 11 (12
fundamentals of nursing | cr) (N 291.91) cr) (N 293.91)

praxis (12 cr) (N 290.91)

See Appendix A for a description of these courses.

Clinical affiliations are required in the 290 series courses. Clinical affiliations will match
those already in use and the process for establishing affiliations will match the current
procedure. Students will be supervised by qualified doctoral and masters prepared
faculty with no more than eight students per faculty member in the clinical setting.
Clinical arrangements have been negotiated in the Stamford and Waterbury areas and will
be finalized upon receipt of approval for the program expansion.

Upon completion of this 45 credit sequence, the students will earn a certificate, will be
prepared to pass the NCLEX exam, and may choose a specialty option within the current
Master’s program to complete that required curriculum.

The University affirms that the MbEIN program is responsive to the standards for
undergraduate nursing education set forth by AACN in Essentials of College and
University Education for Professional Nursing (October, 1986). The curriculum is guided
by ANA’s Standards_of Nursing Practice and meets all regulations of the Connecticut
State Board of Nurse Examiners.
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Assessment of Need

The University notes that the current nursing shortage in Connecticut and nationally is occurring
when the demand for nursing care continues to rise. As of spring 2007, there is a 9% vacancy in
nurse positions in hospitals alone. There is a 6-18% vacancy in long term care and community
settings. The graduates of this expanded program will be qualified to fill any of these vacancies.
The University notes, too, that the average age of practicing nurses nationally is 45; in
Connecticut it is 48. And, the University states, the numbers of students enrolled in nursing
education programs has declined by 5-8% nationally and at approximately the same rate in
Connecticut. Interest in nursing as a career has markedly declined, the University says, as more
doors are open to women in less stressful and better paying careers than nursing and as working
conditions become more complex.

Because we are aging as a population and because fewer high school graduates appear
interested in or available to enter nursing, an increase in the nursing workforce needs to
come from sources other than traditional college applicants. Individuals interested in
changing their current careers are one such resource. There are numerous individuals
who have baccalaureate degrees in non-nursing fields and who are interested in becoming
professional nurses. A survey conducted through UCONN/Avery Point suggests that
there are more than 300 individuals in CT alone who are interested in such a possible
career move.

Traditional baccalaureate education is insufficient to enhancing the nursing workforce
insofar as it fails to recognize potential students’ prior achievements. Neither is
baccalaureate education responsive to the immediate needs of health care agencies, for
which the nursing shortage poses significant safety and quality based problems. It simply
takes too long for students to complete a traditional baccalaureate degree.

This proposal expands the curriculum modification of the UCONN baccalaureate and
master’s program for students with baccalaureate degrees in non-nursing fields (MbEIN)
to the Stamford and Waterbury campuses by delivering a 45 credit, one calendar year
program in nursing; issuing certificates of progress to students on completion of the entry
level program (after 45 credits); and facilitating articulation between the proposed entry
level program and a modified graduate program in the specialty of the student’s choice.

Other Programs in Connecticut

There are three programs in the state that offer a similar type of program. However, all
take longer to complete than this proposed expansion because they award a degree
whereas the MbEIN program awards a certificate of post-baccalaureate basic nursing
practice. Yale University, Quinnipiac University, and Sacred Heart are the three
statewide programs. Southern Connecticut is in the process of designing a similar
program. The University notes that accelerated programs are the largest growing cohort
of programs in the nation.
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Resource Support

Faculty
The University lists fifteen faculty members and two clinical lecturers who will teach in

the program. The University also states that two new faculty FTE are required for the
expansion at each regional campus. The funds for these faculty will be obtained through
course fees.

Library and Learning Resources

The main library at the University of Connecticut is the Homer Babbidge Library
which is located on the Storrs Campus. The library is housed in a building of
approximately 400,000 square feet, and is accessible to handicapped patrons. The
library provides a full range of services to faculty and students. With 2,481,000
volumes, the University of Connecticut Libraries system holds the largest public
collection of research materials in the state, including more than 2.8 million units of
microtext, more than 500,000 government documents, 162,500 maps, 35,000 reference
volumes and subscriptions to about 5,000 current journals, recordings, videos and other
materials and many special collections. Computerized information retrieval services
include data bases such as MEDLINE, MEDLARS, CINAHL, and ERIC. These
sources are available to the Stamford and Waterbury campuses through loans and/or
electronic means. The Jeremy Richard Library is located at the Stamford Campus. The
Waterbury Campus Library is located in the main building in Waterbury. Additional
acquisitions will be made in regard to videos and journals prior to the start of the
program through the allocated start-up funds.

In addition to the Babbidge, Richard and Waterbury libraries, the Lyman Maynard
Stowe Library located at The University Health Center in Farmington is available to
students and faculty. This is the Northeast Regional Resource Library for Connecticut
and Rhode Island, and the library has holdings for medicine, dentistry, nursing, basic
sciences, and related areas of physical and social sciences. The library facilities and
collections are housed on 3 floors, with holdings of 140,000 volumes, 3,233 current
journal subscriptions, and 4,000 individual audiovisual programs.

Valori Banfi (http://www.lib.uconn.edu/using/services/liaison/Banfi.html) is the
nursing liaison for all UConn libraries. She will assist the Richard and Waterbury
libraries’ staff to determine what resources purchases are appropriate for the program.

Facilities
No specialized facilities are needed other than the creation of the laboratory space in
Stamford and Waterbury. The simulated learning area will be created in Stamford in

space rented to the Stamford campus through Stamford Hospital. The designated space is

adjacent to the Stamford campus. Simulated learning space in Waterbury will be rented
through the two area hospitals which are in close proximity to the Waterbury campus.
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The University states that initial start-up costs for the simulated laboratories will be
$350,000. The University notes that start-up dollars for Stamford have come through
pledged donations form the three major hospitals in the area: Greenwich, Norwalk and
Stamford. The start-up funds for Waterbury are initially provided through a Connecticut
DHE grant and a 2007 approved and funded legislative initiative.

After that, program fees will result in the program being self-supporting through course
fees. The current facilities in Waterbury and Stamford will otherwise be sufficient to
conduct the program.

The University Computer Center (UCC) is responsible for coordinating and managing
communication systems, supporting administrative production and development projects,
identifying and addressing emerging issues and technologies, facilitating the innovative
use of computers in instruction and research, and educating and advising users.

In the School of Nursing, the Center for Nursing Research is equipped with a computer
lab housing three computers and printers. Each computer is equipped with word
processing, graphics, and statistical applications. Each is linked to the University’s
mainframe computer and the electronic library search and retrieval system, and has
access to the Internet.

The University’s Institute of Teaching and Learning provides a broad range of services to
faculty, students, and staff. Current services include support of classroom teaching
activities with appropriate equipment and instructional materials, assistance with the
production of television and multimedia presentations, assistance with graphics and
photographic services production, a classroom renovation project that provides for the
retrofitting of classrooms for use of multimedia presentations, and support for distance
learning at the Storrs and regional campuses.
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Appendix A: Curriculum

No new courses are needed for the program expansion. The same curriculum will be
implemented at the Stamford and Waterbury campuses as is currently offered in Storrs.

N 356 3 credits Nursing theories and patterns of knowing: This survey course
introduces the student to the art and science of nursing practice. It explores the historical,
empirical, ethical, esthetical, and personal knowing aspects of nursing praxis. The legal,
educational, regulatory and financial world of nursing is examined. The major theorists
influencing the development and advancement of the profession are explored.

N 290 12 credits Health assessment and fundamentals of nursing praxis: This course
utilizes a combination of didactic and laboratory methods to explore all realms of health
assessment (inspection, palpation, percussion, and auscultation) and introduces learners
to the technological skills necessary for safe nursing practice: vital signs, activities of
daily living, medication administration, wound healing and dressing changes, tubes and
lines, safety and isolation precautions, and routine monitoring. Patient populations are
adults in sub-acute and chronic settings. The course will address the nursing science,
clinical science and disease science as appropriate to the assessment and skills.

N 358 3 credits Statistical Methods in Nursing Quantitative procedures including
descriptive and inferential statistics, nonparametric approaches to data and parametric
analyses through factorial analysis of variance.

N 291 12 credits Nursing across the lifespan | This course is a problem based learning
course examining issues in both parent-child health and community health. The nursing
care of three major populations are explored: parents of childbearing and childrearing
age, children, and clients in the community (wellness care and morbidity care in the
home). The course will explore the major health and illness problems associated with
these populations and incorporate clinical science, nursing science, and disease science
knowledge appropriate to them. Major concepts of birth, wellness, prevention, grief and
grieving, and chronicity will be explored. Settings will include but are not limited to
hospitals, clinics, and homes.

N 351 3 credits Nursing research in advanced practice Analysis of qualitative and
quantitative methods employed to answer questions in nursing practice. Emphasis on
problem identification; design principles; and accessing, analyzing, disseminating and
utilizing research.

N 293 12 credits Nursing across the lifespan 11 This course examines the major health
and illness issues with adults through a problem based learning approach. Primary areas
of focus are acute care and psychiatric mental health nursing. Hospitals and community
centers are the primary areas of practice although students may also follow clients in their
homes, long term care facilities, or other residential facilities. Major concepts of
infection, coping, grief and grieving, loss, aeration/oxygenation, communication, and
circulation are addressed.
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STAFF REPORT: ACADEMIC AFFAIRS AND PLANNING

Institution:  University of Connecticut, Waterbury

Item: Licensure and accreditation of a Teacher Certification Program for College
Graduates, leading to a Master of Arts (M.A.) degree

Executive Summary

The University of Connecticut has applied to the Board of Governors for licensure and
accreditation of a program in Teacher Certification in the secondary educational fields of
agricultural education, biology, chemistry, earth science, English, French, general science,
history/social studies, Italian, Latin, mathematics, physics, Spanish and Special Education,
leading to a Master of Arts degree. The University is currently licensed and accredited to
offer such a program in Storrs and at its West Hartford and Stamford regional campuses. It
is now proposing to expand the program to its campus in Waterbury.

Because Connecticut is facing shortage of secondary education teachers, this program
proposes to target students who are Bachelor’s degree holders in the above mentioned
fields and who would like to become certified secondary school teachers.

The Advisory Committee on Accreditation, at its meeting on September 20, 2007,
reviewed the program and found it to be in compliance with Board of Governors approval
standards. The vote to recommend approval was all in favor, with Dean McCarthy of the
University of Connecticut abstaining.

Commissioner’s Recommendation

It is recommended that the Board of Governors for Higher Education license and accredit a
Teacher Certification Program for College Graduates, leading to a Master of Arts (M.A.)
degree offered by the University of Connecticut at its Waterbury campus, for a period of
time concurrent with institutional accreditation.
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Description

Purpose and Objectives

The University is currently licensed and accredited to offer a Teacher Certification
Program for College Graduates (TCPCG) on its Storrs campus and at its West Hartford
and Stamford regional campuses. This program has been designed to provide a more
flexible pathway to teaching certification for limited numbers of well-qualified individuals
who have already completed an undergraduate subject area degree. The TCPCG program
IS a three-semester, 45-credit program, beginning with two intensive sessions during the
summer followed by a full year of additional work, which culminates in a Master of Arts
degree and the University’s recommendation for certification. Like the University's
Integrated Bachelor and Master (IB/M) five-year program, the TCPCG program involves
fieldwork and maintains a cohort structure.

The University states that 98-100% of its graduates from the 1B/M program and the
TCPCG program have received teaching positions immediately after graduation, 90% of
them are teaching after three years, and 88% of them are teaching after five years. The
University suggests the high rate of retention in the teaching profession of its graduates
attributes to the high quality of the program.

As a way of increasing both the accessibility and potential to prepare additional teachers of
the TCPCG program, the University is now proposing to offer this program at the
Waterbury campus. This is expected to have two major outcomes: first, it will help to
make the TCPCG program an attractive option for individuals living and working too far
from Storrs, and second, it will allow the program to increase its focus on the preparation
of educators for urban and diverse settings. Because the TCPCG program is
philosophically aligned with, and modeled on, the IB/M program, the University expects
similar retention rates for the TCPCG candidates in the Waterbury program.

Administration

Each regional campus program is administered by a full-time director. The Director will
be responsible for the day-today operations of the program - that is, the admissions
process, the advising of students, the scheduling and staffing courses, and if qualifies,
teaching of some of the courses offered in the program.

The University asserts that teacher education programs are monitored through a number of
faculty governance committees. The TCPCG program will be likewise monitored,
assessed, and receive change recommendations from the Teacher Education Policy Board,
and the Neag School of Education Assessment committee. Further, assessments used in
the IB/M Teacher Preparation Program to monitor and evaluate teacher candidate progress
with respect to skills and dispositions, as well as performance in clinical settings will also
be used with teacher candidates in the TCPCG program. Finally, faculty performance in
classes taught in the TCPCG program will be conducted through evaluations provided
through the Office of Institutional Review at the University.
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Accreditation

In addition to the proper state licensure and accreditation, the University has indicated that
the Storrs program is accredited by the National Council for the Accreditation of Teacher
Education (NCATE). The Connecticut State Department of Education (CSDE) has stated
that the Waterbury program proposal meets the state program approval standards and is
offered on location at an existing University building with a full library. Thus, it does not
need new CSDE approval.

Admissions/Enrollment

The Waterbury program plans to enroll, on an annual basis, up to 20 program graduates
eligible for teaching certification in Connecticut in Secondary Education. The first cohort
of students is expected to enroll during the Summer of 2008. Students are expected to
graduate one calendar year following enrollment, at the conclusion of the Spring Semester
in the year following first enrollment.

The students in the TCPCG programs will already hold undergraduate degrees in the
appropriate certification areas and will meet all of the University’s requirements for
admission to the Graduate School. Successful completion of Praxis | or SAT scores above
1100 is a prerequisite for admission into the program. The University has stated that the
admissions priority will be given to candidates in the state identified shortage certification
areas. In addition, students will submit applications to the TCPCG program which include
all of the elements necessary for admission to a teacher certification program (a personal
statement, evidence of experience working with children and young people, letters of
reference, a personal interview, etc.).

Students in the TCPCG program will be required to be full-time students. At the
completion of the TCPCG program, students will be seeking teaching positions throughout
the state. Since the program emphasis is on critical shortage areas, the University would
expect that the program placement rate will be approximately 95%.

Curriculum

The curriculum of the TCPCG program includes five components: (1) the required core
courses that all students, regardless of certification area, must take, (2) subject specific
courses (e.g., methods of teaching the content area), (3) two school-based seminars, (4)
two field experiences (one of which is full-time student teaching), and (5) an elective,
which may include additional course work in education or in the student’s certification
area. The specific courses required in the TCPCG program are secondary certification
areas including agricultural education, biology, chemistry, earth science, English, French,
general science, German, history/social studies, Italian, Latin, Mathematics, Physics, and
Spanish. In addition, Comprehensive Special Education is offered as a certification
program, with appropriate modifications to ensure appropriate experiential and content
knowledge.
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Table 1. TCPCG secondary education curriculum

Course Category Course Number Title Credits
EDCI 390 Social & Multicultural Foundations of 3
Education
EDCI 391/EPSY 335 | Learning Theories/Learning-Implications to 3
(Co-listed) education
EDCI 392 Methods of Instruction & Evaluation 3
EPSY 308 !nstructiop for Students with Special Needs 3
in the Mainstream
Core Courses EDCI 394 Reading & Literacy in the Content Areas 3
EPSY 354 Learning with Technology 3
EDCI 326 Curriculum Laboratory: Topic 1- Advanced 3
Clinical Practices
EDCI 357 Multicultural Education 3
Subject-Specific EDCI 395 Subject Area Methods 3
Courses
. . EDCI 388 TCPCG Seminar I: Student Teaching 3
Seminar/Clinic .
Courses Seminar - -
EDCI 389 TCPCG Seminar |l: Teacher as Professional 3
Student Teaching EDCI 396 TCPCG Directed Student Teaching 9
Elective Course 3
Total Credits 45

* One elective course is selected by the student working with his/her advisor. It may be either additional
graduate-level work in the certification area or in education.

Table 2. TCPCG program sequence in secondary education

Summer Session | Summelrl Session Fall Spring
EDCI 390 (3)
EDCI 391/EPSY EDCI 394 (3) EDCI 326 (3)
Core Courses 335(3) EPSY 308 (3) EDCU 357 (3)
EDCI 392 (3)
EPSY 354 (3)
Subject Specific EDCI 395 (3)
Courses
Clinical Experience EDCI 396 (9)
Seminar EDCI 388 (3) | EDCI 389 (3)
Electives 1 Elective Course
(©)
Total Credits 12 9 12




Table 3. TCPCG-comprehensive special education curriculum

Course

Course Category Title Credits
Number
EDCI 390 Social & Multicultural Foundations of Education 3
EDCI Learning Theories/Learning-Implications to 3
391/EPSY education
335 (Co-
listed)
Core Courses EPSY 308* Instruction for Students with Special Needs in the 3%
Mainstream*
EPSY 354 Learning with Technology 3
EDCI 326 Curriculum Laboratory: Topic 1- Advanced 3
Clinical Practices
EPSY 331 Developmental Foundations of Exceptionality 3
EPSY 333 In_structlor_lal Strate_gles & Adaptations for Students 3
with Special Learning Needs
EPSY 336 Individual Pupil Assessment 3
EPSY 349 Pr'ocedures for the' Education of Individuals with 3
Disordered Behaviors
Subject-Specific EPSY 363 I[_)ffmgbu_?_gt_e & Literacy for Students with Cognitive 3
Courses 1SgbITIMes — - -
EPSY 369* | Policy, Law & Ethics in Special Education* 3*
Seminar/Clinic EPSY 381 Practicum 3
CoUrses EDCI 388 TCPCG Seminar I: Student Teaching Seminar 3
EDCI 389 TCPCG Seminar Il: Teacher as Professional 3
Student Teaching EPSY 396 TCPCC_; Directed Student Teaching: Special 9
Education
Total Credits 45

* EPSY 308 and EPSY 369, or their equivalents, must be taken prior to matriculating into the special
education TCPCG. Neither class, nor its corresponding credit, counts toward the 45 credit TCPCG planned

program of study.

According to the University, the sequencing of the courses and fieldwork experiences for
students seeking Comprehensive Special Education certification have been designed to
overlap, to as great an extent as possible, the sequencing for other TCPCG students.

Students begin with two intensive summer sessions which includes a practicum

experiences working with exceptional populations, followed by student teaching and
culminating in a capstone semester, as indicated on the following table (See Table 4).
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Table 4. TCPCG-comprehensive special education sequence

Pre-
requisite | Summer | Summer Session Eall Spring
Course- Session | 1
work
EDCI 390
3)
EDCI
EPSY 308 | 391/
Core Courses @) EPSY 335 EDCI 326 (3)
EPSY 369 | (3)
3)* EPSY 354
3)
EPSY 363
- 3)
Subject
specifc EPSY 333 (3) E(g)SY 331 Cooy e 8;
ourses
Clinicgl EPSY 381 (3) EPSY 396 (9)
Experience
Seminar EDCI 388 (3) | EDCI 389 (3)
Total Credits None 12 6 15 12
counted
toward
program

* Credit earned in the pre-requisite coursework does not count toward the 45 credits
needed to complete the special education TCPCG track.

Requirements for clinical affiliations

The University has stated that the student clinical experience will be administered by the
Director of the program and articulated through the seminar class, which is the student’s
point of accountability for the clinic assignment. The field work component (clinic
assignment) is included as part of the grade for the seminar. Clinic placements for TCPCG
students will occur during the fall and spring semesters. In particular, these students will
participate in a student teaching placement (nine credits) during the fall. In the spring
semester these students will participate in a clinic based experience where they will be
collaborate with school-based administrators and/or teachers to develop an inquiry project
that investigates issues or concerns identified by the school.

The Director of the program will ensure that appropriate supervision and evaluation of
seminar and clinic experiences is ongoing. The Director will be responsible for developing
Professional Development Centers (PDCs). Agreements will be established between the
University and the local school personnel, as appropriate.
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Assessment of Need

Other Programs in Connecticut

The Connecticut State Department of Education’s publication, A Guide to Educator
Preparation Programs in Connecticut (May 2005), states that there are a few institutions in
the state offering post-baccalaureate certification programs in agricultural education,
biology, chemistry, comprehensive special education, earth science, English, French,
general science, history and social studies, Italian, Latin, mathematics, physics and
Spanish. However, according to the Coordinator of Teacher Preparation Programs at the
Connecticut State Department of Education, most of these post-baccalaureate certification
programs do not result in a master’s degree, except the Teacher Certification Program for
College Graduates (TCPCG) at the University of Connecticut, the Master of Science in
Secondary Education program offered by Eastern Connecticut State University, and the
Master’s degree program offered by Central Connecticut State University.

Comments from Other Institutions

There were no comments or questions received from other institutions about this program.

Resource Support

Faculty

All courses in the program will be taught by full-time faculty from the Storrs campus. The
University will also hire adjunct faculty to supervise students during their student teaching
experience. All adjuncts will hold Connecticut certification in the grade level or subject
area and have earned a Master’s degree. In cases where adjunct faculty members are
supervising student teachers, a full-time faculty member from the Storrs campus will serve
as teacher of record.

Finance
The University has indicated that the TCPCG program in Waterbury will be financed by

student tuition and applicable fees.

Library and Learning Resources

The University of Connecticut Libraries provides high quality collections and information
services in support of the University’s research and educational missions. In fulfilling this
mission, the Libraries provide access to collections in a broad range of formats; facilitate
access to collections owned by other institutions; serve as a gateway and contributor to
global networked information resources; provide assistance and education in information
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retrieval utilizing current technologies; and provide facilities conducive to learning and
research. In particular, the Libraries provide a wide array of print and electronic resources
to support the academic and research needs of education faculty and students. While these
resources are distributed throughout the University of Connecticut Libraries system, the
Homer Babbidge Library is the main service point for education and education related
materials. Additionally, library print materials and electronic resources support graduate
study in cognate areas such as English and American literature, modern foreign languages,
history, life sciences, mathematics, agricultural sciences, and educational psychology.

The University of Connecticut Library System includes the following sites:

e University Libraries at Storrs — Homer Babbidge Library, Cookson Music
Library, the Dodd Research Center, and the Pharmacy Library,

e Regional Campus Libraries at Avery Point, Stamford, Torrington, West
Hartford, Waterbury,

e Health Center Library for the School of Medicine in Farmington,

e School of Law in Hartford.

In addition to onsite materials held on site, regional campus libraries provide research
support to the School of Education students enrolled in programs at those campuses, or
living within proximity of those campuses, through system-wide access to books, journals,
and electronic database resources. Current hours for the University Libraries, Storrs and
the Regional Campus, can be accessed at
http://www.lib.uconn.edu/information/hours&maps.htmi

Facilities and Equipment

Existing facilities and equipment on the Waterbury campus are sufficient for the operation
of the program. The Directors will work in an advisory capacity with appropriate
personnel on the regional campuses regarding future facility and/or equipment needs.
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Attachment: Course Descriptions
EDCI 326. Curriculum Laboratory
Open to teachers and administrators seeking practical solutions to curriculum
problems in elementary and secondary schools. Reorganization of courses,
reorientation of the program of studies, articulation of administrative units, and
development of new materials are considered in relation to the local situation. Students
make individual studies of their specific problems, and group studies of related
problems.
3 credits, Practicum.

EDCI 357. Multicultural Education

Interrelationships between education and various sociocultural aspects of cultural
diversity and cultural pluralism, including language acquisition and diversity.

3 credits, Lecture.

EDCI 388. TCPCG Seminar I: Student Teaching Seminar

Analysis of instructional practice in the clinical setting. Relationship of instruction to
theory, and implications for instructional evaluation, are emphasized.

3 credits, Seminar. Department consent required.

EDCI 389. TCPCG Seminar Il: Teacher as Professional
Culminating seminar experience in the TCPCG program.
3 credits, Seminar. Department consent required.

EDCI 390. Social and Multicultural Foundations of Education

An introduction to the social and multicultural foundations of contemporary public
education in U.S. society. Includes discussion of the nature, organization and purposes of
public education in a democratic society, cultural diversity in U.S. schools and society, the
role of the classroom teacher, professional ethics, and contemporary issues in U.S.
education.

3 credits, Lecture. Department consent required.

EDCI 391. Learning Theories

Introduction to learning theories as they are applied to educational contexts. Topics
include instructional objectives, behavioral analysis, social cognitive theory, cognitive
psychology, social emotional development, and cognitive development.

3 credits, Lecture. Department consent required.

*Note: This course is co-listed with EPSY 335.

EDCI 392. Methods of Instruction and Evaluation

Selection and organization of learning experiences, instructional activities and materials,
and methods of instruction. Course activities include a combination of lecture and seminar
experiences.

3 credits, Lecture. Department consent required.




EDCI 394. Reading and Literacy in the Content Areas

Effective use of reading and writing to help students learning content material. Includes
selection of reading materials that are appropriate for individual students with diverse
reading abilities, understanding reading diagnosis provided by other professionals, using
reading material in ways that facilitate comprehension and learning, and using written
assignments to increase understanding and recall.

3 credits, Lecture. Department consent required.

EDCI 395. Subject Area Methods

Selection and organization of learning experiences, instructional activities and materials,
and methods of instruction related to the subject area. Course activities include a
combination of lecture and seminar experiences, as well as extensive practice teaching.
3 credits, Lecture. Department consent required.

EDCI 396. TCPCG Directed Student Teaching
Supervised student teaching in a subject-specific content area.
9 credits, Clinical. Department consent required.

EPSY 308. Instruction for Students with Special Needs in the Mainstream
Focus on planning for and working with students with special needs in schools.
3 credits, Lecture.

EPSY 331. Developmental Foundations of Exceptionality

An exploration of the link between normative theory and research in child
development with assessment, understanding, and intervention for children and youth
with exceptionalities.

3 credits. Lecture.

EPSY 333. Instructional Strategies and Adaptations for Students with Special Learning
Needs

Principles and practices for the provision of effective instruction for students with special
learning needs.

3 credits, Lecture.

EPSY 335. Learning: Its Implication for Education

Nature and types of learning, transfer of training, motivation, nature of instructional
outcomes, with particular attention to individual differences among elementary and
secondary school pupils.

3 credits. Lecture.

*Note: This course is co-listed with EDCI 391

EPSY 336. Individual Pupil Assessment

Diagnosis and prescription for children with special learning and behavioral disabilities,
including administration, scoring and interpretation of pupil assessment instruments.

3 credits, Lecture.
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EPSY 349. Procedures for the Education of Individuals with Disordered Behavior
Approaches for adapting programs to the behavioral, social and emotional needs of
exceptional learners.

3 credits, Lecture.

EPSY 354. Learning with Technology

Uses a problem-based design format to integrate learning theory and principles with
educational technology to develop an integrated lesson plan in a content area. Students
select meaningful authentic problems to integrate.

3 credits, Lecture.

EPSY 363. Language and Literacy for Students with Cognitive Disabilities

Methods and procedures for developing literacy instruction for students with cognitive
disabilities including learning disabilities, attention-deficit disorder, and traumatic-brain
injury.

3 credits, Lecture.

EPSY 369. Policy, Law, and Ethics in Special Education

Knowledge and skill needed by special educators to be ethical and professional school
leaders and advocates for students with disabilities.

3 credits, Lecture.

EPSY 381. Practicum

1-6 credits. Open to master’s and Sixth-Year students. The implementation and
application of theory in the student’s area of specialization.

3 credits, Practicum.

EPSY 396. Directed Student Teaching for Students in the Teacher Certification
Program for College Graduates

Open to students in the Teaching Certification Program for College Graduates, others
with permission. Supervised student teaching in special education.

9 credits, Clinical.
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STAFF REPORT: COMMISSIONER’S CONSENT CALENDAR

Institution:  Bradley College

Item: Change of the College’s Name and Ongoing Accreditation of the
Renamed College

Background

Bradley College has applied to the Board of Governors for Higher Education for approval
of the change of its name to Clemens College.

Bradley College is currently accredited by the Board of Governors for Higher Education.
The College was first accredited by the Board of Governors in January 1998 as the
International College of Hospitality Management. It was reaccredited in April 2005 until
June 30, 2008. The International College of Hospitality Management requested and was
granted a change of name, to Bradley College, by the Board of Governors in June 2007.

The College now states that it is seeking approval for the change of its name to Clemens
College because of a question that has arisen concerning the trademark for the name
Bradley College. The College states that it learned that such a process would not be
possible because of existing trademarks held by others. Furthermore, the College’s
attorneys advised it that the College could potentially accrue liability through its adoption
of the name, and that the liability would only increase over time. Under the
circumstances, the trustees of the College decided that the only realistic option available
to the College was to again change its name. The College expressed regret that it must
ask the Board of Governors to consider this matter after having already done so at the
June 2007 meeting.

The proposed new name of the college is “Clemens College.” The College stated that the
new name will be an appropriate affirmation of the State’s rich literary heritage: the
institution will now be named after Samuel Clemens, known worldwide as Mark Twain.
The College affirms that its attorneys have completed their due diligence in advance of
this request to the Board of Governors.

Commissioner’s Recommendation
The Commissioner’s Recommendation has two parts: the first concerning the Change of

the College’s name and the second concerning the continuation of accreditation of the
College by the Board of Governors for Higher Education.
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Change of the College’s Name
It is recommended that the Board of Governors for Higher Education approve the change
of name of Bradley College to Clemens College, effective on October 17, 2007.

Continuing Accreditation of the College

Because the change of name of the College does not include any other changes, and
because the ownership, administration, and educational programs of Clemens College
will remain the same as those of Bradley College, it is recommended that the Board of
Governors for Higher Education grant accreditation to Clemens College under the same
conditions as the accreditation granted to Bradley College. The accreditation of Clemens
College will continue until June 30, 2008.
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STAFF REPORT: COMMISSIONER’S CONSENT CALENDAR

Institution:  Gibbs College, Norwalk Campus

Item: Licensure of a program in Medical Assisting, leading to the Associate of
Science (A.S.) degree

Executive Summary

Gibbs College has applied to the Board of Governors for Higher Education for licensure
of a program in Medical Assisting, leading to the Associate of Science (A.S.) degree.
The curriculum at Gibbs emphasizes professional skill development with a liberal arts
foundation. Medical Assistants are trained to perform administrative and clinical
procedures in a variety of settings, including physician’s offices, clinics, and group
practices. The College states that graduates of the program will be ready for entry-level
employment as medical assistants, hospital ward clerks, insurance coders, medical billing
clerks, insurance billing clerks, hospital admissions clerks and chiropractic and medical
office assistants. The College also states that it will actively seek articulation agreements
with other institutions for study in the area of Allied Health.

The Advisory Committee in Accreditation, at its meeting on September 20, 2007,
reviewed the program and found it to be in compliance with Board of Governors approval
standards. The ACA recommended that the College review the course in Pharmacology.
Gibbs College has worked closely with curriculum specialists to address the ACA’s
recommendation, and has replaced the original Pharmacology course with Principles of
Pharmacology, which has more appropriate objectives and content.

Commissioner’s Recommendation
It is recommended that the Board of Governors for Higher Education license a program

in Medical Assisting, leading to the Associate of Science (A.S.) degree, offered by Gibbs
College, for a period of three years, until October 31, 2010.
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Description
Purpose and Objectives

Gibbs College reports the following objectives for the program in Medical Assisting:

e Demonstrate workplace skills of maintaining interpersonal relationships and
communicating effectively in a professional medical environment.

e Demonstrate an understanding of the structure, function and diseases of the
systems of the human body

e Accurately use the medical terminology related to the anatomy, physiology,
diagnosis, pathology and procedures that apply to each body system and medical
specialty.

e Recognize the codes used for diseases and treatments, using them accurately in
interpreting and recording medical information and processing insurance
information.

e Understand and apply legal and ethical concepts pertaining to a medical
workplace.

e Demonstrate patient related clinical duties and laboratory procedures

e Perform the administrative duties of medical office management including
reception, medical bookkeeping and record keeping

e Demonstrate the correct use of office technology in the medical workplace,
especially in computer usage and maintenance

e Acquire a foundation that fosters critical thinking skills necessary for effective
participation in a multicultural society

e Gain exposure to a general education curriculum that affords informational
substance while developing critical perspective and synthesis, affirms human and
intellectual values while liberating the imagination, and encourages the critical
examination of ideas and provide diverse perspectives necessary for such
examinations, for these are the processes that form the foundation for responsible
citizenship and an enlightened culture and society.

There is no state licensure required for Medical Assistants. VVoluntary
certification/registration is available and earning this title would help with employment
opportunities. There are two associations that offer national examinations for Medical
Assistants; the American Association of Medical Assistants (AAMA) and the American
Medical Technologists (AMT). The AAMA awards the CMA while the AMT awards the
RMA. In order to earn either award, candidates must graduate from a programmatically
accredited school (either CAAHEP or ABHES) and sit for a national examination. Gibbs
College is considering seeking accreditation from the Commission on Accreditation of
Allied Health Education Programs (CAAHEP).

Administration

The College states that a full-time Program Coordinator will be hired who is a content
specialist in the allied health field. The Director of Education oversees the direction and
academic integrity of all of the programs at Gibbs College. Additionally, the College has
a Program Director who oversees the curriculum.
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Curriculum

The program’s curriculum consists of 94 quarter-credits, of which 50 are in the core
requirements of the program and 44 are in general education courses. A six quarter-
credit externship is included in the curriculum. The Career Education Corporation’s
model curriculum has been used, and current faculty as well as an advisory board
reviewed and incorporated their recommendations in the final design. The curriculum is
as follows:

Core Requirements

ANA101 Anatomy and Physiology | 4
ANA201 Anatomy and Physiology 11 4
MDA101 Medical Terminology 4
MDA110 Clinical Skills 4
MDA115 Medical Laboratory Procedures 4
MDA201 Automated Applications 4
MDA220 Pharmacology 4
MDA225 Medical Office Procedures 4
MDA230 Medical Coding and Insurance 4
MDA235 Medical Law and Ethics 4
MDA240 Career Development 4
MDAZ250 Externship 6
General Education Requirements
ART101 Art History or HUM101 Humanities and the Arts 4
B10101 Biology with Lab 4
coM101 Oral Communications 4
ECO101 Economics 4
ENG101 English Composition | 4
ENG102 English Composition 11 4
HIS101 U.S. History or HIS 102 History of the 20" Century 4
INF101 Information Literacy 4
MTH101 College Algebra 4
PHL101 Critical Thinking 4
SOC101 Sociology 4
Total credits 94

[Team recommends exchanging PSY 101 for ECO 101 or other Gen. Ed. Course]

Institutional Response:
The College will exchange PSY 101 for ECO 101.



Admissions and Enrollment

The College reports that students are anticipated to enter in cohorts of 20, starting in the
winter semester of 2008. They plan to enroll a new cohort every three months. It is an 18
month program.

Similar Programs

Capital Community College, Goodwin College, Northwestern Connecticut Community
College, St. Vincent’s College and Quinebaug Valley Community College have the A.S.
degree in Medical Assisting. Briarwood College has an A.A.S. program in Executive
Medical Assisting. A certificate is available at Briarwood, Capital, Goodwin,
Northwestern, Norwalk Community College and Quinebaug Valley Community College.

Number of Graduates

Mnem Cip Code | Program Name Degree Type 2001 | 2002 | 2003 | 2004 | 2005
BRIAR | 51080 Medical Assistant C3 1979 | 3 1 2 1 2
GOOD | 51080 Medical Assisting | C3 2001 | 8 11 0 4 3
BRIAR | 51080 Executive Medical | AAS 1979 | 7 4 5 3 2
Assistant

CAPIT | 51080 Medical Assisting AS 1995 | 2 2 4 7 2
GOOD | 51080 Medical Assisting AS 2001 | O 13 32 28 19
NWCO | 51080 Medical Assisting AS 1989 | 6 5 3 2 4
QBAU | 51080 Medical Assisting AS 1992 | 8 5 8 7 9
SVCNU | 51080 Medical Assistant AS 2000 | 2 5 2 0 0

Comments from Other Institutions in Connecticut

There have been no comments or questions about the program from other institutions of
higher education in Connecticut.

Assessment of Need

Gibbs College has expressed that their goal is to fill a need for health care professionals
in Fairfield County.

The National Research Center for College and University Admissions reports that a
career choice preference for health care was rated by students as the 4™ most popular
choice out of 68 career areas.

According to the Connecticut Department of Labor, the need for medical assistants will
increase by 33.6% between 2004 and 2014, with moderate on-the-job training.

The Occupational Outlook Handbook (US Dept. of Labor, 2006-07 edition) states that
medical assisting is projected to be one of the fastest growing occupations between 2004-
2014. This report adds that medical assistants with formal training or experience have the
best job prospects.




Resource Support

Faculty
New faculty with the academic and experiential credentials in medical assisting will be

hired utilizing new resources. The College anticipates one new faculty member in the
first quarter of the program, and an additional 2-5 faculty plus a program director during
the subsequent two years.

The College has listed a full-time professor who would coordinate, advise and teach in
this program.

Library and Learning Resources

The Gibbs College library has approximately 5,257 volumes to support its programs and
general education needs of its students. The library subscribes to 80 periodicals and six
newspapers. Students have access to the Career Education Corporation’s CeCybrary and
iCONN.

Supplementary library resources that are recommended by the Curriculum Development
Committee and faculty in the program will be purchased. The College has budgeted
$10,000 for new holdings and subscriptions in the field of allied health for year one.

Facilities and Equipment

The College has constructed a general biology laboratory for general purpose, and plans
to construct a medical assisting laboratory to be used by the program in the second
quarter after initiation of the program.

Quality Assessment

Following a review of the application and other pertinent information provided by Gibbs
College, an evaluation team from the Department of Higher Education visited the campus
on May 25, 2007. The team was comprised of: Susan Perreira, Medical Assisting
Program Director, Capital Community College; Judith Resnick, Director, Workforce
Development & Training and Deputy Director, Education Foundation, ACA member; Dr.
Tom Tynan, DHE; Dr. Christine Thatcher, DHE. The team focused its evaluation on six
key areas: purposes and objectives, administration, faculty, curriculum and instruction,
libraries and learning resources, and facilities and equipment. Below is a summary of the
evaluation visit.

Purpose and Objectives
Board Standard: The purposes and objectives of an institution or program shall be clear

and realistic with reference to both educational outcomes and the clienteles to be served
(students, employers, professional groups, etc.). Program purposes and objectives also
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shall be consistent with and clearly related to the purposes and objectives of the
institution.

Team Findings: The purposes and objectives of the proposed Medical Assisting program
are consistent with similar programs. The team recommends that Gibbs College pay
special attention to program accreditation standards to facilitate the self-study that will
lead to accreditation with CAAHEP. These standards clearly delineate the requirements
that will allow students to seek certification. Susan Perriera reported that Massachusetts
now requires Medical Assistants to have certification, and parts of Connecticut, including
the Northwest corner, are moving in that direction. The mission of Gibbs College is “to
provide professional education and a liberal arts foundation for lifelong learning”. The
Medical Assisting program is designed to prepare students for entry to the workplace and
provides the general education courses for the liberal arts foundation.

The Board standard is met.
Administration

Board Standards: Responsibility for all aspects of a program, including but not limited to
administration, instruction, advising and clinical supervision, shall be clearly defined and
assigned to qualified members of the institution’s faculty and staff. There shall be at least
one qualified full-time administrator or faculty member directly responsible for the day-
to-day operation of the program. There shall be provision for periodic internal evaluation
and development of the program.

Team Findings: The administrative structure as outlined in the application is appropriate
for this program. The team recommends that the Program Director be hired as soon as
possible in order to further define the curriculum and order the appropriate equipment, as
well as oversee the construction of the medical assisting laboratory. It is also
recommended that this person have knowledge of AAMA standards for accreditation.
The team expressed their concern regarding the hire of this position as pivotal to the
success in further planning, implementation and marketing the program. A key role for
the coordinator will be making connections with area doctor’s offices, which will help
students acquire externship possibilities. The team suggested a possible mentorship
program that would align medical assistants currently employed in the area with students
in the program. The team also suggested the inclusion of an outpatient facility
representative to sit on the Advisory Board.

Discussions during the visit revealed that Gibbs College intends to send both the Biology
instructor and the new Medical Assisting Program Director for OSHA training. Due to
the nature of this program, the team found this sensitivity to safety essential to the
implementation of the program.

Institutional Response:
The College will hire a full-time program director for the program three months prior to
the start of the first cohort to oversee the construction of the medical assisting laboratory
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and to begin making community contacts within the industry. This program director will
have the added responsibility of teaching courses in the program.

The College will seek a representative from an outpatient facility to sit on the program’s
Advisory Board.

The College has begun the process of OSHA training for the Biology instructor and will
continue the training with the Medical Assisting program director if the person is not
already trained in OSHA safety.

The Board standard is met.
Faculty

Board Standards: Institutions shall employ a sufficient number of qualified faculty to
support all areas of instruction required for completion of all programs. Each academic
program shall employ at least one full-time faculty member with credentials suited to the
field and level of the program. There shall be a reasonable ratio of full-time and part-
time and adjunct faculty for each program.

Faculty members shall have appropriate degrees from regionally accredited institutions or
in accordance with constituent unit or institutional policy they shall demonstrate an
equivalent level of competence in the specific subject areas they are assigned to teach.
The master’s degree shall be the minimum qualification for teaching undergraduate
courses. The application shall include the names of all faculty members assigned to teach
in the program, together with their titles, degrees and degree fields, areas of
specialization, and course assignments. The application also shall include a statement of
the minimum qualifications for faculty who may be assigned to teach in the program.

Faculty members’ responsibilities shall include: broadening professional knowledge,
preparing course materials, advising students, and carrying out other academic
responsibilities appropriate to their position, in addition to performing assigned teaching,
research, and administrative duties. Provision should be made for part-time and adjunct
faculty to participate in departmental and general faculty meetings and other activities.

Team Findings: The full time faculty members that are currently in place to teach the
general education courses are qualified and appropriate for the liberal arts component of
the program. The team expressed concern regarding reliance on adjuncts for the MDA
courses. The application stated that faculty with the MSN degree will be hired after the
initiation of the program. The resource summary budgeted two full-time faculty in fiscal
year 2008 and three full-time faculty in year 2009. The MSN degree was found to be
adequate for the medical assisting courses. It is suggested that a lab tech or a medical
assistant instruct the lab portion of the program because an RN would not have the
education or experience in this area.
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Institutional Response:

On the Team’s findings, the College will seek a lab tech and/or a medical assistant to
instruct in the lab portions of the program. Initially, the program director will teach the
MDA courses and will be responsible for recruiting and hiring additional faculty for the
MDA courses.

The Board standard is met.
Curriculum and Instruction

Board Standards: The curriculum for each program shall consist of a carefully planned
and published sequence of related courses and other appropriate instructional activities
that effectively address the stated objectives of the program. The curriculum shall
provide evidence of (1) well-defined instructional outcomes; (2) systematic planning by
faculty; (3) selection and use of varied types of learning materials and experiences; and
(4) use of viable evaluation instruments and procedures.

Adequate provision shall be made for all required and optional laboratory and field work
and student research arrangements. In determining the adequacy of such provisions,
reference shall be made to the availability of appropriate facilities, equipment and
materials, and qualified faculty or staff to supervise and evaluate student performance.

Team Finding: The curriculum is based on the program at Gibbs College in Vienna,
Virginia, and the program at Boston, MA. The team reviewed the syllabi and made the
following suggestions:
e The Course Objectives and the content in the syllabi need to match more closely
e It may be difficult to accomplish clinical and lab competencies in 11 weeks as
described
e EKG and venipuncture competencies are missing
e Pharmacology skills and knowledge need to be reviewed and placed in the
appropriate course
e Insurance and coding course needs to include insurance comprehension of
managed care, Medicare, Medicaid, Worker’s compensation and military
insurance.
Additionally, the team would like to see a more detailed externship agreement that lists
the competencies a student should acquire at the externship site, thus supplying a contract
between the student and the site provider. The externship should be reviewed multiple
times throughout the experience to ensure quality of the externship and appropriateness
for the student, as well as student assessment.

Institutional Response:
The following changes will be made to the content of the stated courses based on the
recommendations from the review team:
e The performance objective “Prepare oral, topical and injectable meds” initially
listed in MDA115 Medical Laboratory Procedures will be moved to the course
MDA220 Pharmacology.
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e The performance objective “Demonstrate EKG and venipuncture competencies”
will be added to MDA115 Medical Laboratory Procedures.

e The performance objective "Demonstrate a comprehensive understanding of
insurance systems and the differences between insurance systems, including
managed care, Medicare, Medicaid, Worker’s compensation and military
insurance” will be added to MDA230 Medical Coding and Insurance.

e The performance objective ”Demonstrate competency in patients’ chart
documentation” will be added to MDA220 Pharmacology.

e The performance objective “Demonstrate professional phone etiquette and triage
skills in scheduling patient appointments” will be added to MDA225 Medical
Office Procedures.

Additionally, the Externship Agreement will be revised to include competencies specific
to the medical assisting field. The program director and the outpatient facility advisory
board member will be called upon to help guide the competencies to be included in the
Externship Agreement.

The Board standard is met.
Library and Learning Resources

Board Standard: The institution shall be required to demonstrate that its library includes
or will include sufficient printed materials and other learning resources to support the
needs of each program. The adequacy of library materials and other learning resources
shall be determined by reference to the number, variety, currency and suitability of
books, periodicals, newspapers, microforms, audiovisual aids and other materials in the
collection; library hours, location and accessibility of these materials; the annual budget
for purchase of new books and other materials; and the method of selection of new
materials. Sufficient budget support shall be available to ensure continuous development
of the library collection and the adaptation of library resources to student needs.

Team Finding: The team found the proposed program to be in compliance with the
Board’s standard. The school has budgeted $25,000 over three years for library
acquisitions in the area of Medical Assisting. It is developing an acquisition list based
with the Corporation’s head librarian and the school’s faculty. The library also has
available CECybrary which is shared by all 52 schools in the Career Education
Corporation and provides access to extensive on-line searching and full-text journals in
the Allied Health field. Bibliographic instruction is provided as requested.

The Board standard is met.
Facilities and Equipment:
(a) Physical plant. The physical plant shall meet the following general tests: (1)

adequate size to accommodate the students enrolled; (2) availability at appropriate hours;
(3) safety and high maintenance standards; (4) adequate health standards and lighting.



Physical facilities shall comply with all local and state laws governing such facilities,
particularly with respect to fire, safety, and health and access for the handicapped as
evidenced by current certifications of such compliance with local, state and federal laws
and regulations.

(b) Facilities and equipment. Institutions shall be required to demonstrate that adequate
facilities and equipment are available to support all programs. In assessing the adequacy
of such facilities and equipment, reference shall be made to the quantity and quality of
classroom and laboratory facilities and equipment, faculty office space, library equipment
and facilities, computer facilities and equipment, clinical training facilities, and all other
facilities and equipment required to achieve the objectives of each program.

Team Finding: Gibbs College campus in Norwalk, CT has adequate space for the
programs they serve. Medical Assisting will require a specialized laboratory space, and
$50,000 has been budgeted for this facility over the first three years. The team reviewed
the list of equipment that will be obtained for this facility, and has suggested the
following items be purchased:

Exam tables (2 or 3), Autoclave, Phlebotomy chair, EKG machine, Centrifuge, Teaching
microscope in addition to the 15 student microscopes listed, AED Defibrillator, Snellen
Eye chart, Disposable gowning, Color-blindness tester, Blood pressure cuffs,
Stethoscopes, Eyewash and other safety equipment as outlined by OSHA, Puncture-proof
biohazard container, 1V stand, Thermoscan ear probes, 5 dummy arms and hands with
fake blood rather than 3, CPR dolls (as listed if taught in house), scales, refrigerator, and
the additional materials listed in the application.

The newly hired program director may change or add to this list.

Institutional Response:
In addition to the equipment already listed in the application, the College will purchase
the following equipment at the review team’s recommendation. The College has already
purchased a teaching microscope:
e 3exam tables
Autoclave
Phlebotomy chair
EKG machine
Centrifuge
AED Defibrillator
Snellen Eye chart
Disposable gowning
Color-blindness tester
Blood pressure cuffs
Stethoscopes
Eyewash and other safety equipment as outlined by OSHA
Puncture-proof biohazard container
IV stand
Thermoscan ear probes

62



e 5 dummy arms and hands with fake blood
e CPRdolls
e Scales and a refrigerator

The Board standard is met.
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STAFF REPORT: COMMISSIONER’S CONSENT CALENDAR

Institution:  Quinnipiac University

Item: Accreditation of a program in Health Care Management, leading to a Master
of Business Administration (M.B.A.) degree

Executive Summary

Quinnipiac University has applied to the Board of Governors for Higher Education for
accreditation of a program in health care management, leading to a Master of Business
Administration (M.B.A.) degree. The program was licensed by the Board of Governors
for Higher Education in June 2005 for a period of two years, until June 30, 2007, with no
stipulations. The Board of Governors extended the program’s license in June 2007 until
December 31, 2007.

The Advisory Committee on Accreditation, at its meeting on September 20, 2007,
reviewed the program and found it to be in compliance with Board of Governors approval
standards. The vote to recommend approval was all in favor.

Commissioner’s Recommendation

It is recommended that the Board of Governors for Higher Education accredit a program in
Health Care Management, leading to a Master of Business Administration (M.B.A.)
degree, offered by Quinnipiac University, for a period of time concurrent with institutional
accreditation.
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Description

Purpose and Objectives

According to the University, the M.B.A. in Health Care Management program creates an
environment that:

e Develops creativity and critical thinking;

e Emphasizes the central importance of ethical decision-making and behavior in
health care organizations;

e Teaches the role of cultural diversity in health care and health care
organizations;

e Provides a perspective on the present and future of health care as well as
providing a thorough understanding of the historical development of the
industry in this country;

¢ Introduces and emphasizes modern concepts of teamwork and management as
they apply to health care;

e Emphasizes the critical role of information technology in health care
management;

e Encourages continuing, lifetime learning.

Administration

The Director of the M.B.A. in Health Care Management program has responsibility for all
administrative duties for the program. The Director reports to the Dean of the School of
Business.

Accreditation

The School of Business is accredited by the Association to Advance Collegiate Schools of
Business (AACSB) International. The program will be submitted for review by AACSB
during the next review cycle.

In addition, the University believes that the program meets the standards of the Accrediting
Commission on Education for Health Services Administration (ACEHSA) and plans to
apply for its accreditation.

Curriculum

The program’s curriculum requires the completion of nine foundation and strategic courses
from its current M.B.A. curriculum. Six domain specific health management courses are
required. Seven elective health management courses are offered from which the student
selects three elective courses. The program requires 18 courses, or 52 credit hours. With
few exceptions, both health management and M.B.A. courses can be taken simultaneously.
All courses are currently existing and offered on campus.
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Table 1. Curriculum

Category l\?l?rlri[;:r Course Title Credits
MBA MBA 600 Financial Reporting & Analysis 3
Foundation MBA 605 Business Communications 1
and Strategic | MBA 610 Business Decision Analysis 3
Courses AC 600 Strategic Cost & Profitability Analysis 3

MG 600 Business Ethics & Legal Environment 3

FIN 600 Financial Performance Analysis 3

MG 610 Managing People & Organizations 3

MK 600 Managing Customers & Markets 3

MG 690 Strategic Management (Capstone) 3

Subtotal 25

Domain HM 600 Foundations of Health Care Management 3
Specific HM 610 Health Care Law and Health Policy 3
Health HM 621 Quality Management in Health Care Facilities 3
Management | HM 626 Epidemiology/Population Health 3
Courses HM 664 Financial Management in Health Care 3
HM 670 Health Economics 3

Subtotal 18

Elective HM 630 Corporate Compliance in Health Care Industry 3
Courses HM 660 Human Resource Management in Health Services 3
(Choose HM 663 Integrated Health Care Systems & Managed Care 3
Three) HM 667 Strategic Planning & Marketing in Health Services 3
HM 669 Organization & Management of Long-Term Care Facilities 3

HM 781/782 Residency | and 11 6

HM 783/784 Consulting Practicum I and 11 6

Subtotal 9

Total 52

Source: Quinnipiac University.

The University states that the curricular contents of the proposed program are well aligned
with the programs learning outcomes.

Table 2. Alignment of course contents and program learning outcomes

Course
Number

Creativity
and
Critical
Thinking

Ethics

Historical,
Present and
Future
Perspectives

Information
Technology

Team

Diversity Building

Life-Long
Learning

AC600

FIN60O

HM600

X
X
X

HM610

HM621

XXX [X

HM626

HM630

XXX ([ XX

HM660

HM663

XXX

HM664

HM667

XX XXX XXX XXX

XXX XXX ([ X

HM669

XXX |[X] XX

XXX IX] | XXX XXX
XX XXX XXX XXX | X

XXX [ X
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HM670 X X X X X
HM780/

781 X X X X X X
HM783/

784 X X X X X X X
MB600 X X X

MB605 X

MB610 X X

MG600 X X X X X X
MG610 X X X X X X
MG690 X X X X X

MK600 X X X X

Source: Quinnipiac University.

The University reports that it has a variety of health care organizations in Connecticut
available as sites for residencies and consulting practicum experiences. These sites include
hospitals, nursing homes, home care agencies, assisted living facilities, pharmaceutical
companies, public health agencies, insurance companies, health centers and private
medical practices.

The University will survey alumni asking for their feedback on the relevance of and
thoroughness of their education as preparation for their positions in the health care
industry. A similar questionnaire will be sent to their employers. The University will also
hold meetings with its Health Care Management Advisory Council, consisting of
representatives of the health care industry, to seek their opinions about the program
curriculum and to solicit their advice about program modifications.
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Admissions and Enrollment

At the time of program licensure, the University anticipated that the majority of the
program’s students would be part-time students, so that courses will be offered on an
annual or biennial rotation to allow the typical student to take required courses
conveniently.

Admission to the M.B.A. in Health Care Administration program will occur on a rolling
basis throughout the year for both full- and part-time students, allowing students to begin
their studies during the summer, fall or spring semesters. The School of Business uses a
numerical system as a major component of its graduate program admissions process. The
School requires that the candidate’s G.P.A. multiplied by 200 and added to the candidate’s
total GMAT score is a minimum value of 1100. However, the candidate must also score a
minimum of 500 on the GMAT examination and must have had a minimum undergraduate
G.P.A. of 2.7 on a 4.0 grade scale to qualify for admission. Work experience and
recommendations are also considered in the admissions process. The program faculty will
review applicants who do not meet minimum numerical requirements but who have
extensive work experience in the health care industry.

The University suggests its prospective pool of applicants include its undergraduate majors
in health sciences, gerontology and business, current M.B.A. students with an interest in
health care, current M.H.A. students who might be interested in a more intensive
grounding in business courses, and college graduates, particularly those in the New Haven
area. Table 3 indicates the University’s anticipated enrollment between 2005 and 2009.

Table 3. Anticipated enrollment at Licensure

Credit Hours per Total Credit
Academic Year Semester Enrollment P Hours per
Student
Semester
Fall 10 6 60
2005-2006 Spring 20 6 120
Fall 25 6 150
2006-2007 Spring 30 6 180
Fall 40 6 240
2007-2008 Spring 50 6 300
Fall 60 6 360
2008-2009 Spring 75 6 450
Source: Quinnipiac University.
Table 4. Actual Enrollment
0-30 sch 31-52 sch
Full Time 4 0
Part Time 9 1
TOTAL 13 1
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Educational Planning Context
Overall Needs

When it applied for licensure of the program, the University argued that society must train
people for administrative positions in the health care industry — for example, insurance
companies, government agencies, hospitals, physician practices, health centers, diagnostic
facilities, nursing homes and assisted living facilities — who understand not only the vitally
important services the health care system provides in promoting health and treating illness,
but who also understand the business aspects of health care, the economic impact our
complex system has on the national economy and the urgent need to control runaway costs.

The University asserted that expenditures on health care now represent more than 15% of
the nation’s economic output, 1.7 trillion dollars, with near certainty that it will increase to
more than 17% of the economy within the next five to ten years if nothing changes in the
finances and organization of our health care system. In perspective, from 1960 through
2000, while the population of the country increased 57%, the cost of medical care rose
909%.

The University contended that the United States has not responded to this enormous
change in health care with multiple organizational and policy initiatives during the past 50
years. Making matters worse, the wave of aging baby boomers, representing a serious
source of demand for health care services, will begin to reach the age of 65 in the year
2010.

Institutional Planning

The University has had a M.H.A. program in the School of Business for more than 20
years. During the last few years, enrollment in the M.H.A. program has decreased. After
having conversations with health care industry representatives, the University believes that
the health care market is now demanding graduates with stronger preparation in business
courses than its traditional M.H.A. program currently provides. While health care
employers want trained managers who understand today’s challenging health care
environment, they are also seeking managers with in-depth knowledge of accounting,
economics, finance and organizational management.

Surveying master’s level programs around the country, the University found 12 programs
on the East Coast that combine aspects of an M.B.A. program with elements of an M.H.A.
or equivalent program. Some are called M.B.A./M.H.A. programs, and some are called
M.B.A. programs with variations on the phrase “major in health care.” Regionally, Baruch
College/Mt. Sinai Medical School in New York City has an M.B.A. in Health Care
Administration program; and Clark University in Worcester, Massachusetts, offers an
M.B.A. with a concentration in Health Care.
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To improve the competitiveness of its graduate health administration program in the
regional market, the University has replaced its M.H.A. program with this M.B.A. in
Health Care Management. This program will continue to emphasize the training of
managers who will be able to work collaboratively with highly trained professionals from a
variety of clinical disciplines in all health care settings. In addition, the University will
also increase its emphasis on basic business skills, now critically important in the
expensive world of health care.

Other Programs in Connecticut

The University of Connecticut offers an M.B.A. in Health Care Management program, and
the University of Hartford offers an M.B.A. program with a concentration in health care.

Resource Support

Faculty

The University states that the existing faculty, including adjunct faculty, of the M.H.A.
program and the existing M.B.A. faculty comprise the faculty of the M.B.A. in Health
Care Management program. These faculty members will continue to teach management
courses as part of their regular teaching load in the Management Department, as well as
undergraduate health administration courses, two health management courses in the Entry-
Level Doctor of Physical Therapy degree program, and courses in the Health Care
Compliance Certificate Program. No additional faculty will be required for the new
program. As proposed, only one member of the adjunct faculty is scheduled to teach a
health management course regularly — HM 664, Financial Management in Health Care.

Resource Centers and Libraries

The Arnold Bernhard Library, opened in 2000, serves the University’s undergraduate and
graduate programs. In addition, web-based resources relevant to the M.B.A. in Health
Care Management program are accessible from 70 computer terminals in the library, from
similar work stations in the School of Law library, and from student and faculty laptop
computers on or off campus that have ready access to the University network.

Facilities and Equipment

The University reports that current faculty office space and classroom space are adequate
for the needs of the new program, as are computer support and administrative assistant
support in the School of Business.
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STAFF REPORT: COMMISSIONER’S CONSENT CALENDAR

Institution:  Quinnipiac University

Item: Licensure of a program in Radiologist Assistant, leading to the Master of
Health Science (M.H.S.) degree

Executive Summary

Quinnipiac University has applied for licensure of a Radiologist Assistant program,
leading to the Master of Health Science degree on its Hamden, CT campus.

The mission of Quinnipiac University is to provide a supportive and stimulating
environment for the intellectual and personal growth of undergraduate, graduate, and
continuing education students. The graduate programs at Quinnipiac provide students
with the professional qualifications necessary for success in their chosen field.

According to the American Society of Radiologic Technologists (ASRT), the position of
radiologist assistant is new to the field of medical imaging. The three major areas of
responsibility include a leading role in patient management and assessment, selected
radiology examinations and procedures under the supervision of a radiologist, and the
evaluation of image quality and initial image observations. The American College of
Radiology stated that the radiologist assistant will help ease the effects of the
radiologist’s shortage and improve the quality of patient care.

The Master of Health Science in Radiologist Assistant Education will be a part of the
Cardiopulmonary Sciences and Diagnostic Imaging Department. It is anticipated that the
program will be part of a separate Diagnostic Imaging Department by June 2008.
Quinnipiac University is planning a School of Health Sciences which will be located at a
new campus in North Haven, CT, and is scheduled to open Fall 2009. All master’s level
programs in clinical health sciences will be housed at this campus allowing for
interdisciplinary exchange.

The Advisory Committee in Accreditation, at its meeting on September 20, 2007,
reviewed the program and found it to be in compliance with Board of Governors approval
standards. The vote to recommend approval was all in favor.

Commissioner’s Recommendation
It is recommended that the Board of Governors for Higher Education license a program

in Radiologist Assistant, leading to the Master of Health Science (M.H.S.) degree,
offered by Quinnipiac University, for a period of two years, until October 31, 2009.
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Description

Purpose and Objectives

The objectives of the Radiologist Assistant Program are to: 1) provide excellent
education in both the didactic and clinical learning environment, 2) provide research
opportunities that will contribute to the clinical and scientific knowledge base in the field
of diagnostic radiology, and 3) foster a sense of commitment to continuing education and
professional development.

The University reports the following outcomes for graduates of the Radiologist Assistant

program:

1.

2.

5.
6.

Integrate professional, ethical and legal standards, and interdisciplinary
collaboration into radiologist assistant practice.

Integrate effective written, oral, and nonverbal communication skills into
radiologist assistant practice.

Utilize information technology and informatics to communicate, manages
knowledge, mitigate error, and support clinical decision making in
radiologic assistant practice.

Synthesize clinical data and scientific evidence, apply appropriate
modalities, evaluate findings, and make recommendations within the
scope of radiologist assistant practice.

Provide patient centered care.

Assume a leadership role in applying quality improvement methods.

Upon completion of the master’s radiologist assistant program, students will be eligible
to take the American Registry of Radiologic Technologists Radiologist Certificate
examination. Students are eligible to take the certification examination once they have

completed 500 clinical competencies, completed five case study evaluations, documented

professional activities and have a summative evaluation completed by the supervising

radiologist.

Administration

The medical director and program director of the proposed program is a board certified
radiologist who was appointed to the Quinnipiac faculty in January 2007. The director
will have administrative responsibilities for the didactic and clinical aspects of the
program and reports to the Dean of the School of Health Sciences.

Curriculum

The American College of Radiology was instrumental in the development of the
radiologist assistant and is in full support of the profession. The American Registry of
Radiologic Technologist requires a program recognition application to be completed.
The application includes information related to curriculum, course descriptions, clinical
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policies, and clinical evaluation criteria. In addition, the American Society of Radiologic
Technologists requires notification of program development and examples of adherence
to the radiologist assistant curriculum. There is no external accreditation agency for
radiologist assistant programs.

Thesis: Project development begins in the Research Methods and Design course. The
two Thesis courses consist of the preparation for presentation at the Radiologic Society of
North America conference, including submission of an abstract.

Clinical: The final three semesters of the program include a clinical component that will
be supervised by a clinical coordinator. Clinical sites will be chosen from current
available agreements, as well as additional sites that will be secured by the program
director. A contract is jointly developed between the Office of Finance and
Administration at Quinnipiac University and the Legal Affairs or Risk Management
Department at the hospital. Students are required to submit a Clinical Activity Record
each week, and once a week the clinical instructor completes a Case Performance
Evaluation to critique the student.

Course Sequence:

Summer | Credits
PY 501 Physiology 4
PY 501L Human Physiology Lab 0
PY 517 Human Anatomy 4
PY 517L Human Anatomy Lab 0
RA 500 Foundations of a Radiologist Assistant 2
PY 515 Clinical Pathology 3
RA 520 Radiation Safety and Health Physics 3
16
Fall 1
PY 505 Clinical Pharmacology | 2
RA 525 Radiographic Equipment, Operation and Safety 1
RA 530 Imaging Interpretation | 4
RA 542 Patient Assessment, Management and Education 3
RA 545 Research Methods and Design 3
13
Spring |
PY 516 Clinical Pharmacology I1 2
RA 531 Imaging Interpretation |1 4
RA 532 Interventional Procedures | 3
RA 550 Seminar | 1
RA 570 Radiologist Assistant Clinical | 3
RA 590 Thesis | 1
14
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Summer Il

RA 535 Interventional Procedures Il 3
RA 551/552  Seminar I1/111 2
RA 571 Radiologist Assistant Clinic 11 4
RA 591 Thesis |1 1
10
Fall 11
RA 572 Radiologist Assistant Clinic 111 5
5
Total Credits for Degree 58

Admissions and Enrollment

The projected start date for the Radiologist Assistant program is June 2008. Eligibility for
entrance to the program includes a baccalaureate degree, 3-4 credits of physics or
chemistry, 3 credits of college level math, 12-15 credits of biology with lab, 6-8 credits of
anatomy and physiology. The student must be a Radiologic Technologist in good
standing with the American Registry of Radiologic Technologists and have a minimum
of 2000 hours of direct patient care.

The University projects 10 students in the first year. The projection is for 26 students by
year three. Students attend full-time for five consecutive semesters.

Similar Programs

The Radiologist Assistant M.H.S. at Quinnipiac University will be the only program
offered in the State of Connecticut and the second in the Northeast. Other programs at
the master’s degree level include Massachusetts College of Pharmacy (fall 2007),
Bloomsburg University in Pennsylvania (fall 2007), and University of Medicine and
Dentistry in Newark, New Jersey. Currently, there are eleven programs in Radiologist
Assistant nationally, and only three are on the master’s level. The remaining are
certificate or at the baccalaureate level.

Comments from Other Institutions in Connecticut

There have been no comments or questions about the program from other institutions of
higher education in Connecticut.

Assessment of Need
There is a shortage of radiologists, radiology residents and radiologic technologists in the

medical field. In addition, there is an increasing demand for imaging examinations,
predicted to increase from 350 to over 500 million annual procedures over the next
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twenty years. The Bureau of Labor Statistics predicts a shortage of radiologic
technologists through the year 2014 with a faster than average growth rate in job
availability.

The advantage of a master’s program as opposed to a bachelor’s or certificate program
lies in the greater opportunities of autonomy and responsibility and participation in
research and education. This program will require a higher degree of performance in the
areas of student research and development of presentation and teaching skills.

Resource Support
Faculty

The University has listed four full-time professors and a number of adjuncts who would
teach in this program. The University also indicated that agreements are in place with
Yale University School of Medicine in regards to the Human Anatomy course, and
agreements with area physicians who will provide guest lectures. Faculty and adjuncts
have the necessary credentials. The University has committed expenditures to insure
success of the program; most notably $100,000 in equipment for year two.

Library and Learning Resources

The Arnold Bernhard Library at Quinnipiac University subscribes to 785 current print
subscriptions of which 332 are from the health sciences field. Electronic journals
(available through licensed databases) bring the total access to approximately 34,000
journals. There are over 13, 000 health science books. The School of Health Sciences has
approximately 300 periodical holdings with approximately 100 journals that are relevant
to radiologist assistant. The library has 16 group study rooms and a 30-seat instruction
classroom.

Facilities and Equipment

The program will share the diagnostic imaging laboratory with the undergraduate
program. The current lab houses a fully functional radiographic and fluoroscopic unit, a
portable radiographic unit, and a mammography unit and ultrasound machines.
Additional equipment required by the program will be image workstations, computed
radiography system, and a laser printer for radiographic images. In addition, the program
will require a Computed Tomography (CT) unit and a Magnetic Resonance Imaging
(MRI) unit. Clinical sites utilized for this program are hospital based and must have this
equipment available. The University has approved the purchase of this equipment and is
currently consulting/negotiating with vendors for the eventual installation in the new
facilities projected to open in Fall of 20009.
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