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STAFF REPORT: ACADEMIC AFFAIRS AND PLANNING COMMITTEE

Institution:  Goodwin College

Item: Licensure of a program in Early Childhood Education, leading to the
Associate in Science degree and Certificate in Early Childhood Education

Executive Summary

The proposed Early Childhood Education program is geared towards students seeking
entry to mid-level opportunities in childcare and early learning settings including childcare
centers, School Readiness programs, public school pre-Kindergarten, nursery school, and
other various private/not-for-profit organizations. The Certificate program is intended to
meet all the requirements to allow graduates to apply to the Council for Professional
Recognition for the Child Development Associate (CDA) certificate.

The Advisory Committee on Accreditation, at its June meeting, found the program to be in
compliance with the Board of Governors’ approval standards. The vote to recommend
approval of the program to the Board of Governors was unanimous.

Commissioner’s Recommendation

It is recommended that the Board of Governors for Higher Education license a program in
Early Childhood Education, leading to the Associate in Science degree and a Certificate, to
be offered by Goodwin College, until September 2008.



Description

Purpose and Objectives

The College indicates that upon successful completion of the program, graduates will be
able to: show an understanding of and commitment to the values of early childhood
education professionals; demonstrate a commitment to life long learning for themselves
and those whom they serve; exemplify competence as skilled providers in the field of early
childhood education; utilize critical thinking skills to assess children’s needs, possible
interventions, and community resources in a comprehensive fashion while taking into
consideration individual, family, and/or community values, practices, and beliefs;
demonstrate knowledge of curriculum planning and evaluation necessary to be effective
with young children; utilize the process of observation and assessment techniques and
strategies as applied to teacher and classroom practices; serve as a positive role model
within early childhood education settings and the community; utilize a process of self-
evaluation that fosters personal and professional growth and contributes to life-long
learning; demonstrate effective written and verbal communication skills that represent
competence and professionalism in the field of early childhood education; apply
knowledge of computer applications including basic word processing, spreadsheets,
internet and e-mail and other software related to the field; and perform mathematics related
to the field of study including applied business mathematics, budgeting, and other related
skills.

Administration

A full-time director has been identified to oversee the program. The duties of the director
include the following: assist in recruiting new faculty; oversee the development and
evaluation of curriculum; assist in establishing articulation agreements; and assist in
advising students. The director reports to the dean of Academic Affairs.

Curriculum

The associate degree program consists of between 61-65 credits and the certificate program
is 24 credits. The curriculum has been designed to conform to NAEY C standards and the
Connecticut Early Childhood Articulation Guidelines. A copy of the curriculum is
attached.

Enrollment

The College projects an enrollment of 45 part-time students in the first year an 17 full-time
and 60 part-time students by year three.



Assessment of Need

The College indicates that the proposed program provides the necessary skills and
knowledge for occupations in demand in the Capital Region, as projected by the State
Department of Labor. “Connecticut Occupational Forecast”, produced by the State
Department of Labor’s Office of Research, projected an increase in need for early
childhood Teacher Assistants at a rate of 11.5% (2,548 openings) by 2012.

The National Association for the Education of Young Children (NAEYC) has required that
by the year 2006 all teachers must have a minimum of a Child Development Associate
Credential (CDA) or equivalent and be working towards an Associate degree. In addition
by 2010 all teachers in an early learning setting must have a minimum of an Associates
degree or equivalent with at least 1 teacher enrolled in a Baccalaureate degree program.

The proposed program meets the need of the non-traditional students. By offering classes
during times that are suitable for students who already work, this program has the
flexibility to meet the personal and academic needs of students who work full-time in early
childhood care and education settings.

As the number of women of childbearing age in the workforce increases and the number of
children under 5-years of age rises, the number of youngsters enrolled full or part-time in
childcare and preschool programs is likely to continue to increase spurring the demand for
additional childcare workers.

Following are a sample list of possible occupations for those who posses an Associates
Degree in Early Childhood Education: Head Teacher, Teacher, and Teacher Assistant in a
childcare center, Teacher Assistant in public school pre-k through third grade, Assistant
Director in a childcare center.

Similar Programs

Degree awards in early childhood education by Connecticut colleges and universities

I 2001-2002 2002-2003 2003-2004
Institution A A A Total

Asnuntuck Community College 7 16 4
Capital Community College 8 8 11
Gateway Community College 31 33 25
Gateway Community College (Early 4 2 2
Childhood Special Education)

Housatonic Community College 28 30 23
Housatonic Community College (Early 2 8 5




Childhood Special Education)
Manchester Community College 14 16 8
Middlesex Community College 1
Mitchell College 5 7 2
Naugatuck Valley Community College 18 21 20
Northwestern Connecticut Community
6 3 4

College
Norwalk Community College 24 20 18
Teikyo Post University 10 3 4
Three Rivers Community College 17 12 19
Tunxis Community College 2 2 5

Total 176 181 151

Source: Connecticut Department of Higher Education.

Resource Support

Faculty

One full-time faculty member who will serve as program director has been identified.
Faculty who currently teach courses in the Early Childhood Development option in the
Human Services program will teach some of the specialized courses. Additional faculty
holding master’s degree in early childhood education will be hired to teach some of the
specialized courses.

Library and Learning Resources

The College plans to expand the collection that currently supports the early Childhood
Development option with an initial allocation of $20,000 over the next three years. Videos,
text books, and children’s books have been identified for purchase. Students have access to
a number of full texts journals in INFOTRAC and other electronic databases.

Facilities and Equipment

Other than consumable, no specialized facilities or capital equipment is needed for the
program.

Advisory Committee on Accreditation

The Advisory Committee on Accreditation, at its June meeting, found the program to be in
compliance with the Board of Governors’ approval standards. The vote to recommend
approval of the program to the Board of Governors was unanimous.




Associate in Science in Early Childhood Education

General Education Requirements

FS 101 Freshman Seminar 1
ENG 101 English Composition 3
ENG 102 Composition & Literature  OR
ENG 201 Introduction to Literature 3
MATH Math 101 or higher 3
COM 101 Public Speaking 3
HUM* Humanities Elective 3
PSY 112 Introduction to Psychology 3
SCI Physical or Natural Science Elective 3-4
CAP 101 Computer Literacy 3
Total General Education Credits 25-26
Core Requirements
ECE 101 Introduction to Early Childhood 3
ECE 102**  Health, Safety, and Nutrition for
Early Childhood Programs 3
ECE 110**  Creativity and the Young Child 3
ECE 120**  Math and Science for Young Children 3
PSY 115 Child Development 3
ECE 201 The Exceptional Child and Learner 3
ECE 210**  Observation and Assessment 3
ECE 231**  Early Language and Literacy Development 3
ECE 250**  Student Teaching 6
PSY 220**  The Social-Emotional Young Child 3
ECE 220**  Multicultural Aspects of Early Childhood OR
Elective 3-6
Total credits in Core Area 36-39
Total Credits in Program 61-65

* ECE 220 can be used to satisfy the humanities elective
**Denotes new course



CDA Certificate Program

This program meets all the requirements to allow graduates to apply to the Council for
Professional Recognition for the Child Development Associate (CDA).

1% Semester
ECE 101* Introduction to Early Childhood
ECE 140* Practicum | 6

w

2" Semester
ECE 102* Health, Safety, and Nutrition for early Childhood Programs 3
ECE 141* Practicum 11 6

Total Credits 18



STAFF REPORT: ACADEMIC AFFAIRS AND PLANNING COMMITTEE

Institution:  Goodwin College

Item: Licensure of a Histotechnician Certificate

Executive Summary

The program began at Hartford Hospital in 1982; however, due to space and financial
considerations the hospital is discontinuing the program. Arrangements have been made
between the Hartford Hospital and Goodwin College for the transfer of the program to
Goodwin College. This is the only program of its kind in New England and it will maintain
its accreditation under Goodwin College. The current Director of the program and a fully
equipped lab is being moved to Goodwin College. The program is accredited, and will
remain accredited with Goodwin College, until 2010 by the National Accrediting Agency
for Clinical Laboratory Science.

The Advisory Committee on Accreditation at its meeting on September 15, 2005, reviewed
the program and found it to be in compliance with Board of Governors’ approval
standards. The vote to recommend approval to the Board of Governors was ten in favor,
with one abstention.

Commissioner’s Recommendation

It is recommended that the Board of Governors for Higher Education license a
Histotechnician program, leading to a Certificate, to be offered by Goodwin College, for a
period of three years, until October 30, 2008.



Description

Purpose and Objectives

After successful completion of the program, graduates will be able to:

receive and accession tissue specimens; prepare tissue specimens or microscopic
examinations, including all routine procedures; assist with gross examination and frozen
section procedures in histopathology; identify tissue structures and their staining
characteristics; perform preventive and corrective maintenance of equipment and
instruments or refer to appropriate sources for repairs; recognize factors that affect
procedures and results, and take appropriate action within predetermined limits when
corrections are indicated; perform and monitor quality control within predetermined limits;
apply principles of safety; demonstrate professional conduct and interpersonal
communication skills with patients, laboratory personnel, other health care professionals,
and with the public; recognize the responsibilities of other laboratory and healthcare
professionals and interact with them with respect for their jobs and patient care; recognize
and act upon individual needs for continuing education as a function of growth and
maintenance of professional competence; and exercise principles of management, safety,
and supervision.

Administration

A director of the program will report to the chair of the Allied Health Department. The
program director will be responsible for the organization, administration, periodic review,
planning, development, evaluation, and general effectiveness of the program.

Curriculum

The curriculum consists of 42 credits. This program is designed to be completed within
one calendar year, 3 semesters full-time.

General Education Requirements

MATH 103 Math for Health_care ] 3
Total General Education Credits 3

Cognitive and Related General Education Courses

BIO 103 Human Anatomv & Phvsioloav 1 3
BIO 104 Human Anatomy & Physiology Il 3
MED 101 Medical Terminoloav 3
MED 111 Medical Law & Ethics 3

Total Credits 12

Core Courses

HLT 101 Introduction to Histolcgy 2
HLT 110 Histoloaic Techniaues 3
HLT 112 Histoloav Laboratory 3
HLT 111 Basic Stainina & Fixa':ion 4
HLT 210 Stainina 11 3
HLT 211 Histoloav Laboratorv 'l 2
HLT 290 Histoloay Clinical Experience 7
HLT 230 Histology Capstone & Seminar 3
Total Core Credits 27

Total Credits in Proaram 42
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Enrollment
The College anticipates an enrollment of 10 students a year.

Assessment of Need
As noted above the program has been in existence since 1982. It is the only program of its
kind in New England. The college indicates that graduates can be employed in hospitals,
clinics, private laboratories, public health facilities, research, veterinary pathology, marine

biology and forensic pathology. The US Bureau of Labor Statistics reports that in five
years 40% of laboratory professionals will be eligible for retirement.

Resource Support

Faculty

The full-time program director and part-time educational coordinator will continue their
responsibilities under Goodwin College. Existing faculty will teach the science and general
education courses.

Library and Learning Resources

The College has identified a number of internet resources, text, and full-text journals on
histology for additions to the College library.

Facilities and Equipment

The program has a fully equipped histology lab that is being moved from Hartford
Hospital to Goodwin College. The students will be able to acquire hands-on experience in
embedding tissue specimens in paraffin, sectioning the paraffin blocks on microtomes,
staining the tissue slides in various dyes and solutions and coverslipping the slides for
Microscopic review.

Advisory Committee on Accreditation

The Advisory Committee on Accreditation, at its meeting on September 15, 2005,
reviewed the program and found it to be in compliance with Board of Governors’ approval
standards. The vote to recommend approval to the Board of Governors was ten in favor,
with one abstention.
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STAFF REPORT: ACADEMIC AFFAIRS AND PLANNING COMMITTEE

Institution:  The Graduate Institute
Item: Accreditation of a program in Organizational Leadership, leading to the
Master of Arts (M.A.) degree

Executive Summary

The Graduate Institute has applied to the Board of Governors for accreditation of its
licensed program in Organizational Leadership leading to the Master of Arts degree. The
program was licensed, without programmatic stipulations, by the Board of Governors in
September 2003 until September 30, 2005. The program officially began instruction in
October 2004. The program was added to the Institute’s degree offerings in Oral
Tradition, Holistic Thinking, Conscious Evolution, and Experiential Health and Healing.

The Advisory Committee on Accreditation, at its meeting on September 15, 2005,
reviewed the program and found it to be in compliance with Board of Governors approval
standards. The vote to recommend approval to the Board of Governors was nine in favor,
with Vagos Hadjimichael of Fairfield University and Dorsey Kendrick of Gateway
Community College abstaining.

Commissioner’s Recommendation
It is recommended that the Board of Governors for Higher Education accredit a program

in Organizational Leadership, leading to the Master of Arts (M.A.) degree, offered by
The Graduate Institute, for a period of time concurrent with institutional accreditation.
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Description

Purposes and Objectives

The program in Organizational Leadership is intended for individuals involved in various
efforts to understand the development of cultural, social, and organizational change. The
Institute states that the primary objectives of the program are to create a learning
community in which personal expressions of leadership may be accessed to promote
inquiry into the fundamental processes of leadership within organizations; to identify
exemplars of functional leadership and its resulting effects within organizations and to
develop understandings and skills required for transforming organizations; to create
opportunities for students to practice the art of leadership within functional and
successful organizations; and to promote personal skills needed for creative leadership.

Administration

The administration of the program is the responsibility of the President of the Institute
working in concert with the Academic Director, the Program Coordinator, and the
program’s Senior Faculty.

Admissions/Enrollment

As the time of licensure, The Institute anticipated enrolling two cohorts of 15 students
each. The Institute anticipated a steady state of enrollment as the program continued.
The Institute anticipated that enrolling students would be sponsored by their companies.

The program enrolled an initial cohort of five students in October 2004; tuition for three
of those students was paid by their respective corporate employers. The Institute
anticipates enrolling twelve students in Cohort Il (FY 2005-2006), which is scheduled to
begin in November 2005.

The Institute notes that admission to the program is based on rigorous criteria, and
candidates must meet the following conditions: proof of employment as an executive or a
manager; endorsement of a site supervisor who will serve as an external mentor to the
program participant; formal confirmation and endorsement of a specific work-site
Breakthrough Project from the program participant’s organization or employer;
agreement from the work-site supervisor to serve as a member of the Juried Review
Committee to evaluate the participant’s Breakthrough Project; and authority to invite
members of the Institute’s faculty to visit the participant’s work-site to interview
personnel within the organization regarding the participant’s Breakthrough Project. In
addition, applicants must have an undergraduate GPA of at least 2.5 and must submit two
letters of recommendation from organizational sponsors attesting to the leadership
potential of the candidate.
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The Institute has been working with the Generative Leadership Group, based in New
Jersey, on marketing the program to corporations and other organizations. The Institute
notes, too, that it will continue to work to nurture what it considers to be a new market.

Curriculum

The faculty of The Graduate Institute engaged in systematic planning to facilitate the
design and implementation of the program curriculum. As it was being developed, the
program’s faculty drew upon the program and technology available through the
Generative Leadership Group.

The program’s curriculum, totaling 36 credit hours, is divided into five principal thematic
groupings of courses, listed below.

@) The Challenge for Leadership and its Context
501  Characteristics of Effective Organizations (1 cr)
502  Organization: Transcendence & Transformation (2 cr)
503  Organization: Principles and Disciplines (1 cr)

(b) The Foundations of Organizational Culture
504  Foundations of Supervision (1 cr)
505 Mentoring: Context for Stewardship (3 cr)
506  Facilitation: Process of Stewardship(2 cr)
507  Management: Organizational Expression of Steweardship (2 cr)

() The Essentials for Structure in Organization
508  Testing: Foundations for Efficacy (1 cr)
509  Speculation: Context for Efficacy (3 cr)
510  Piloting: Process for Efficacy (2 cr)
511  Developing: Organizational Expression of Efficacy (2 cr)

(d) The Potential of Organizations
512  Managing: Foundation for Possibility (1 cr)
513  Leading: Context for Possibility (3 cr)
514  Developing: Process of Possibility (2 cr)
515  Leadership: Organizational Expression of Efficacy (2 cr)

(e) The Elements of Future Leaders
516  Organizational States of Being (2 cr)
517  The Project: A Culminating Experience—*Breakthrough” Project
(3cn)

The curriculum involves students in on-the-job applications, experiential classroom
learning, academic study including a capstone project, and informal after hours sessions
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with colleagues. The degree program includes distance learning and on-campus activities
for a total of 36 credits of study. Cohorts of students meet for five sessions (Friday
through Monday) every four months over the course of 16 months.

The program has several modalities of presentation: Direct Instruction, Mentorship,
Electronically Mediated Learning, Culminating —“Breakthrough” Project, and the
Presentation of the “Breakthrough” Project.

The Graduate Institute’s Uniform Assessment Protocol is used to assess and evaluate the
program. That protocol has three principles: 1. assessment should improve and educate
participant performance not merely audit it; 2. assessment must be anchored in authentic
tasks, namely, tasks that teach participants to address the challenges in the field; and 3.
assessment must provide participants and faculty with opportunities to inform and
improve performance. In this light, the faculty views the curriculum of the program as
performance-based and not merely as knowledge-based.

Educational Planning Context

At the time of program licensure, The Graduate Institute defined the context and need for
the program in a number of ways. The Institute stated that its program will help to
contribute to raising “leadership” to the status of professional practice; that it will expand
opportunities for research and the development of independent case studies and other
research protocols; that it will provide opportunities for career advancement for
graduates, both within their current organizations and by developing skills useful to other
organizations; and that it will help develop leaders of diverse insights and values who can
help guide organizations experiencing rapid and unanticipated change.

Other Programs in Connecticut

At the time the program was licensed, there were no other specific programs in
Organizational Leadership leading to a Master’s degree in Connecticut. An
undergraduate program in Leadership Studies leading to the Bachelor’s degree was
offered by Sacred Heart University, both on campus and on-line, but the University has
recently announced that it is phasing out those programs.

Since the Institute’s program was licensed, the Board of Governors has also licensed both
a Bachelor’s and a Master’s degree program in Organizational Leadership at Quinnipiac
University. The Bachelor’s program is scheduled for accreditation review by the Board
of Governors in Spring 2006 and the Master’s degree program is scheduled for
accreditation review by the Board of Governors in Spring 2008.

In addition, Business Administration programs often incorporate aspects of leadership

into their curriculums, but the context and approach for those are typically different from
the perspectives provided by this program.
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Resource Support

Faculty

The Graduate Institute has appointed a full-time faculty member for the program who
will provide governance, direction, and operation. Additional presenters and part-time
faculty members for the program have been drawn from a pool of practitioners and also
teach courses and give relevant lectures. A listing of the program’s faculty is included in
Attachment A.

Resource Centers and Libraries

The Graduate Institute has created a library and learning resources collection of
approximately 4,000 volumes including reference materials, monographs, and bound
periodicals. These holdings of printed materials and voice and video recordings are
shelved and stored at Mitchell College in New London. The library collection holds
reference materials and a copy of all material on the required reading list for each
program.

The Graduate Institute collaborates with Mitchell College to increase library holdings and
acquisitions. The Graduate Institute’s library will be managed by the Director of Library
Services at Mitchell College.

The Mitchell College Library includes computers, VCRs and television sets, and tape and
video recorders. It also is linked to iICONN, the Connecticut Digital Library, and has full
use of the research collections of the Digital Library. The Institute plans to continue
expanding appropriate collections and resources.

Physical Plant and Facilities

The Graduate Institute’s President’s office and instructional facility are located in space
leased from Mitchell College, located in New London. The facilities of Mitchell College
are available for the residential portion of the program: classrooms, meeting rooms,
offices, residence halls, food service, and library facilities. Room and board are provided
at Mitchell College for forty students, with additional space available if required.

Advisory Committee on Accreditation

The Advisory Committee on Accreditation, at its meeting on September 15, 2005,
reviewed the program and found it to be in compliance with Board of Governors approval
standards. The vote to recommend approval to the Board of Governors was nine in favor,
with Vagos Hadjimichael of Fairfield University and Dorsey Kendrick of Gateway
Community College abstaining.
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Attachment A

Master of Arts in Organizational Leadership
Faculty Description and Listing

Program Coordinator
Andrew Summa, Ph.D. (University of Miami) , Ed.D. (Columbia University)

Academic Director
David T. Kyle Ph.D. (Columbia Pacific University-)

Visiting Faculty

Joseph Coradino, MA (University of Arizona)
Executive Vice President, Retail Division
Pennsylvania Real Estate Investment Trust

Mark Daniel, Ph.D. (University of Minnesota)
Vice-President, Human Resources, Inco Mining Group

John Hamm, MBA (University of California)
Partner, Redpoint Ventures

Elisa Maselli, MBA (Northwestern)
Vice President of Communications,
Generative Leadership Group

Mary Monnet, MBA (Harvard University)
The Excalibur Group

John Parry Ph.D. (University of California, Berkeley)
Retired, Executive General Manager, WMC Exploration Inc.

Terry St. Pierre, BA (Ball State University)
Senior Consultant and Account Leader
Generative Leadership Group

A. Harris Stone, Ed.D. (University of Pennsylvania
Author and retired professor

Penny Stoker, MBA (Cornell University)
Vice President of Organization and Management Development
Amersham PLC.

Resident Scholar

Melvyn Toomey, Educational Background Not Listed
Founder, Generative Leadership Group
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STAFF REPORT: ACADEMIC AFFAIRS AND PLANNING COMMITTEE

Institution:  Quinnipiac University

Item: Accreditation of a program in Organizational Leadership, leading to a
Bachelor of Science (B.S.) degree

Executive Summary

Quinnipiac University has applied to the Board of Governors for accreditation of a program in
Organizational Leadership leading to the Bachelor of Science (B.S.) degree. The Board of
Governors licensed the program at its April 2004 meeting, for a period of two years, until April
30, 2006. At the time it granted licensure, the Board of Governors required the University to
provide an interim report on the program to the Department of Higher Education. The Board
required that the interim report should include the following elements: a report on enroliments
and an admissions profile; an update on program finances; a report on the success of program
delivery, including advising support for students, the success of the accelerated courses as
measured by student learning outcomes and competency assessments; and a report on faculty
hiring and program participation, including advising responsibilities. A copy of the program
progress report, which was presented to the Board of Governors at its April 2005 meeting, is
attached.

The Advisory Committee on Accreditation at its meeting on September 15, 2005, reviewed the
program and found it to be in compliance with Board of Governors’ approval standards. The
vote to recommend approval to the Board of Governors was all in favor, with Kathleen McCourt,
of Quinnipiac University, abstaining.

Commissioner’s Recommendation
It is recommended that the Board of Governors for Higher Education accredit a program in

Organizational Leadership, leading to a Bachelor of Science (B.S.) degree, to be offered by
Quinnipiac University, for a period of time concurrent with institution accreditation.
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Description

Purposes and Objectives

The program is targeted at working adults who already have some college credits and seeks to
prepare them to grow as leaders in their organizations. It is offered through the University’s
College of Professional Studies. The University offers a number of programs in business and
related fields, at the undergraduate and graduate levels, under the auspices of the School of
Business. This program, however, does not fall under the AACSB accreditation of the School of
Business. It is not available to the University’s traditional students, only to adult learners
committed to advancing in their employment fields.

The program seeks to help students develop knowledge, skills, and abilities in leadership and
management which can be applied in a variety of sectors by focusing on five areas: Self
Development, Team Process, Project Management, Customer Focus, and Quality Management.
The program seeks to prepare students to enter graduate study, to further their careers in their
current organizations, to play leadership roles in a wide range of profit and non-profit
organizations, to play leadership roles in their communities, to develop start-up companies, and
to become involved with consulting companies.

The program is offered in a hybrid and accelerated learning format, with each course combining
on-ground and online components offered in seven week terms.

Administration

The program is administered by the Executive Director of Organizational Leadership programs,
who reports to the Dean of the College of Professional Studies. The Dean of the College of
Professional Studies reports to the Senior Vice President of Academic Affairs, who reports
directly to the University President.

The College of Professional Studies was created in January 2004 to leverage existing strengths of
the University to develop and offer courses and programs with curricula, services, and support
appropriate for adult learners. In support of the B.S. in Organizational Leadership degree
program, the College of Professional Studies has hired the Executive Director for Organizational
Leadership Programs, the Director of Admissions and Advising, the Assistant Director of
Admissions and Advising, a Student Support Coordinator, and a Technologist to support the
registrar, bursar, Datatel, and other back-end technology needs of the College of Professional
Studies.

Ongoing evaluation and quality management of the program includes review of course content
by the Dean, the Executive Director, the Curriculum Committee, and others; direct observation
of courses by the Dean and Executive Director; student surveys related to course evaluation,

learning outcomes and student services; faculty surveys related to learning outcomes; portfolio
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assessment of learning outcomes; and input from industry professionals. Continuous Quality
Improvement practices are employed throughout.

Admissions and Enrollment

Applicants to the program are enrolled in the College of Professional Studies. Students who
apply are required to have a high school diploma, a minimum of 30 credit hours of college
course work acceptable toward the B.S. in Organizational Leadership; a minimum cumulative
GPA of 2.2 on those 30 or more credit hours; applicants must be at least 22 years of age.

Students are recruited and admitted every seven weeks during the first year. As of Summer,
2005, 86 students are participating in the program. All students hold high school diplomas. On
average, students have 55-65 hours of previous course work. All students exceed the minimum
cumulative GPA on previous college coursework acceptable toward the B.S. in O.L., which is a
GPA of 2.2. All students are at least 22 years of age: most are between 35 and 45, with a high
of 57 and a low of 22. All of the students currently enrolled live in Connecticut, most within a
45 minute drive of the Quinnipiac campus. About 60% of students are female and almost all of
them are working, with a wide range of occupations represented, including nursing, computer
programming, police work, engineering, accounting, and entrepreneurship.

Entering Class Size

Fall 04 Fall 04 Spring 05 Spring 05 Summer 05 Summer 05 Fall 05
Term 1 Term 2 Term 1 Term 2 Term 1 Term 2
21 8 17 21 11 8 20

To date, 106 students have entered the program, though not all students take courses every term.
Total enrollments, by term, are listed in the table below.

Total Course Enrollments

Fall 04 Fall 04 Spring 05 Spring 05 Summer 05 Summer 05 Fall 05
Term 1 Term 2 Term 1 Term 2 Term 1 Term 2

21 27 43 60 58 41 80
Curriculum

The curriculum consists of 120 credits distributed as follows: 48 credits of general education
requirements, 41 credits of open electives, and 31 credits in the Organizational Leadership major.
A curriculum planning sheet is attached.
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Courses are delivered in a hybrid format, combining on-ground and online components over
seven week terms. The typical course involves meeting three to six hours the first Saturday of
the term, and then again for 3 hours the fourth Saturday of the term, and once more for 3 hours
the last Saturday of the term, with online activities taking place throughout the seven week term.
Online activities include readings, video and audio presentations, simulations, discussion of these
materials by faculty and students via threaded discussions, individual assignments and projects,
and daily faculty feedback on all activities. The total student workload and learning outcomes
for each course are consistent with that of a traditional 3-credit course.

The Organizational Leadership Curriculum Committee, which is made up of 6 full-time faculty
(at least 3 from the Department of Management of the School of Business and at least 2 from
outside of the School of Business, and at least 4 of whom will be tenured), has the authority to
approve any and all degree program development and changes. It also reviews and approves all
for-credit courses offered in the program, including standards and learning outcomes. Any
substantial changes in the Organizational Leadership degree proposed by the Organizational
Leadership Curriculum Committee must be submitted to the Faculty Senate for approval.

Each course in the B.S. in Organizational Leadership degree program is partnered with an
existing department in the University (in many cases the CPS course being taught is already
taught in an existing department). The CPS Dean and the Executive Director work with the chair
in that department to secure his/her approval of faculty credentials and appointment of faculty to
teach any and all for-credit courses offered as part of the Organizational Leadership degree.

Resource Support

Faculty

The Executive Director of Organizational Leadership has teaching responsibilities within the
Bachelor of Science in Organizational Leadership program, as does the Director of Admission
and Advising. Full-time faculty from other parts of the University and highly qualified part-time
faculty provide additional support to the program.

The University reports that all faculty have appropriate credentials and experience, and all
undergo an orientation and training program, which includes pedagogy, technology, and logistics
of the program.

All students are advised by the Dean, the Executive Director of Organizational Leadership
programs, the Director of Admissions and Advising, or the Assistant Director of Admissions and
Advising Academic Advisors, all of whom hold at least the Master’s degree. Advisors are
available to students nights and weekends as well as weekdays.
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Library and Learning Resources

The Arnold Bernhard Library currently holds a comprehensive selection of print and online
resources related to the topics in this program. Students of the program have ready access to
online resources when they are off campus and access to librarian support via email, phone, and
on-ground extended hours, seven days per week. Student orientation includes introduction to
these resources. Students in the B.S. program are also supported by the learning center and have
access via email, phone, and on-ground extended hours, seven days per week.

Facilities and Equipment

Program facilities include University classrooms, QU Online and Academic Technology
Resources. Online resources (in addition to those of the library and learning center discussed
above) available to students in the program include: WebAdvisor (Datatel) for registration,
grades, unofficial transcripts, etc.; Outlook for email, calendaring, scheduling, contacts, etc.; and
Blackboard for program and course administration and content delivery. Each of these is
running in a backed up environment with redundancy and/or high availability.

Advisory Committee on Accreditatrion

The Advisory Committee on Accreditation, at its meeting on September 15, 2005, reviewed the
program and found it to be in compliance with Board of Governors’ approval standards. The
vote to recommend approval to the Board of Governors was all in favor, with Kathleen McCourt,
of Quinnipiac University, abstaining.
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Appendix A: Curriculum Planning Sheet
B.S. in Organizational Leadership
College of Professional Studies
Quinnipiac University

Student Total credits required: 120
General Education (48 credits): Course Taken

Written English (6 credits)

Quantitative Literacy (6 credits)

Arts (3 credits)

Behavioral and Social Sciences (6 credits)

Humanities (6 credits)

Natural and Physical Sciences (both including labs) (6 credits)

Electives (15 credits)

Open Electives (41 credits)

(2 credits)

Organizational Leadership Major (31 credits):
Required Courses (25 credits—does not include OL100):

*OL 100 Quantitative Skills for Leadership (1 credit—does not count toward degree)*
OL 101 Self Development

OL 102 Mastering Persuasive Written and Oral Communication

**OL 102L Persuasive Communication Writing Lab (1 credit)**

OL 210 Ethics in Leadership

OL 301 Leadership: Individual and Team Processes

OL 310 Customer Development and Management

OL 350 Quality Systems and Project Management

OL 410 Change Management: Initiating and Coping With Change
OL 450 Building Successful Organizations through Strategic Decision-Making
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Electives (6 credits—choose two courses from those listed below):

OL 220 Business Accounting***

OL 230 Creativity and Innovation: Entrepreneurial Thinking in the Workplace
OL 235 Evaluating Business Opportunities

OL 240 Making Technology Work for your Organization

OL 250 Business Law

OL 255 Applications of Intellectual Property Law

OL 260 Transcultural Management

Note: Every OL course except OL 101 has prerequisites. Please see the CPS Website for details.
*OL 100 is waived for those receiving a passing score on the Quantitative Skills Assessment

** OL 102L is waived for those receiving a passing score on the Writing Assessment

***QL 220 may be taken in lieu of passing the accounting assessment and will count as an elective
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Appendix B:

Faculty directly associated with specialized areas of the Program:

Curriculum Committee

Committee Members

Christine Fitzgerald
Associate Professor of
Cardiopulmonary Sciences
PhD, Adult Education

Full Time

Frank Bellizzi

Professor of Management

EdD, Applied Behavior Science
Full Time

Richard Hanley
Assistant Professor of E-Media

Michael Tucker
Professor of Accounting

MA Liberal Studies PhD, J.D.
ABD English Full Time
Full Time

David Cadden Dale Jasinski

Professor of Management
PhD, Management Planning Systems
Full Time

Associate Professor of Management
PhD, Strategic Management and
Entrepreneurship

Full Time
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FACULTY TEACHING IN B.S. IN ORGANIZATIONAL LEADERSHIP

DEGREE AT QUINNIPIAC UNVIERSITY

COURSE PRIMARY SECONDARY TERTIARY
INSTRUCTOR INSTRUCTOR INSTRUCTOR
OL 100 Neil Nelan:
Associate Professor;
PhD, Mathematics;
Full Time
OL 101 Self Frank Bellizzi Vin Viega: Chris McMullen;
Development Professor of Adjunct Professor; | Adjunct Professor;
Management Master of Social MBA,;
EdD, Applied Work; Wide-ranging
Behavior Science Significant consulting and work
Full Time experience in experience,

development and

particularly in the

counseling; area of diversity;
Part Time Part Time
OL 102 Mastering Connie Cordaro Anne Harrigan
Persuasive Written | Director of Adjunct Professor,
and Oral Admissions and PhD (in progress)
Communication Advising, CPS Adult Education
MA, and Instructional
Communications Technology.
Full Time Part Time
OL 210 Ethics in David Vance Jim DeMaio Henry Adobor

Leadership

Manager of Training
and
Communications,

Adjunct Professor
MBA,;
President of a

Associate Professor
PhD, Strategic
Management and

Quinnipiac Leadership Training | Management Policy
University Company. Extensive research
MA, Philosophy Part Time and teaching in
Significant teaching business ethics.
experience in Ethics Full Time
Full Time
OL 310 Customer Linda Richetelli- Valerie Oben; Juhi Naithani
Development and Pepe; Adjunct Professor | Adjunct Professor
Management Adjunct Professor MBA, MBA,
MS, Business Extensive executive | Concentration in
Economics experience in Marketing
Significant marketing and Part Time.

experience in Sales
and Marketing.
Part Time.

customer relations.
Part Time.
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COURSE PRIMARY SECONDARY TERTIARY
INSTRUCTOR INSTRUCTOR INSTRUCTOR
OL 301 Leadership: | Cheryl Harrison Jim DeMaio

Individual and
Team Processes

Executive Director,
OL Programs

EdD, Organization
Behavior

Adjunct Professor
MBA,;

President of a
Leadership Training

Extensive Corporate | Company.
Experience in Part Time
Leadership
Development and
Management
Full Time
OL 350 Quiality David Cadden Joe Petti
Systems and Project | Professor Adjunct Professor
Management PhD, Management MBA,;
Planning Systems Extensive work
Full Time experience in
engineering and
project
management.
Part Time.
OL 410 Change Jane Nebelung Chris McMullen
Management: Adjunct Professor Adjunct Professor;
Initiating and MA, Psychology MBA,;
Coping With Extensive Wide-ranging
Change professional consulting and

experience in
Human Resources,

Change Management

and Leadership
Part Time

work experience,

particularly in the
area of diversity;

Part Time

OL 450 Building
Successful
Organizations

Dale Jasinski
Associate Professor
PhD, Strategic

Through Strategic Management and
Decision Making Entrepreneurship
(Capstone course) Full Time
OL 220 Business Anne Rich Kathleen Simione Richard Hirsch
Accounting Professor Assistant Professor | Adjunct Professor
PhD, Accounting MBA with BBA, Bachelor of
Full Time concentration in Business
Accounting Administration -
Full Time Accounting
Part Time
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COURSE PRIMARY SECONDARY TERTIARY
INSTRUCTOR INSTRUCTOR INSTRUCTOR
OL 230 Creativity Dale Jasinski Sherry Rappaport

and Innovation:
Entrepreneurial
Thinking in the

Associate Professor
PhD, Strategic
Management and

Adjunct Professor
MS in Creativity
Research and

Workplace Entrepreneurship Change Leadership
Full Time Entrepreneur and
significant
consulting
experience
Part Time
OL 235 Evaluating | Dale Jasinski

Business
Opportunities:
Writing a Business
Feasibility Plan

Associate Professor
PhD, Strategic
Management and
Entrepreneurship
Full Time

OL 255
Applications of
Intellectual Property
Law

Michael Clorite
Adjunct Professor
J.D.;

Attorney,
Specializing in
Intellectual Property
Law

Part Time
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PROGRESS REPORT: ACADEMIC AFFAIRS AND PLANNING COMMITTEE
April 2005

Institution:  Quinnipiac University
Item: Bachelor of Science (B.S.) in Organizational Leadership

Executive Summary

The Board of Governors licensed a program in Organizational Leadership leading to the
Bachelor of Science (B.S.) degree at its April 2004 meeting, for a period of two years,
until April 30, 2006. The program is targeted at adults, primarily working adults, who
already have some college credits, and seeks to prepare them to grow as leaders in their
organizations. Quinnipiac University offers a number of programs in business and
related fields, at the undergraduate and graduate levels, under the auspices of the School
of Business. This program, however, does not all under the AACSB accreditation of the
School of Business. It is not available to the University’s traditional students, only to
adult learners committed to advancing in their employment fields.

At the time it granted licensure, the Board of Governors required the University to
provide an interim report on the program to the Department of Higher Education. The
Board required that the interim report should include the following elements: a report on
enrollments and an admissions profile; an update on program finances; a report on the
success of program delivery, including advising support for students, the success of the
accelerated courses as measured by student learning outcomes and competency
assessments; and a report on faculty hiring and program participation, including advising
responsibilities.

The University has provided the following information in response to the Board’s
requirements.

Enrollment and Admissions Profile

The University’s plan for the first year was to enroll an entering class of 15 students at
the start of each term, building to a total enrollment in all courses of 60 by the start of
Spring Term 2 (which began March 7). Table 1 compares the actual sizes of the four
incoming classes with those forecasts.

The University states that the program has exceeded forecasts in three of the four terms
and in the total to date. The University also indicates that the recruitment of students Fall
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Term 2 (running from November through mid-December) was more difficult, possibly

because of the holidays.

Fall Term Fall Spring Spring
1 Term?2 | Term 1 Term 2
Projected Entering Class
Size 15 15 15 15
Actual Entering Class Size 21 8 17 21

Table 1: Comparison of Actual and Projected Incoming Classes for the First Four Terms

Table 2, below, compares the actual total enroliment in all courses with forecasts of those
enrollments for the program’s first four terms. The University is satisfied with these

results.

Eall Eall Spring Spring
Term 1l | Term 2 Term 1 Term 2
Projected Course
Enrollments 15 30 45 60
Actual Course Enrollments 21 27 43 60

Table 2: Comparison of Actual and Projected Total Enrollment in All Courses for the First Four Terms

The University affirms that requirements for matriculation into the program have been
met. All students in the program hold high school diplomas. On average, students enter
with 55-65 hours of previous course work, ranging from a total of four students who
present the maximum of 90 credits, to two students who have begun taking classes with
just 9 previous credit hours. Over half of the admitted students (32) completed an
Associate degree before enrolling in the program. All students exceed the minimum
cumulative GPA on previous college coursework acceptable toward the B.S. in O.L. of
2.2, the average being very close to 3.0. All students are at least 22 years of age: most
are between 35 and 45, with a high of 57 and a low of 22. All students live in
Connecticut, most within a 45 minute drive of the Quinnipiac campus. About 60% of the
program’s students are female and almost all of them are working, with a wide range of
occupations represented, including nursing, computer programming, police work,
engineering, accounting, and entrepreneurship. About two thirds of enrolled students are
in tuition reimbursement programs in their companies and a very small number have
gone through financial aid processes to procure student loans.

Program Finances

As projected by the University at the time of licensure, the program has required a net
investment of approximately $40,000 by the University through the first three terms.
However, the University now reports that the program has begun to generating a positive
change in net assets in the current term. The University states that, like enroliments, the
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financial position was better than projected in the first term, but has been close to
projections in subsequent terms.

The Success of Program Delivery

The University indicates that program delivery, including advising support for students,
the success of accelerated courses as measured by student learning outcomes and
competency assessments, and all other academic and student services aspects of the
program are being assessed and improved through feedback using a wide range of tools,
including:

e Periodic phone calls and email to individual students and to student groups
requesting feedback on specific aspects of the program, including the hybrid
and accelerated components, systems reliability and availability, convenience
and value of on-ground sessions, workload and learning compared to
traditional fifteen week, on-ground courses, and overall design and
organization of the program.

e Student Surveys completed at the start of each term regarding the
effectiveness and value of advising and student support services.

e Course evaluations composed of 21 questions representing six factors
(Presentation Quality/Ability, Organization/Clarity, Grading/Assignments,
Intellectual/Scholarly/Faculty Experience, Interaction with Students, and
Student Motivation.

e Four-pronged assessment which measures how well program learning
outcomes are being met. This process, which uses the terminology of Gloria
Rogers of Rose-Hulman Institute of Technology, begins with the “five key
areas critical to leadership”—the Educational Objectives for the program.
The University states that it has defined three to four Learning Outcomes
associated with each of these five Educational Objectives, and has further
defined one to four Measurable Performance Criteria for each of the Learning
Outcomes. The Educational Objectives, Learning Outcomes, and Measurable
Performance Criteria for the program are included in the appendix. Each
course is then mapped to some set of these Measurable Performance Criteria,
and we are assessing student knowledge and growth relative to these
Measurable Performance Criteria in four ways:

I.  Student Surveys, in which students are asked to indicate how well each
course was designed to help students grow in the Measurable
Performance Criteria to which the course is mapped

ii. Surveys of Course Faculty in which they are asked to assess student
competency as demonstrated in each course relative to the Measurable
Performance Criteria to which the course is mapped

iii. Assessment of portfolios of student work in each of the courses
relative to the Measurable Performance Criteria to which each course
IS mapped—this assessment is done by faculty who are members of
the Organizational Leadership Curriculum Committee, but not faculty
in the assessed courses
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iv. Employer Surveys asking them to reflect upon student/employee
growth relative to the Measurable Performance Criteria for the
program—this survey will be done as part of a required course in the
middle of the program (OL301—which will be offered for the first
time in May, 2005), and again as part of a required course at the end of
the program (OL 450—which will be offered for the first time in
November, 2005)

e Direct observation of student behavior and performance is done in both on-
ground and online environments by the Dean and Executive Director.

e Student retention data are collected and reviewed.

e A Capstone Course (OL 450—which will be offered for the first time in
November, 2005) is required, pulling together the Educational Objectives,
Learning Outcomes, and Measurable Performance Criteria for the program
and providing culminating projects that will be assessed relative to
Measurable Performance Criteria for the program.

e Interviews and surveys of graduates and alumni will begin with the first
graduating class.

The University summarizes the results of these assessments as follows:

Students are highly satisfied and committed to the program. Start-of-term surveys
show virtually all students to be satisfied or very satisfied (with averages above 4
on a 5 point scale) with all aspects of advising, student services, and orientation.
End-of-course surveys indicate that students agree or strongly agree that courses
are clearly and well presented with rigor and appropriate levels of student contact.
Students have offered many suggestions regarding virtually all aspects of the
program, all of which have been considered and many of which have been used to
improve the program. The rate at which these suggestions are coming in has
slowed since the first two terms of operation, but they are still coming in and will
continue to be actively solicited and considered.

The advising process is highly valued by students (4.7 or higher on a 5 point
scale), both in helping them determine whether the program is right for them and
in giving them an understanding of their paths to program completion.

Students generally agree that the six factors measured by the evaluation
instrument (Presentation Quality/Ability, Organization/Clarity,
Grading/Assignments, Intellectual/Scholarly/Faculty Experience, Interaction with
Students, and Student Motivation) are being done well.

The accelerated aspect of program delivery is highly valued by students.
Feedback and survey data suggest that the total material covered, learning
outcomes targeted, and workload are slightly higher than those expected in a
traditional fifteen week on-ground course.

Faculty are comfortable with the accelerated format, most having previously
taught accelerated courses at Quinnipiac, either over the summer term or in the
University’s on-ground accelerated courses offered during the school year. They
too indicate that the total material covered, learning outcomes targeted, and
workload are comparable to those expected in a traditional fifteen week on-
ground course.

33



e The hybrid nature of program delivery is highly valued by students, and much
preferred to pure “online programming” by all students who had previously taken
online courses.

e Faculty are comfortable with the hybrid delivery format, all having undergone
training for teaching online and many having previously taught online. Those
who have taught online express a preference for the hybrid format over the pure
online format. Like students, faculty indicate that the total material covered,
learning outcomes targeted, and workload are comparable to those expected in an
on-ground course.

e Faculty surveys and portfolio assessment of how well students in courses are
meeting the Measurable Performance Criteria (and therefore Program Learning
Outcomes) to which courses are mapped. Student surveys of how well courses
are helping them meet the Measurable Performance Criteria to which they are
mapped suggest that the courses are promoting growth relative to many
Measurable Performance Criteria (with many averages above 3 on a 4 point
scale), but some courses could be better targeted at the Measurable Performance
Criteria to which they are mapped (not all scores on mapped-to Criteria are above
3). This information is being used to refine and better target courses.

e Retention has been very good through the first three terms: 19 out of the 21 of the
students entering in September, all of the 8 students entering in November, and 16
of the 17 students entering in January are still engaged in the program, though not
all of them are taking courses every term.

Advising Support for Students

Every prospective student is encouraged to participate in a one-hour advising session
to explore the goodness of fit between the student and the program. In many ways,
participating in this process is like applying to the program, since students must
submit (at least unofficial) copies of all transcripts, resumes, and other materials
necessary for the advising process. The vast majority of advising sessions are done in
person, but some have been done over the phone. Many sessions have been done at
night or on weekends. All students enrolled in CPS courses have participated in
advising sessions. To date, 115 students or prospective students have participated in
advising sessions.

Faculty Hiring and Participation

In May 2004, the College of Professional Studies recruited a faculty member with a
doctorate in organizational behavior, a master’s degree in instructional media and
technology, and substantial corporate and academic experience in leadership and adult
learning to teach, work on and oversee course development, and serve as executive
director of the program. The College has subsequently hired a faculty member with a
master’s degree in communication and extensive academic and corporate experience to
teach and serve as Director of Admissions and Advising, and an Associate Director of
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Admissions and Advising and a Student Support Administrator, both of whom have
master’s degrees and teaching experience.

Full time faculty from throughout the University have developed or overseen
development of all courses for the program, and make up the Organizational Leadership
curriculum committee. All faculty teaching in the program, whether full time or part
time, have at least master degrees, significant professional experience, have been
approved for teaching by faculty and department chairs in the relevant fields, and have
undergone several hours of faculty development in support of their success in the hybrid
environment and in understanding and supporting the specified student learning
outcomes.

All advising of students and prospective students has been done by the Dean of the
College of Professional Studies (who is a professor of finance), the Executive Director of
Organizational Leadership programs and the Director of Admissions and Advising (both
of whom teach in the program), and the Associate Director of Admissions and Advising
(who has appropriate credentials, but has not yet taught in the program.)
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STAFF REPORT: ACADEMIC AFFAIRS AND PLANNING COMMITTEE

Institution:  University of Connecticut

Item: Accreditation of a program in Audiology, leading to the Doctor of
Audiology (Au.D.) degree

Background

The University of Connecticut has applied for accreditation of a program in Audiology
leading to the Doctor of Audiology (Au. D.) degree. The University developed the
program in “response to the recommendations of the American Speech-Language-Hearing
Association (ASHA) which is the national certifying body for practicing audiologists.” The
ASHA Council on Professional Standards approved a change in standards for the
certificate of clinical competency in audiology. The new standard for competency in
audiology requires that applicants complete a minimum of 75 semester credit hours of
post-baccalaureate education culminating in an Au.D. or other recognized doctoral-level
graduate degree.

The program under is designed to conform to new requirements set forth by ASHA. The
University indicates that “the scope of practice of audiology has been extended to
encompass additional clinical areas, including medical centers, physician’s offices, nursing
homes, school settings, and industry. An audiologist’s clinical obligations span the age
range of neonatal to the geriatric population.”

The Advisory Committee on Accreditation, at its September meeting, found the program to
be in compliance with the Board of Governors’ approval standards. The vote to
recommend approval to the Board of Governors was all in favor, with Krista Rodin, of the
University of Connecticut, abstaining.

Commissioner’s Recommendation
It is recommended that the Board of Governors for Higher Education accredit a program in

Audiology leading to the Doctor of Audiology (Au.D.) degree, to be offered by the
University of Connecticut, concurrent with institutional accreditation.

37



Description

Purpose and Objectives

The professional doctorate is intended to prepare students to competitively enter the field
of Audiology. The entry level doctorate provides an academic and clinical education that
will meet the demands of a quickly changing, technology driven and publicly demanding
era of Audiology. The Au.D. program provides state of the art clinical and academic
experiences that thoroughly cover the assessment and management of a wide array of
auditory disorders for all ages in a variety of settings (medical, educational, industrial).

Administration

The Chair of the Department of Communication Sciences is responsible for the
administration and operations of the Communication Disorders program of which the
proposed Audiology program is a part.

Enrollment

The University admitted 10 students in 2004-05 and 16 students in 2005-06.

Admission Policies

Admission to the program includes the following requirements: an earned baccalaureate
degree; a minimum grade point average of 3.0 in all courses of record; alternatively, a
student may present a grade point average greater than 3.0 for the last two years of
undergraduate study coupled with other evidence of competence and accomplishment.
Three letters of reference from faculty or others who can address the candidate’s potential
for success in the graduate program. If not a native speaker of English, a TOEFL score of
550 or better. If the applicant is to hold a teaching assistantship, he or she must also
present a Test of Spoken English (TSE) score of 50 or better, or pass an evaluation
conducted by the International Teaching Assistant Program.

In addition to Graduate School requirements, the following additional criteria will be used
to evaluate students: GRE Scores (Verbal, Quantitative, and Writing Ability) and an
optional admissions interview.

Curricula and Instruction

The curriculum consists of 120 credits. A sample curriculum is attached.
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Resource Support

Faculty

The program is a collaborative effort between the Department of Communication Sciences
and the Departments of Otolaryngology and Neuroscience at the University of Connecticut
Medical Center. This collaboration broadens the scope of the Au.D. program. The
University lists 14 faculty, including clinical supervisors, that are involved in the program.
The University hired one full-time faculty member and one full-time clinical supervisor to
serve in the program.

Library and Learning Resources

The University Library System is composed of the Homer Babbidge Library, the Music
Library, the Pharmacy Library and Learning Center, and the Historical Manuscripts and
Archive Division on the Storrs campus, and the Regional Campus Libraries in Hartford,
Waterbury, Stamford, Torrington and Avery Point. Specialized subject collections in law,
medicine and dentistry, social work, business and insurance, and marine sciences are
located at various regional campuses. All collections are available to students of the
University and together are capable of supporting advanced research in all fields of study
offered by the University.

Reference and Electronic Information: The Library is committed to teaching students to
use electronic information resources and to promoting electronic access to information
worldwide. Its reference collection contains more than 30,000 print and electronic
indexes, bibliographies, dictionaries, encyclopedias, and other sources that enable
researchers to locate information. The Reference Department contains more than 200 CD-
ROM databases, and current UConn students, faculty and staff may access major full-text
online services such as LEXIS/NEXIS, Dow Jones, and First Search. The Library also
provides Internet access and maintains a gopher server at spirit.lib.uconn.edu and World
Wide Web site at Spirit, the Library’s information server. Curators are available for
individual consultation and can also arrange presentations for classes and seminars.

Facilities and Equipment

The communication sciences building consists of approximately 30,000 square feet and
was the first building on campus constructed solely for a department. The ground floor is
divided into two wings, one of which contains research facilities consisting of laboratories
and various support space. The other wing contains clinical facilities and small meeting
rooms. All of the rooms are equipped for observation and audio monitoring and recording.
Modern video equipment is available for clinical research, instruction, and practice. With
the recent acquisition and installation of a new audiological test suite the program now has
access to three audiological suites equipped with up-to-date test and research
instrumentation for diagnostic and hearing aid applications. The second floor consists
primarily of office space, study carrels for graduate students, a library and a conference
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room. The contiguous locations of the faculty offices, three major classrooms,
laboratories, and the speech and hearing clinic make it convenient for students to attend
classes and meet with course and clinical instructors.

The building has excellent equipment and materials for research and clinical practice.
Microcomputers are incorporated into clinical, teaching, as well as research applications.
Mainframe terminals, computer accounts and instructional services are available to staff
and students without cost. There are two student computer laboratories which house
numerous multimedia computer stations which are interfaced to laser printers. These
computer stations interlink with faculty offices, other UConn facilities such as the Homer
Babbidge Library, and they provide access to email and the world-wide web. In addition
to all internet tools, the computers are loaded with word processing packages and
specialized software which students utilize when completing various assigned course,
research and clinical projects.

The laboratories are equipped to support research in the areas of psychoacoustics, clinical
audiology, and amplification, acoustic phonetics, and speech pathology.

There are several laboratories that will support the program: Laboratory for Speech
Physiology and Motor Control, Speech Science Laboratory, Child Language Laboratory,
Adult Neurogenic Communication Disorders Laboratory, Aural Rehabilitation Laboratory,
Neuroaudiology Lab, formerly referred to as the Auditory Research (Psychoacoustics)
Laboratory, and the Auditory Processing Research Lab.

Advisory Committee on Accreditation

The Advisory Committee on Accreditation, at its September meeting, found the program to
be in compliance with the Board of Governors’ approval standards. The vote to
recommend approval to the Board of Governors was all in favor, with Krista Rodin, of the
University of Connecticut, abstaining.
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Fall 1

CDIS 361 (3)
MED 370 (1)
MED 371 (1)
CDIS 356 (3)
CDIS 354 (3)
NEW (3)

Spring 1
CDIS 351 (3)
CDIS 373 (3)
CDIS 364 (3)
CDIS 362 (3)
NEW (3)

Summer 1
CDIS 337 (3)
CDIS 319 (3)

Fall 2

CDIS 352 (3)
NEW (3)
CDIS 344 (3)
CDIS 369 (3)

CDIS 337 (3)

Spring 2
CDIS 369 (3)

CDIS 372 (3)

COMS 302 (3)

HDFR 266 (3)
CDIS 337 (3)

Summer 2
CDIS 364 (3)
CDIS 337 (3)

CDIS 319 (1-3)

Proposed Au.D. Curriculum

Advanced Speech Science |

Introductory Neuroscience or equivalent
Systems Neuroscience

Audiological Assessment

Physiological & Psychological Acoustics
Directed Observation: Diagnostics

Amplification of Residual Hearing |
Pediatric Audiology

Otologic Bases of Hearing Loss

Advanced Speech Science Il

Directed Observation: Aural Rehabilitation

Clinical Practicum in Hearing
Doctoral Research Practicum

Electrophysiology Techniques |
Geriatric Audiology

Pediatric Rehabilitative Audiology
Topics in Audiology: Amplification of
Residual Hearing Il

Clinical Practicum in Hearing

Topics in Audiology: Adult Aural
Rehabilitation

Electrophysiology Techniques Il
Research Methods

Introduction to Counseling
Clinical Practicum in Hearing

Seminar: Cochlear Implants
Clinical Practicum in Hearing
Doctoral Research Practicum
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L. Max

Storrs Campus
Faculty Health Center
New Faculty

F. Musiek

Clinical CDIS Faculty

K. Cienkowski

D. Moncrieff

G. Leonard

H. Gilbert

Clinical CDIS Faculty

Clinical CDIS Faculty

F. Musiek
New Faculty
D. Moncrieff
K. CienkowskKi

Clinical CDIS Faculty

K. Cienkowski

D. Moncrieff

Staff

Staff

Clinical CDIS Faculty

Adjunct CDIS Faculty
Clinical CDIS Faculty



Fall 3
NEW (3)

GRAD 397 (1-3)
CDIS 337 (3)

XXX (3)
Spring 3

NEW (3)
NEW (3)

NEW (3)

CDIS 337 (3)
GRAD 397 (1-3)

Summer 3

NEW (3)

CDIS 336 (1)

Fall & Spring 4

NEW

COMS 302
CDIS 336
CDIS 337
CDIS 344
CDIS 351
CDIS 352
CDIS 354
CDIS S 356
CDIS 361
CDIS 362
CDIS 364
CDIS 369
Hearing 1l
CDIS 369
CDIS 372
CDIS 373
CDIS 3XX
CDIS 3XX
CDIS 3XX
CDIS 3XX
CDIS 3XX
CDIS 3XX
CDIS 3XX

Professional Issues in Audiology
Audiology Research Project
Clinical Practicum in Hearing
Elective

Central Auditory Processing
Hearing Conservation/Industrial
Audiology

Professional Issues in Audiology
Clinical Practicum in Hearing
Audiology Research Project

Psychosocial Issues of Hearing Loss
Clinical Practicum: Speech-Lang. Dis

Full-time Residency
Required or Core Courses

Research Methods

Clinical CDIS Faculty

Clinical CDIS Faculty

F. Musiek

Clinical CDIS Faculty
Clinical CDIS Faculty

K. Cienkowski
Clinical CDIS Faculty

Clinical Practicum in Speech Disorders

Clinical Practicum in Hearing

Pediatric Rehabilitative Audiology
Amplification for Residual Hearing |
Electrophysiological Techniques I

Physiological and Psychological Acoustics

Audiological Assessment
Advanced Speech Science |
Advanced Speech Science Il

Seminar in Audiology: Otologic Bases of Hearing Loss
Topics in Audiology: Amplification for Residual

Topics in Audiology: Adult Aural Rehabilitation

Electrophysiological Techniques 1l

Pediatric Audiology
Central Auditory Processing
Cochlear Implants

Directed Observation-Diagnostic Audiology

Geriatric Audiology

Hearing Conservation and Industrial Audiology

Professional Issues in Audiology

Psychosocial Issues of Hearing Loss
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Electives

PSYCH 325
PSYCH 350
PSYCH 351
PSYCH 355
PSYCH 369
PSYCH 385
CRLP 101
HDFR 341
HDFR 381
PBN 301
PHTH 475

Foundations in Neuropsychology

Cerebral Mechanisms of Perceptions

Neural Foundations of Learning and Memory
Physiological Psychology

Sensation and Perception

Neurobiology of Aging

Sign Language

Aging: Physiological, Cognitive, & Perceptual Changes
Cultural Issues in Childhood Development
Fundamentals of Neurobiology
Gerontological Health

Related or Supporting Area

Students are required to have at least six credits of advanced work in a related or
supporting area or have a competent reading knowledge of at least one foreign language
appropriate to the general area of study. Courses for the related or supporting area must be
advanced work outside the major field of study (area of concentration) and ordinarily
outside the Department. The advisory committee must approve the courses as part of the
plan of study. Some examples of related or supporting areas are:

MEDS 370

Introductory Neuroscience MEDS 371  Systems Neuroscience
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STAFF REPORT: ACADEMIC AND PLANNING COMMITTEE

Item: Connecticut High School Students Enrolling in College Courses: Dual Enrollment
Policy Recommendations

Background

The number of Connecticut high school students receiving college level credits while still
enrolled in high school is growing in the state. The majority of such students participate
in one or more of the state’s three largest programs: Advanced Placement (AP), Tech
Prep, and the University of Connecticut Early College Experience Programs.

Students also enroll in other programs offered by Connecticut’s colleges and universities,
some of which have enjoyed a relatively long history. They include, for example, the
Challenge Program at Saint Joseph College (29 years), the University of Connecticut
High School Cooperative Program (52 years), and the University of Hartford College
Now Program (20 plus years). Yale University’s Yale-New Haven and Area High
School Program offers students from greater New Haven the opportunity to enroll in
regular Yale College courses for credit.

The cost to high school students for enrolling in such collegiate programs students is low.
The AP Program charges $80 per examination and Connecticut’s public schools offer
free preparation courses administered by the College Board. The Tech Prep program has
been supported by the federal Carl D. Perkins Grant and is offered at no cost to students.
Except for the open unrestricted part-time non-matriculating enrollment permitted by
most institutions when students pay the regular tuition and fees, Connecticut’s
institutional program costs range from free to $100 per course.

At present, few of the state’s institutions of higher learning collect disaggregated data on
high school students who participate in such programs. Public schools and colleges have
not tracked individual high school students who may have earned college credits to see
what happens to them after they graduate from high school. There is also little or no
information as to whether or not earned credits are accepted by the colleges and
universities in which such students enroll. And, there is no data indicating how
Connecticut high school students who received college credits performed academically
after entering institutions of higher education. The state’s lack of such relevant data
echoes the National Center for Educational Statistics’ description that there is “little
known” about these students and there has been throughout the country “a hodgepodge
approach without a sense of larger vision.™

! National Center for Education Statistics (NCES, 1999). Issue brief: Students who prepare for college
and a vocation. Washington, DC: U. S. Department of Education, Office of Educational Research and
Improvement. P. 1.
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An Overview of College Level Course Enrollments

According to a study conducted by the Connecticut Department of Higher Education in

2003,

The number of Connecticut public school students enrolled in college-level
courses rose significantly, from 12,905 in 1997-1998 to 19,154 in 2001-2002,
which represents a 48% increase.

The number of high school graduates who have received college-level course
credits rose from 6,400 (23% of the total 27,885 graduates) in 1998 to 9,131
(28% of the total 32,192 graduates) in 2002. The minority student
participation rate ranged from 15% in 1999 to 18% in 2002.

The duplicated count of Connecticut public high school students taking the
Advanced Placement (AP) tests rose from 6,556 in 1997-1998 to 11,056 in
2001-2002, which represents a 69% increase.

The duplicated count of Connecticut public high school students receiving
college-level course credits other than those from the AP Program rose from
7,572 in 1997-1998 to 11,350 in 2001-2002, which represents a 50% increase.
Between the 1997-1998 and 2000-2002 school years, an average of 2,201
students participated in the ConnCAP program each year.

Between the 2000-2001 and 2001-2002 school years, an average of 4,594
students participated in the Community Colleges' Tech Prep Program each
year.

The number of Connecticut public high school students enrolled in the
University of Connecticut High School Cooperative Program rose from 1,186
in 1999-2000 to 3,292 in 2001-2002.

The Connecticut Community College System had 344 students enrolled in its
high school partnership program; 22% of them were minority students.

Dual Enrollment Policy Recommendations

State policies should encourage all high school students to participate in collegiate
opportunities by establishing clear guidelines and standards. As a result, the state’s
public and independent institutions of higher education should be able to award high
school students college credits consistently on the basis of student participation in various
collegiate opportunities. The following are some recommendations for establishing
appropriate and applicable standards:

The Board of Governor for Higher Education and the State Board of
Education should establish a coordinating mechanism or coordinating body to
standardize, publicize, administer, and evaluate all collegiate opportunities for
high school students.
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e With the input from the state's public and independent institutions of higher
education, this coordinating mechanism should establish eligibility criteria for
high school students to participate in collegiate educational opportunities.

e Public and independent institutions of higher education in Connecticut should
consistently recognize the value of Advanced Placement courses and AP
examination results and should award students equal numbers of credits for
successful completion of those courses and examinations. Such credits might
most appropriately be used to help satisfy general education or other
programmatic requirements.

e The above mentioned state coordinating mechanism should develop a process
to standardize institutional programs designed for high school students so that
there are common expectations for program costs, curricular contents, and
number of college credits awarded. Students participating in the recognized
programs should not encounter problems in receiving the standard number of
credits towards their general education or certain programmatic requirements
by any Connecticut college or university.

e The state coordinating body should build a website to achieve three
objectives: provide information to students and parents about such programs,
offer on-line AP courses or other appropriate collegiate level courses for high
school students, and provide “virtual” academic advising and registration so
that students will select and participate in appropriate courses.

e The state legislature should establish scholarship funds so that eligible
students — particularly students in urban schools and other students with
demonstrated financial need — will receive assistance for AP examination
costs as well as for the costs of institutional programs.

e The State Department of Education and the Department of Higher Education
should collaborate to collect and analyze student participation data on an
annual basis so as to provide answers to the following research questions: Do
any of the state’s collegiate educational opportunities make a difference for
students when they transition from high school to college? Do college
graduates who complete college-level courses while enrolled in high school
perform better in college than those who have not participated in college-level
courses in high school? Do high school students who have successfully
completed college-level courses finish their college studies in a shorter time
frame and with less financial burden than those who have not participated in
college-level courses? Is the rate of enrollment in remedial courses lower for
those high school students who have successfully completed college-level
courses than those who have not participated in college-level courses?

Other questions, other avenues of investigation, and various findings will continue to help
refine the state’s dual enrollment policies over time. The recommendations listed here
will serve as the foundation for current practices and as the framework for appropriate
changes in the future.
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Commissioner’s Recommendation
It is recommended that the Board of Governors for Higher Education endorse the Dual

Enrollment Policy Recommendations and charge the Department of Higher Education to
take the steps necessary to develop appropriate avenues to implement them.
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STAFF REPORT: ACADEMIC AFFAIRS AND PLANNING COMMITTEE

Item: Recommendations of the Taskforce on the Faculty

Background

As part of its ongoing consideration of how Connecticut’s colleges and universities can
deliver the best education possible to all our students, especially given an increasingly
competitive national and global environment, the Board of Governors for Higher
Education is charged with the responsibility of ensuring that Connecticut’s quality
standards continue to reflect the highest educational standards while serving the best
interests of our students, our colleges and universities, and our society more generally.

The Board of Governors charged the Department of Higher Education to review those
quality standards, which are used to license and accredit institutions and degree
programs. The Department began that review by first focusing on the Board’s Standard
on General Education. The recommendations of the Taskforce on General Education
were affirmed by the Board of Governors in June 2004.

To continue its charge by the Board of Governors to review the Board’s quality
standards, the Department of Higher Education, in Fall 2004, convened a second
taskforce, on Library and Learning Resources, and a third taskforce on the Faculty. The
recommendations of the Taskforce on Library and Learning Resources were affirmed by
the Board of Governors in May 2005.

This report is a report from the Taskforce on the Faculty. It follows a preliminary report
on the Faculty Standard to the Board in April 2005 and a report on Faculty Standard
regional forums presented to the Board in June 2005. The Community College System
Office asked that a regional forum on the Faculty Standard be scheduled in September
2005 so that faculty who could not participate in the Spring regional meetings because of
end of semester educational responsibilities could also have the opportunity to comment.

The Taskforce Charge

The Taskforce on the Faculty was convened by Commissioner Lewis and given the
following charge:

“The faculty is at the heart of any college or university, and it is the responsibility
of all of us engaged in this enterprise to ensure that the invaluable work of the
faculty continues to move institutions, Connecticut, and the Academy forward in
positive ways for the years to come.

I am asking this Taskforce therefore to do two things: (1) to think together about
what a faculty member should be today, especially given the great changes taking
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place in higher education across the country, and (2) to review the current
standards on faculty of the Board of Governors to see if they in fact provide the
measures of the common ground on which our colleges and universities may
sustain and enhance their faculty and, thereby, their entire educational enterprise.”

The Commissioner asked the Taskforce to report the results of its work to her in March
2005, so that she could present its preliminary recommendations to the Board of
Governors for consideration by June 2005. This report provides an overview of the
direction in which the Taskforce believes the Board’s quality standard on the Faculty
should move. The Taskforce believes that the Statement of Principles and revised
standard — both attached — will result in a more relevant and substantive Board standard.

The Work of the Taskforce

The Taskforce began its work with a fundamental discussion about what constitutes a
member of a college and university faculty in Connecticut and what role faculty members
should play in the life of an academic institution in Connecticut. The result of those
vigorous discussions was a Statement of Principles that established foundational and
shared understanding of and vision for what a faculty member is in Connecticut and
thereby laid the groundwork for a revision of the Board of Governors’ standard on the
faculty.

The Taskforce met on December 3, 2004, January 18, 2005, February 22, 2005, and
March 17, 2005. It also conducted its work through e-mails, exchanging many drafts and

ideas through that medium of speedy communication, and through telephone discussions
among it various members.

Members of the Taskforce on the Faculty

Shirley Adams, Vice President of Academic Affairs
Charter Oak State College

Philip Cocchiola, Associate Academic & Student Affairs Officer
Connecticut Community College System

Thomas Forget, Vice President for Academic Affairs
Sacred Heart University

Jane Friederichs, Vice President for Academic Affairs
& Dean of the College, Mitchell College

Judith Greiman, President
Connecticut Conference of Independent Colleges
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Orin Grossman, Academic Vice President
Fairfield University

Vagos Hadjimichael, Dean, School of Engineering
Fairfield University
Chair, Advisory Committee on Accreditation

Vara Neverow, Professor of English
Chair, Department of English
Southern Connecticut State University

Krista Rodin, Dean, College of Continuing Studies
University of Connecticut

Gloria Ragosta, Executive Director
Connecticut Higher Education Supplemental Loan Authority (CHESLA)
Vice President, Connecticut Conference of Independent Colleges

Patricia Sanders, Vice President for Academic Affairs
Teikyo Post University

Bonnie Simon, Academic Division Director, Math/Science
Naugatuck Valley Community College

Paul Susen, Chief Academic & Student Affairs Officer
Connecticut Community College System

Hans van der Giessen, Dean, School of Arts & Sciences
University of Bridgeport

Jean Wihbey, Interim Academic Dean
Northwestern Connecticut Community College

Harry Workman, Professor of Chemistry
Chair, Department of Chemistry
University of Hartford

John Walters, Director of Planning and Evaluation
Academic Affairs

Department of Higher Education

Facilitator

Jonas Zdanys, Chief Academic Officer

& Associate Commissioner for Academic Affairs
Department of Higher Education

Chair
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Regional Forums

The Chairman of the Board’s Academic Affairs and Planning Committee, during the
discussion that followed the presentation to the Board of the preliminary report of the
Taskforce’s work and the discussion with Taskforce members in April 2005, asked the
Department of Higher Education to hold a series of regional meetings to ensure that all of
Connecticut’s college and university constituencies would have an opportunity to discuss
and comment upon the Statement of Principles, the Taskforce’s Recommendations, and
the proposed revisions of the language of the Standard. Announcements and invitations,
with requests that they be widely disseminated throughout each public and independent
college and university, were sent to presidents, provost, deans, and faculty senates,
among other constituencies.

Three statewide Regional Forums were scheduled, as listed below. They involved faculty
members and administrators from across Connecticut’s public and independent colleges
and universities, who engaged in substantive discussion and who provided additional
comments and suggestions about the Statement of Principles and the Proposed Board of
Governors’ Standard. The substantive recommendations from Regional Forum
participants are incorporated into the language of the Statement of Principles and the
Proposed Standard, both of which are included below.

Host: University of Hartford
Date: May 19 Time: 2-4 p.m.
Chaired by Jonas Zdanys

Host: Fairfield University
Date: May 23 Time: 2-4 p.m.
Chaired by Dorothea Brennan

Host: Department of Higher Education

Date: September 30 Time: 10am-12pm
Chaired by Jonas Zdanys
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STATEMENT OF PRINCIPLES
FACULTY MEMBERS IN CONNECTICUT COLLEGES AND UNIVERSITIES

1. Our institutions of higher education in Connecticut are dependent on people to
advance, with integrity and rigor, the goals embraced by their respective mission.

2. A faculty member is a person, qualified by education, training and experience, and
employed by a college or a university, to teach or work in a particular department,
discipline, or program, however these areas may be defined by an institution. Faculty
members serve as peers and colleagues in the assessment, evaluation and improvement of
faculty activities.

3. The faculty, both full and part-time, are a critical component of our colleges and
universities. They are its intellectual foundation: teaching students; developing
curriculums; and advancing their fields through pedagogical and disciplinary scholarship,
creative work and research. Through their service to the institution, to the profession,
and to the community, they participate in the fulfillment of the institution’s broad
educational mission. In this light, the success of an institution of higher education is
inseparable from the quality of its faculty.

4. The faculty fulfill the core function of higher education through teaching and by
developing and maintaining an effective learning environment for students. The faculty
have principal responsibility for programmatic and curricular development and
assessment as well as a shared responsibility for advising and mentoring students and for
fostering students’ intellectual, professional and personal growth. This responsibility
includes the evaluation of students as they move to a degree or to a certificate or when
they enroll for personal enrichment.

5. Faculty members teach or work at a particular institution, but as members of the
community of scholars they have a broad responsibility for the advancement and
dissemination of knowledge. They do so through publication; through exhibition and
performance; through presentations at professional, pedagogical, and discipline-based
meetings; and through other forms of professional participation in their fields.

6. Faculty members have a range of academic and intellectual interests and perspectives,
but they share basic values in terms of support for academic freedom, collegiality,
mentoring of junior faculty, and a respect for diversity of ideas, experiences, and
backgrounds.

7. Faculty are conscious of the transforming power of education and dedicate their
energies in serving the transformative process.
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THE CURRENT STANDARD

Section 10a-34-13, Faculty

(a) General requirement. Institutions shall employ a sufficient number of qualified
faculty to support all areas of instruction required for completion of all programs. Each
academic program shall employ at least one full-time faculty member with credentials
suited to the field and level of the program. There shall be a reasonable ratio of full-time
and part-time and adjunct faculty for each program.

(b) Qualifications. Faculty members shall have appropriate degrees from regionally
accredited institutions or in accordance with constituent unit or institutional policy they
shall demonstrate an equivalent level of competence in the specific subject areas they are
assigned to teach. The master’s degree shall be the minimum qualification for teaching
undergraduate courses. In the case of graduate programs, each faculty member shall have
a terminal degree in an appropriate field of study and at least one full-time faculty
member assigned to the program shall have a minimum of three years’ experience as a
faculty member in a similar program. The application shall include the names of all
faculty members assigned to teach in the program, together with their titles, degrees and
degree fields, areas of specialization, and course assignments. The application also shall
include a statement of the minimum qualifications for faculty who may be assigned to
teach in the program.

(c) Assignments. Faculty members’ responsibilities shall include: broadening professional
knowledge, preparing course materials, advising students, and carrying out other
academic responsibilities appropriate to their position, in addition to performing assigned
teaching, research, and administrative duties. Provision should be made for part-time and
adjunct faculty to participate in departmental and general faculty meetings and other
activities.

(d) Academic advising. Adequate provision shall be made for students to confer with
faculty and qualified counseling staff outside of class.
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PROPOSED STANDARD
Section 10a-34-13, Faculty

(Proposed Revisions are underlined.
Proposed deletions are in brackets.)

(a) General requirement. Institutions shall employ a sufficient number of qualified
faculty to support all areas of instruction required for completion of all programs. Each
academic program shall employ at least one full-time faculty member with credentials
suited to the field and level of the program who will have principal responsibility for all
aspects of the program. There shall be a reasonable [ratio] balance of full-time, [and]
part-time, and adjunct faculty for each program.

(b) Qualifications. Faculty members shall have appropriate degrees from regionally
accredited institutions or in accordance with constituent unit or institutional policy they
shall demonstrate an equivalent level of competence in the specific subject areas they are
assigned to teach. The master’s degree shall be the minimum qualification for teaching
undergraduate courses. In the case of graduate programs, each faculty member shall have
a terminal degree in an appropriate field of study and at least one full-time faculty
member assigned to the program shall have a minimum of three years’ experience as a
faculty member in a similar program. [The application] Applications for new programs
shall include the names of all faculty members assigned to teach in the program, together
with their titles, degrees and degree fields, areas of specialization, and course
assignments. [The application] Applications also shall include a statement of the
minimum qualifications for all faculty who may be assigned to teach in the program.

(c) Assignments. Faculty members’ responsibilities shall include[:] broadening
professional knowledge, preparing and assessing course materials and programs, advising
and mentoring students, and carrying out other academic responsibilities appropriate to
their position, in addition to performing assigned teaching, research, and administrative
duties. Each college and university shall make provision [should be made] for part-time
and adjunct faculty to participate in departmental and general faculty meetings and other
activities.

(d) Academic advising. Adequate provision shall be made for students to confer with
faculty and qualified counseling staff outside of class.
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TASKFORCE RECOMMENDATIONS

To meet and affirm the standards and regulations of the Board of Governors for Higher
Education concerning college and university faculty, the Taskforce on the Faculty makes
the following recommendations:

e We recommend adoption of the Statement of Principles, Faculty Members in
Connecticut Colleges and Universities, as the foundation for what constitutes a
member of a college and university faculty in Connecticut.

e We recommend that each college and university in Connecticut meet the
particulars as well as the spirit of the specific elements of the Statement of
Principles.

e We recommend that each college and university integrate within its planning
process the periodic review, assessment, support for, and improvement of its
faculty as a whole, using the Statement of Principles as the foundation for this
process. In this way, feedback will be provided to the institution’s constituencies
and to the Department of Higher Education during regular institutional
accreditation reviews on how well the institution is meeting its educational goals
and objectives and how the faculty as a whole shapes, supports and affirms the
institution’s mission.

e We recommend that the Board of Governors’ quality standard for faculty be
amended, as appropriate, and that it incorporate these recommendations and the
Statement of Principles, Faculty Members in Connecticut Colleges and
Universities.

Commissioner’s Recommendation

It is recommended that the Board of Governors for Higher Education endorse the
Statement of Principles: Faculty Members in Connecticut Colleges and Universities and
the Taskforce Recommendations made by the Connecticut Taskforce on the Faculty. Itis
further recommended that the Board of Governors endorse the new language of Section
10a-34-13 of the Regulations for Licensure and Accreditation of Institutions and
Programs of Higher Learning and that the Board charge the Commissioner and the
Department of Higher Education to take the steps necessary to incorporate that new
language into those Regulations.
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STAFF REPORT: COMMISSIONER’S CONSENT CALENDAR

Institution:  Gibbs College

Item: Approval to offer the accredited program in Fashion Design and Merchandising,
leading to an Associate of Applied Science (A.A.S.) degree, at the College’s
location in Farmington

Executive Summary

Gibbs College has applied to the Board of Governors for approval to offer its accredited program
in Fashion Design and Merchandising, leading to an Associate of Applied Science degree, at its
Farmington location. The program is currently offered at the College's main campus in Norwalk
and was accredited by the Board of Governors for Higher Education in December 2004. The
College states that this program is consistent with the College's mission of providing "the highest
quality educational experience for students, thereby giving them the skills to obtain a career in
their field of study.” The College believes by offering the program at its campus location in
Farmington it will broaden the number of students, families, and employers that the College can
impact. If approved, this will be the third program offered by the College at its Farmington
location. The other two are an AAS program in Visual Communications and an AAS program in
Office Administration.

The Advisory Committee on Accreditation at its meeting on September 15, 2005, reviewed the
program and found it to be in compliance with Board of Governors’ approval standards. The
vote to recommend approval to the Board of Governors was unanimous.

Commissioner’s Recommendation
It is recommended that the Board of Governors for Higher Education grant approval to Gibbs

College to offer its accredited program in Fashion Design and Merchandising, leading to an
Associate of Applied Science (A.A.S.) degree, at the College’s location in Farmington.
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Description

Purpose and Objectives

The College states that the program seeks to prepare students to become fashion designers who
are well prepared to develop successful entry-level careers in the fashion industry. The College
notes that graduates of the program will find entry level employment in design, sales, publicity,
marketing, visual merchandising, textiles, and production. Other graduates may choose to
continue studying for their bachelor’s degree in business administration, marketing, design and
management.

Administration

The Vice President for Academic Affairs is responsible for the administration of the Fashion
Design and Merchandising Program, including the supervision of program directors and faculty.
The Program Director reports directly to the Vice President.

Admissions/Enrollment

According to the College, this program accepts full-time students who have exhibited an interest
in the area of Fashion Merchandising and Design, including high school graduates who may not
be comfortable with a four-year college or a community college environment. The program
provides academic and practical instruction to prepare students for entrepreneurial and entry
level employment opportunities in the field of fashion design and merchandising.

Curriculum

The College has indicated that the curriculum for the program offered in Farmington will be the
same as that offered in Norwalk. College believes that its program design aligns well with the
work force competencies prescribed by the U. S. Department of Labor. Attachment A represents

the alignment of the course contents and the learning outcomes.

The program includes an internship.
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Educational Planning Context
Overall Needs

The College states that the Fashion Design and Merchandising program complements its
business and technology programs and uses some of the existing equipment along with some
additions to focus on the new curriculum. Current business and general education faculty
members have been teaching the courses that will be offered in this program. The College
believes that the program falls within the scope of its Institutional Effectiveness Plan.

Other Programs in Connecticut
There are similar programs in Connecticut, as listed below, but no others are offered in the
Hartford-Farmington area.

Associate Degree Programs in Fashion Merchandising

# of Degrees Awarded

Institution Degree Program Name 01-02 02-03 03-04
Briarwood College AAS Fashion Merchandising 9 6 6
Gateway CC AS Retail Manage/Fashion Merch. 5 4 1
Gibbs AAS Fashion Design and Merch. - -
U Bridgeport AA Fashion Merchandising 2 3 2
TOTAL 16 13 9

Comments from Other Institutions

No comments or questions about the program were received from other institutions.

Resource Support

Faculty

The College has hired a program chair to handle the day-to-day operations of the program, teach
classes, and manage faculty in the program. The College has also hired another full-time faculty
member and nine adjunct faculty members. The College certifies that all faculty members either
posses a master’s degree or have a bachelor’s degree plus a minimum of 10 years of appropriate
industry-related experience. The College argues that the 10 year industry experience
equivalency is only made for this program as there are not many qualified individuals who hold
master’s degree in the field.

Faculty members teaching in the program in Norwalk will also teach in Farmington.
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Library and Learning Resources

The College’s holdings in Fashion Design and Merchandising include both circulating and
reference books (a total of 52 titles) and 13 journals. In addition, the College maintains access to
the CEcybrary, which gives students access to a library consortium consisting of over 250,000
volumes from 78 schools, colleges, and universities, and contains a full text database of over
1800 journals, periodicals and newspapers. The College will establish a collection of fashion-
related materials for its library in Farmington, committing approximately $6,000 to begin the
collection. The College also participates in iCONN.

Facilities and Equipment

The College intends to create a sewing laboratory in Farmington, with 15 industrial sewing
machines, irons, mannequin forms, presses, and related equipment.

In addition to the new sewing lab, Fashion Design and Merchandising students use computer
rooms, the art studio, and lecture rooms for their studies.

Advisory Committee on Accreditation

The Advisory Committee on Accreditation at its meeting on September 15, 2005, reviewed the
program and found it to be in compliance with Board of Governors’ approval standards. The
vote to recommend approval to the Board of Governors was unanimous.
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Attachment A

Curriculum History

Curriculum Approved at c . Date of Rational
Licensure urrent Curriculum Change | for change Comments
First Quarter
FD121 Fashion Sketch | FD121 Fashion Sketch | N/A N/A
(3 credits) (3 credits)
FD101 Clothing FD101 Clothing N/A N/A
Construction | (3 credits) Construction | (3 credits)
FD113 Draping (3 credits) | FD113 Draping (3 credits) N/A N/A
GE320 English GE320 English N/A N/A
Composition Composition (4 credits)
(4 credits)
FD110 Fashion Marketing | COL100 College Success April FD110 was | Order of courses was
(3 credits) (3 credits) 2004 moved to changed to create FD 110
third and FD111 as sequential
quarter. courses to be offered in
consecutive quarters.
Second Quarter
FD 122 Fashion Sketch Il FD 122 Fashion Sketch 11 N/A N/A
(3 credits) (3 credits)
FD 102 Clothing FD 102 Clothing N/A N/A
Construction 11 (3 credits) | Construction Il (3 credits)
FD 105 Pattern Drafting | FD 105 Pattern Drafting | N/A N/A
(3 credits) (3 credits)
FD 107 Elements of GE 351 College July FD 107 was | Course was moved to the
Design/ History of Mathematics (4 credits) 2003 moved to third quarter in order to
Costume (3 credits) the third better prepare students for
quarter. the pattern making and
sewing courses in
subsequent guarters.
GE 312 Critical Thinking FD 313 Critical Thinking N/A N/A One credit was added to
(3 credits) (4 credits) meet the Board
recommendation that
general education courses
carry 4 academic credits, a
change from the original
approved document.
Third Quarter
GE 325 History of Design | FD 107 Elements of July These two The intent of the change
(4 credits) Design/ History of 2003 courses was to demonstrate the
Costume were linkages between the
(3 credits) combined to | history of style and_the
achieve principles of design. GE
better 325 is replaced by GE 366
distribution | and offered in the fifth
of the quarter.
course
content.
GE 321 Literature and GE 321 Literature and N/A N/A
Composition (4 credits) Composition (4 credits)
FD 106 Pattern Drafting Il | FD 106 Pattern Drafting N/A N/A

(3 credits)

(3 credits)
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GE 351 College FD 230 Fabrication | July GE 351
Mathematics (4 credits) (3 credits) 2003 moved to
the second
quarter
TC 103 Computers in FD n110 Fashion July TC 103 Creates a better
Fashion (3 credits) Marketing | (3 credits) 2003 moved to distribution of the content
the fourth
quarter
Fourth Quarter
FD210 Fashion Design | FD210 Fashion Design | N/A N/A
(3 credits) (3 credits)
FD 239 Showroom and FD 231 Fabrication Il July FDF 239 First date change: the
Retail (3 credits) (3 credits) 2003 was class was moved to fifth
April incorporated | quarter
2004 into FD 240 | Second date change: class
was combined with FD240
in order for us to
accommodate COL100 in
the program.
FD 240 Merchandising TC 103 Computers in July FD 240
Practices (3 credits) Fashion (3 credits) 2003 moved to
the fifth
quarter
GE 331 Introduction to GE 33lintroduction to N/A N/A
Economics (4 credits) Economics (4 credits)
FD 230 Fabrication | (3 FD 111 Marketing 11 (3 July FD 230
credits) credits) 2003 moved to
the third
quarter
Fifth Term
FD 111 Fashion Marketing | FD 240 Merchandizing N/A FD 111
Il (3 credits) Practices (3 credits) moved to
fourth
quarter.
FD 211 Fashion Design 1l | FD 211 Fashion Design |1 N/A N/A
(3 credits) (3 credits)
GE 395 Environmental GE 395 Environmental N/A N/A
Science (4 credits) Science (4 credits)
FD 231 Fabrication 11 (3 GE 366 Contemporary July FD 231 GE 366 replaces GE 325
credits) Issues (4 credits) 2003 Moved to History of Design as a
fourth General Education
quarter requirement.
Sixth Term
FD 235 Portfolio FD 235 Portfolio N/A N/A
Presentation (3 credits) Presentation (3 credits)
FD 250 Internship (5 FD 250 Internship (4 N/A N/A Internship hours were
credits) credits) adjusted to 4 credits (from
5) to accommodate the
additional mandated credits
in the Critical Thinking
course.
GE 370 Saciology (4 GE 370 Sociology (4 N/A N/A
credits) credits)
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INFORMATION ITEM: ACADEMIC AFFAIRS AND PLANNING COMMITTEE

Item: Alternate Route to Certification Program Review

The Alternate Route to Certification (ARC) was established by the Educational Enhancement
Act in 1986 and is administered by the Department of Higher Education. In the years since it
was created, ARC has continued to meet its principal statutory responsibility, which is to provide
a condensed teacher preparation program to facilitate the movement of mid-career adults with
strong content background and work experience into the teaching profession. ARC was given a
second charge and statutory responsibility in recent years, which is to help address anticipated
shortages of teachers in specific subject areas, which are defined each year by SDE. According
to the most recent statistics from SDE, ARC prepares the greatest number of new teachers in
Connecticut in Biology, Chemistry, French, General Music, General Science, Mathematics, and
Spanish; many of these are defined shortage areas. Since its creation, ARC has successfully
prepared more than 3,000 teachers for Connecticut’s public schools.

ARC conducts two programs each year. ARC I is a summer program that runs from June
through mid-August, five days a week, and eight hours a day. The ARC Il program is run on
three weekends a month (Friday nights and Saturdays) from mid-October through April.

Applicants for the ARC program must have a minimum of a bachelor’s degree in the subjects
they wish to teach. In fact, more than 40% of those admitted into the program have master’s
degrees or doctorates in their subject fields. Applicants must also have work experience in a
field related to the subject they wish to teach. Admission to ARC is highly competitive, with
only 25-35% of applicants accepted on average each year. ARC is thus able to admit only highly
motivated, bright, mature adults who are able to handle the challenges of a time-condensed
teacher preparation program and who are committed to success in their chosen new profession.

ARC is authorized by the Connecticut State Department of Education (SDE) to prepare teachers
for certification. Because it must be authorized by SDE, which is the teacher licensing agency in
Connecticut, ARC’s authorization to operate as a program in Connecticut and to prepare teachers
must be renewed periodically. That renewal is based on a program review conducted by the State
Department of Education.

ARC underwent a program review in 2004-2005, which included the preparation of a detailed
self-study and a comprehensive visit by the SDE team on March 17-19, 2005. We are pleased to
inform the Board of Governors that, as a result of that self-study and the evaluation team review,
ARC has received reauthorization for five years, the maximum period possible.

The review of the ARC program was based on the accreditation criteria and process used by the

National Council for Accreditation of Teacher Education (NCATE) to accredit university/college
teacher preparation programs. NCATE does not yet accredit alternate route programs, although
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it is exploring that possibility. There are six NCATE criteria categories, each of which was
examined and assessed by the SDE evaluation team as it reviewed the ARC program:

Candidate Knowledge, Skills. and Dispositions
Assessment System and Unit Evaluation

Field Experiences and Clinical Practice

Diversity

Faculty Qualifications, Performance, and Development
e Unit Governance and Resources

In addition, the program review process assessed the ARC program’s adherence to all
Connecticut statutory and regulatory requirements for teacher preparation programs.

The program review required that ARC conduct a self-study and write an in-depth institutional
report. The report had to be based on evidence that was made available to the SDE. A visiting
committee appointed by SDE spent time with the ARC staff and visited the ARC program in
action to verify the conclusions reached by ARC in its self-study and institutional report.

During the visit, the SDE evaluation team interviewed Commissioner Valerie Lewis; Associate
Commissioner Jonas Zdanys; ARC’s Director, Leroy Hay, and the central office staff; ARC
teachers, student teaching evaluators, and coaches; ARC students and graduates; and public
school administrators who have hired ARC graduates. The SDE team also observed methods
classes.

The team prepared a report of its findings, and in that report stated, “Overall, the members of the
visiting committee found all standards met.” The report specifically commended the ARC
program for the quality of its administrative and teaching staffs and of the coaches the program
provides beginning ARC-prepared teachers.

There were only three recommendations in the report, two of which address the ARC admission
process and which have already been implemented by the program. The third recommendation
focuses on developing a more comprehensive system for tracking the employment of ARC
graduates; that is an issue of consequence for all teacher preparation programs in the state. This
recommendation will be a primary objective for ARC during the 2005-2006 year. ARC has been
asked by SDE to submit an interim report on its progress in addressing the recommendations at
the end of three years, in 2008.
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